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Teachers’ Self …….……



Bandura’s Social Cognitive Theory

Scatter Plot of Teachers’ Disciplinary Self





—



a set of processes “that proactively build 

relationships and a sense of community to prevent conflict and wrongdoing” (

I told him that his father’s decisions 



He took someone else’s life when he was only 15 years old

took another man’s life

felons have in today’s 



Told through a mix of film script and diary entries, Steve’s story captures his attempt to make 

—

opportunities. Steve’s 

against him and the prosecutor’s label of “monster.” 

— —

Steve’s voice to highlight how systemic inequities, community pressures, and stereotypes can 

e novel invites readers to question not only Steve’s 



Using the main character’s perspective and dilemma, 



to the school’s website, y’s mission is “to meet the unique 

for lifelong learning.”

address students’ emotional and behavioral needs through restorative 

as a set of processes “that proactively build relationships and a sense of community to 

prevent conflict and wrongdoing”

“r

” (p. 

student who will not stop talking during instruction might be told, “Stop talking.” If the student 



. A restorative redirection for a talking student might be “

disrespected when you talk while I’m talking it makes it very hard for me to teach.”

RISE Academy’s district







–



“Other” includes American Indian/Alaska Native, Native Hawaiian/Other

rounding. Adapted from “The Students Alternative Schools Serve,” by A. Kho and S. Rabovsky, 



’

teachers’ comfort level as 

Staying in touch with teachers’ insights 

development of leaders’ programs, which ultimately lead to positive social change





. Teachers’ experiences can help stakeholders determine 

process of teachers’ experiences with new restorative 

achieve positive outcomes for the nation’s most high



•

•

teachers’ sense of self

the information gathered from alternative school teachers’ 



in which teachers’ needs are 

today’s students.



RISE Academy’s principal

• –

• –

—



• –

— —

• –

• –

• –

• –

— —

• –

• –

• –



• –

• –

• –

point in their young lives, those teachers’ perspectives are of particular importance.

of this study is to gather information about teachers’ experiences implementing 

impact on teachers’ and students’ experiences with a 







process designed to “reconsider and revise their theory of change as they gather data that 

indicates whether and how their efforts are working” (Reinho

people approach Theory of Change as “a way of thinking about how a project is expected to 

work” (Stein & Valters, 2012, p. 5). However, Monaghan and King (2018) expanded this idea by 



—

—

improvements in students’ abilities to navigate social, e





In this study, the conceptual framework illustrates how MTSS, teachers’ sense of self

efficacy, and restorative practices interact to shape teachers’ experiences as they transition from 

’

management. Teachers’ sense of self

teachers’ beliefs, requiring them to develop new skills in conflict resolution, relationship

discipline with relationship building and accountability. Teachers’ experienc



school policies, and administrative support. Teachers’ confidence in using restorative practices 

teachers’ experiences, their classroom management strategies, and their relationships with 

’

teachers’ experiences with student discipline



converge to shape teachers’ transition from a punitive to a restorative environment.



is, specifically (Fine, 2018). In the researcher’s mind, restorative instruction combines the use of 

Billings’ work by discussing 

, which involved making “positive changes on multiple levels, including instructional 

awareness to improve learning for students” (

, which called for teachers to “help

civics” (



She reacts to students using questions like, “What do you think you could tr

time?” or “How can we work together to improve this?” Emily relies on peer support in the 

ents’ comprehension by providing familiar background 



2018). For example, a teacher saying, “I feel frustrated when you talk while I’m teaching 

because I worked really hard to prepare this lesson,” is more likely to achieve the desired 

response of silencing a student than snapping angrily at them to “be quiet.” 



For instance, Emily may ask, “How do you think your actions 

affected the class?” and then guide them to brainstorm ways to restore the flow of the lesson. She 

might also encourage the class to use “I” statements to express their feelings when conflicts 



et al., 2021; Haymovitz et al., 2018). Teachers’ experiences implementi



personalized learning experiences tailored to students’ interests and abilities and built upon their 

— —



teacher attitudes and beliefs, and teachers’ identity as a change agent. Factors external to the 

in schools. They are often lynchpins to those initiatives’ success. Teachers’ willingness and 



Logic follows that teachers’ knowledge of RP can also enhance their relationships with 



significantly impacted by teachers’ level of buy

found that teachers’ 

culturally responsive pedagogy. In DiVincenzo’s (2024) study, elementary school teachers cited 



implementation rate for restorative practices. In fact, teachers’ confidenc

to teachers’ classroom preparation schedules. McGregor et al. (2019) also found natural ways to 



factor that could help combat teachers’ apathy toward restorative practice implementation 

in. Dudovitz et al.’s (2017) work 

influencing students’ positive self



combination of methods reveals people’s tendency to revert to traditional or familiar when 

practice implementation with a school’s preexisting positive behavior framework. Finally, 

of teachers’ experiences with 

restorative practices, which would provide insight into the practices’ effectiveness and 



students. Samuels’s findings 

Samuels (2018) also found some teachers’ conservative, punitive ideologies were barriers to 



adopting another’s perspective to create a true culturally responsive dispos

efficacy as a teacher’s belief in their own 



Bandura’s (2001) social cognitive theory identified four sources of self

). These sources can be leveraged to enhance teachers’ sense of self

Bandura’s Social Cognitive Theory



do the same. In this context, boosting teachers’ sense of self

development were in shaping a person’s resilience. He postulated that there were eight stages of

shaping a person’s identity and approach to life. 

they mature. In other words, these stages contribute to a person’s ultimate sense of self

Gaumer Erickson and Noonan’s (2013) work regarding teacher efficacy used survey 



training that capitalizes on teachers’ strengths and boost their abilities in the areas where they 

implementation of restorative practices. A teacher’s self

g philosophy. Finally, a teacher’s attitudes, b



2016). One success story was Borck’s (2020) study of ac

able to alter the downward course of students’ lives through successful use of restorative 

practices. Another success story was Garcia and Garcia’s (2016) work with an urban high school 



networks, college expectations and access, and data usage. The school’s answer 



Huang and Anyon’s (2020) discipline findings gave credence to the idea of brain

physically process information and how students’ sense of safety impacts the

solving new problems to increase the brain’s physical ability to perform complex tasks. The 

ideas in Hammond and Jackson’s text clarified how behavior and academics were closely 



students’ wide variety of needs and support.

Within a school building, MTSS usually consists of three tiers of support for students’ 





MTSS is the framework used to monitor students’ progress as the district moves from a 

students’ academic expectations and to foster parent involvement. The school includes a 



strategy was heavily dependent on teachers’ level of skill in implementing the strategy; many 

nal time. Bhandari’s conclusions, therefore, tied back to the idea that teacher buy



to independently adopt and fund the restorative programs. In fact, he supposed that states’ 

restorative practice implementation (McCallops et al., 2019). In Samuels’s (2018) study 



system for addressing students’ academic and behavioral needs. Cost also plays a significant role







new practices into schools’ discipline systems (Vincent et al

have pointed out that further research is needed to fully examine teachers’ perc



•

• What are their beliefs and attitudes about RP? How do alternative school teachers’ 

To understand the complex nature of teachers’ experiences while transitioning from a 

case study design allows researchers to “gain an in

onfirmation” 



because the environment is not saturated with the use of disciplinary measures). These teachers’ 

based upon students’ removal from their home school environments and being sent to the 



the alternative school’s position as a home for the district’s toughest disciplinary cases 

teachers’ experience with the transition to restorative practices. 

discussions about dissolving the district’s alternative school system, created significant unease 

among the alternative school staff. The district’s plan was to replace the centralized alternative 



remained: district leaders’ insistence and adamance regarding the importance of moving away 

“information rich cases…from which one can learn a great deal about issues of great importance 

to the purpose of the inquiry” (Patton, 2015, p. 311). Because the purpose of this inquiry 

the school’s transition. In this study, the plan 



To protect participants’ identity, individual participant 

used to elicit “the emerging worldview of the 

respondent” (Merriam, 1998, p. 112). Each teacher participant was interviewed for 



measure teachers’ beliefs in their own ability to impact their schools, students, and the outside 

their perceived ability to impact RISE Academy’s

significant correlation between teachers’ perceptions of restorative practices and their personal 



teacher’s choice and audio

highlighting participants’ body language, facial expressions, and general attitude when being 

based upon participants’ responses as they 

participants’ comments to illicit non

teachers’ experiences 

“serendipitously” (Yin, 2016, p.152), meaning I 



not want the idea of being watched to affect participants’ actions, body language, tone, or 

when applicable: (1) direct quotes from participants; (2) description of the teachers’ actions; (3) 

participants’ body language; and (4) tone of voice or volume used by

–



perspectives that deepen, rather than compromise, the study’s credibility. Far from being a 



’



“Restorative strategies that I rarely use 

… I don’t really find 

day instruction.”

“Reentry circles… didn’t seem very 
receptive to the student… too many 
adults… not authentic.”

“I rarely use restorative circles… I have 
a good relationship with my students… 
I don’t normally need a mediator.”

“I don’t like the circle… it’s a 
spectacle… should be more task and 

oriented… teachers shouldn’t act 
as therapists.”

een teachers’ self

scores and participants’ self

efficacy. Pearson’s R coefficients and 



school’s restorative culture in action. Each set of notes 



qualitative researchers endeavor to achieve trustworthiness, which promotes readers’ confidence 

and schedules, “long term, persistent observations” (Stahl & King, 2020, p. 27) 

the researcher to perform “reflexive self

jotting in research logs” (Stahl & King, 2020, p. 27). These notes 

provide beneficial application to others’ circumstances (Stahl & King, 2020). This study was 



representative sample of alternative teachers. However, those teachers’ thoughts and actions 

learn from the case teachers’ trial and error, successes

“comprehensible, meaningful frame” (Geertz, 2008, p. 30) that stakeholders can apply to their 

designed to use teachers’ experiences to ease the growing pains that other districts may 

bias. Qualitative research is much too subtle to be able to partition researchers’ efforts. In fact, 

alitative research needs researchers’ values and passion as 



setting. These teachers’ perceptions regarding restorative practice implementation yielded insight 



—

—

•



• What are their beliefs and attitudes about RP? How do alternative school teachers’ 

teachers’ strategic approaches to restorative practice. Then, interactions documented during the 



“Conversations with kids… allowing 
students to talk” (Jackson); 
“What are you doing after graduation?”

“These hands are rated E for 
everyone”

“This isn’t you… Let’s let it 
go.”

“Candy actually works… I model the 
behavior I want to see” (Wendy)

–

“All hands on deck.”

“Never really felt like students got much 
out of the circles” (Zoey)

Zoey, one of the interviewees, said “one to one conversations with kids” 

helpful when having restorative interactions. Jackson also said “conversations with kids, 

allowing students to talk” is his preferred method of creating positive relationships with kids. 

Andy said conversation is “what it’s all about.” Charlie said, “having side conversations, not 

putting the kids front and center, maybe pulling them to the side… is a lot more effective.” 

Bailey emphasized it is essential “to make sure that line of communication is open” with her 

out conversations with students. She said, “just asking them, you 

know, how can you help them? What do they need?” 



Interaction 1. “What are you doing after graduation?”

Student: [Peers at teacher’s computer screen] 

Student: I’m seeing what you’re doing,



I’m a high maintenance young lady.

Teacher: When do you go back to your home school? Don’t you go over there and get in 

Teacher: That’s stereotypical racist. That’s like saying there’s a bunch of black people 



with the student, which brought the student’s volume down automatically. When the student 

looked at the teacher’s computer screen and made a joke about the teacher putting in zeroes more 

nt’s job.  

referred to the student’s description of her boss as characterization. Then, when the student was 

talking about how much money it took to keep up her “high maintenance” 

become her priority. The teacher again showed concern for the student’s well

Interaction 2. “These hands are rated E for everyone.”



three times, the teacher walked into the room and said, “Look, y’all wanna 

fight, you gonna have to fight me. These hands are rated E for everyone.” The students smiled 

and held up their hands in acquiescence, saying “Alright, alright, you right. We gonna

real now. We don’t want none of that.” The teacher, instead of getting angry because her 

Interaction 3. “What you tryna do then?”

the hallway, they said “Hey, hey, we need to talk to 

you,” and crowded him playfully into a corner while pretending to throw elbows at him. The 

student played along, joking and saying, “What you tryna do then? What you tryna do?

you tryna do?” The teachers laughed, backed up, and said, “We gotta talk to you about earlier. 

Come with us to the buses and we’ll talk.” They clapped the student on the back, and he walked 



Interaction 4: "This isn’t you. If you don’t stop, ... I’m writing you up. Let’s let it go.” 

id in a quiet yet earnest tone, “What are 

you doing? This isn’t you. If you don’t stop, they [the other student] gonna be here and you 

and daddy crying about it. If you say anything else today, I’m 

writing you up. Now let’s let it go.” The student agreed and they went back into class. 

In this interaction, the teacher showed concern for the student’s well



Interaction 5. “We’re gonna keep working on it.”

Teacher: You don’t smell as much like weed today.  

Student: I know. I just came from work. I don’t do it at work.

Teacher: That’s good. 

Student: It’s just that when I’m sober, my head drifts off

Teacher: Okay, we’re gonna keep working on it.

The teacher’s calm and nonjudgmental approach allowed the student to speak openly 



Interaction 6. “I’ll make sure I see you tomorrow.”

Teacher: I don’t have a class 6th period.

Teacher: You’re right. I’ll make sure I see you tomorrow.

teacher’s willingness to give up planning time to reconnect with a student illustrated genuine 

collaborating to support students’ growth and accountability. These collaborative efforts 



“The candy actually works, believe it or not. Giving them 

something for free that they didn’t have to earn… it

So I keep my candy jar full because it works.” Wendy also said she stays positive with her 

students as much as possible, noting “I just remain positive, and I model the behavior that I want 

to see from them… They

model the behavior that I expect from them.” Charlie said, “It’s not sweating the small stuff” that 

in his classroom. Bella said “picking your battles” while “still being consistent” was a big 

part of her safe and calm learning environment. Leo said he “put a high emphasis on creating a 

safe and positive classroom culture.” During my interview, I also e

—

—



teacher’s 

Student: [Yelling] Nah I need my bellringer! That ain’t fair. Just give me my bellringer! 

That’s bullshit! No, I’m not going away until I get my work!

Let’s ask quietly and use a better tone.



conflict. Another teacher immediately responded, “I have [one of the students] 

and will keep her this period.” This quick, coordinated effort showed that teachers did not 

operate in silos. There was no ‘not my student, not my problem’ ignoring the issue. A colleague 

immediately stepped in to help out and protect the students’ well



Admin: You gonna close your mouth and listen to what I say or you’re gonna go home.

Student 2: I better not get a referral. I wasn’t being disrespectful. [a referral is a written 

record of a student’s behavior that usually comes with a consequence of in school or out 

Admin: You’re still talking, and I need you to listen. Go back to class, and [the behavior 



teacher’s capacity. This system allowed teachers to maintain classroom stability while ensuring 



—

— —

Importantly, the school’s crisis team enabled this level of response. As Zoey explained, 

“a classroom teacher ”



student’s file. Also documented were interventions that had been tried with the students. This file 



Zoey said circles could create logistical problems because so many people’s schedules 

—



used them because “that one kind of requires, like a mediator, and people

to mediate, to bring a student back into the circle.”  

it should be a little bit more… task, goal oriented... I definitely believe more behavior 

specialists should be involved in the process, and even should lead the circle… Teachers, 

In response to RQ2, I first examined alternative school teachers’ understanding about 



s’

“strategies … to help students overcome behavioral, emotional academic challenges … instead 

of simply using some sort of punitive measure.” Wendy described RP similarly: “using measures 

esteem, … the teacher does 

everything under the sun that they can think of instead of punish.” Zoey also said RP 

“opportunity to reflect … and look at ways to correct … before 

serious consequences.”

with dialogue and reflection. Bailey described RP as “practices you put in place to bring a 

relationship back to where it was.” Bella said that RP to “bridge a gap 

between a broken relationship.” Leo shared a similar view that RP is an “approach to make 

things right when things go wrong … a systematic approach to making things right and healing 

harm.” Charlie stated that RP “having conversations with the students about how parties 

were harmed and how a resolution can be made to try to fix what harm was caused.” Andy also 

commented, “conversation? I mean, that's what it's all about.” 



“having conversations with the students about how parties were harmed and how a resolution can 

be made to try to fix what harm was caused.” Andy said restorative practices 

“addressing the perpetrator, the victim, the community, and, I mean, even a reteaching of skills 

infraction.”  

restorative practices a “chameleon” because the definition “can change according to who you 

listen to or how it’s presented.” RP “puts the teachers in a negative light. It's assumed 

being successful. I personally think the student gets more control of the situation.” 

“true representation of data” 

technically fewer, “it doesn’t mean the behavior has necessarily improved. It just means that 

what you’re reporting has improved.” 

Jackson and Bella were skeptics because they questioned RP’s impact on 



“A classroom teacher is not going to 

student… but because we have [the 
crisis team] in place… we were able 
to get to the bottom of it.” –

“Kids are not challenged. They can 

the restorative concept.” –

“Oftentimes I will pull the student to 
the side… and just listen.” –

“I basically try to give them as many 

a write up… these kids need a second 
chance.” – “It’s not sweating 
the small stuff… picking and 
choosing my battles.” –

teachers’ beliefs and attitudes toward restorative practices are shaped 



fter 45 minutes of trying multiple strategies, playing the student’s favorite song 

soothing state. Zoey said, “Now, a classroom 

at the school, we were able to get to the bottom of it.”

through their time. She said “having people in place for students to go to, whether it's counselors 

s when those kids need that time.” 

found that the “piece that kind of brings it all home is when I enlist the

own solutions and commitments to heal and to prevent future harm.” Like Zoey, he had time 



“that’s a part of teaching… effective teachers built relationships before they were introduced to 

restorative practices.” Jackson believed that, under the umbrella of restorative practices, “Kids 

are not challenged. They can make excuses. They can hide behind the restorative concept.”

Jackson also believed that keeping parents and families involved in their students’ school lives, 

Restorative practices, to me, is a misnomer. Restoring to what? That’s a question I ask 

people when it’s brought up. There are kids who have social, emotional issues, and as a 

—

I'm saying recognizing that there is more to life than themselves… we're in a culture now 



student be better in terms of the student's behavior… it's not enough focus on the 

into appropriate behavior… it's like the blame somehow finds its way back t

Bailey were, in the researcher’s opinion, two of the most restorative

“I mean, that’s what it’s all about,” he explained, “is sitting down with the person in the s

situation.” However, as someone who worked closely with Andy for years and personally 



called it “unthinking, unchanging.” He gave an example of students who were caught vaping 

student… If the students goes through the restorative practice and perpetrates again and 

again… why would we use the same restorative practice afterwards

students. She explained, “Oftentimes, I will pull the student to the side and just allow them to 

—

en? And just listen.” She said that students also 

If you [the teacher] own that, and you can say, ‘You know what, I could have handled 

that differently,’ or ‘I should not have said it that way. Maybe I could have rephrased 

that.’ Just taking ownership, they [the students] understand that… you're human too



I don't think that restorative practices should be put in place in lieu of consequences… In 

I basically treat them the way I’d want to be treated if I was a student. I basically try to 

—



“It's something for free from you to me that you didn't ask for, and it breaks the ice.” I explained 

bigger issue and which ones are best left unaddressed. He explained, “It’s not sweating the small 

stuff,” and being willing to have side conversations with students when necessary. But mostly, 

he said, “picking and

ones aren’t.” However, Charlie cautioned that the i

explained, “It doesn’t mean the behavior has necessarily improved. It just means that what 

you’re reporting has improved.”



were discovered. However, research regarding teachers’ attitudes toward 

potential for finding a way to predict teachers’ differentiated needs during restorative practice 

’ comfort level with restorative practic

The scatterplot below (see Figure 5) shows the relationship between teachers’ 

particularly important to this study because teachers’ confidence in handling behavior could 



Teachers’ Self

assess the relationship between teachers’ restorative justice ideology



Scatter Plot of Teachers’ Disciplinary Self

“The principal… put the full 

allocation behind it.” 



–

“Training should begin during 
planning… and show what it 

looks like, how successful it’s 
been.” –
“Having 100 % buy

consequences… we need to 
solidify the happy medium.” 
–
“There should have been a more 
gradual step into it…it was a 
shock to everybody.” 
–
“Disruptive behaviors were at an 

time high… and teacher 

high.” –
“Having people in place for 
students to go to… is essential to 
support teachers.” –

“If MTSS tools and resources are 

supported.” –

“At first, the pendulum swung all 
the way over… things in the 
building were wild.” 
–



—

—

Andy’s comments 



During my own interview, I said that “providing training, providing charts, 

playing scenarios for teachers in order to help them figure out how to be more restorative” was a 

have the behavior specialists out. “Hey, this is what we're thinking about implementing. 

This is what we're going to be looking for.” And the traini … 



—

ey could send a kid to the reset room, or that we even have… the amygdala room

focus on how it's not always what you do “in the moment” that is being restorative. It's 



tolerance type teachers who say, “It's my way or the 

highway.” We really need to come up with some ways, I think, to get

behavior. She referenced a “beautiful” flow chart that offered many different suggest

solutions offered. Wendy said, “I don’t have and look up ‘Johnny is sleeping. What 

do I do?’” Instead, she said, “

parents, and go from there.”



implementation, teachers wanted to see realistic results from others’ implementation processes.

“

unsuccessful it has been.” She also said she would have liked to see proof that RP 

driven decision, saying “I would love to know the success rate of 

it?” 

implementation was, Zoey said, “Having 100% buy in from people that strictly believe in 

that we need to solidify, because there is a point where you can do both.” Bailey summarized 

that sentiment as well, noting that “other people, especially who've been in education for so long, 

are kind of stuck… and they don't really believe in a stud

goes.” She continued, “some people just get stuck in in their ways, but I do think it's [restorative 

practice] definitely needed.”

“teaching folks of the benefits while showing the supporting data with real life success stories.” 

He also said that he “believe[d] in the fierce urgency of the moment” and felt that “it was 

school wide.” 



With not having 100% buy in from the get go… when the county made the big move, 

to why to be able to convey… The big thing is buy

advocates of it… like a figurehead. Like more than just a superintendent, but you know, I 

in it to promote and push it… would have been good.”

RISE Academy, the change that caused the most disruption to teachers’ routines and to the 



Wendy explained, “I try to use as many restorative practices as possible first before 

behavior.” When 

described feeling “offended, frustrated, betrayed,” during the time period when disciplinary 

students. Charlie said it created a “shock” 

time period with no disciplinary consequences, saying that “disruptive behaviors were at an all

time high… and teacher frustration was also at an al time high.” Bella said lack of disciplinary 

consequences “sends the wrong message to students that you can engage in bad behavior and 

consequences, and students need to know that.”  

too, is consistency… I saw inconsistent use of the practices, and that was o



—

swung all the way over to completely restorative. And that creates a problem… I think it 

any. Or even if there aren’t.



can’t be in the classroom, they could just go to ISS. There was re

Now, because we have these people in place, or even a place like… reset. That's what it's 





the student’s restorative interventions would be placed into the hand



because I'm not having as many disruptive behaviors as I did… Overall, I can tell the 

…

… T

… N

“

”

… 



restoration and disciplinary consequences can coexist. Zoey described a “happy medium” for the 

school. She said, “Sometimes a kid needs a consequence, but you're still 

stuff big picture… it can be both—

practice in place.”





largely on teachers’ implementation and ongoing engagement (McGregor et al., 2019). Leaders 

development of professional learning opportunities that strengthen teachers’ conf

teachers’ insights in this way can promote the 



•

• What are their beliefs and attitudes about RP? How do alternative school teachers’ 

also explored the connection between teachers’ sense of self



introduced. As Jackson said, “Effective teachers built relationships before they were introduced 

to restorative practices.” He was the teacher who 

much so that he called the term a “chameleon” because the definition “can change according to 

who you listen to or how it’s presented.” He was not wrong when he said that. When I began 



seriousness of a teachable moment: “Look, y’all wanna figh

hands are rated E for Everyone.” I heard them redirect students toward thinking about their 

futures and help them set personal improvement goals: “

” I heard teachers 

remind students, through reflective dialogue, that all actions have consequences: “They [the 

ight being instigated].” Perhaps most importantly, I saw faculty and staff work together to 



mentioned by teachers. Leo noted that he “put[s] a high emphasis on promoting a safe and 

positive classroom culture.” When students feel safe and calm, they are better able



n a group setting. Charlie noted, “That’s not 

something I would want, and I don’t want to put a student in that situation where they are 

uncomfortable in that sense too, because I know how it would make me feel.” Participants also 

outcomes. As Zoey reflected in her interview, “Even the feedback I would get from the kid one

one later was that it was not very beneficial.” These perspectives suggest that while 



practices as processes “that proactively build relationships and a sense of community to prevent 

conflict and wrongdoing” (p. 1).



such instance of sustained restoration that she conducted, she acknowledged that “a classroom 

a student to figure that out.” This is where 



explained, “I believe in empathy, and that’s a part of... building relationships..

of how well you know that student.” Some teachers will not have this empathetic mindset and 

students’ readiness and 

notion, explaining “It’s not sweating the small stuff. In a sense, it’s knowing what could cause a 

stands and which ones aren’t.”

and just listen... and if [teachers] can say, ‘You know what, I could have handled that 



differently, or... Maybe I could have rephrased that.’ Just taking ownership, [students] 

understand that you’re... human too, and... make mistakes or need to correct some 



kids’ history “as far as their academic background so [he] can know what their strengths are, 

what their weaknesses are... to recognize their birthdays... Just let them know they they’re seen 

and I care about them.” He on to say, “that’s not necessarily what I consider restorative.” 



Teachers’ ideology also relates to factors like burnout, stress, and their belief in 



tailored to teachers’ roles, mindsets, and levels of restorative readiness

with each group’s needs, school leaders

implementation of restorative practices in schools. Teachers’ experiences highlight both the 



Based upon research, one key step to determining teachers’ suitability for a restorative 

ideology. However, as mentioned earlier in relation to teachers’ strong opinions regarding 







this is a tough one, because I don’t have a lot of kids who are displaying these 

behaviors, and that’s the thing. I think it starts with your classroom management 

If you’re using them 

effectively, you won’t have kids saying “Stop talking to me.” If you’re using them 

effectively, you won’t have kids saying “Stop talking to me.”

Yes, and when that did happen, I wasn’t using restorative practices. I was

“

”

“

”

‘try a candy jar on your desk’ 



understanding, much of teachers’ most meaningful learning occurs through their everyday 

actions as just “conversations” or “building relationships,” which were terms too broad to be 



student’s behavior becomes unmanageable in the classroom. Without this type of clear guidance, 

tempting to make immediate sweeping changes, because many stakeholders share Leo’s point of 

view when he said, “I do believe in the fierce urgency of the moment, and I 



[restorative practice implementation] was definitely overdue.”

Lastly, professional development should be ongoing and adjusted based on teachers’ feedback 



to make them feel seen, but I also tack on a “How are you today, babe?”

during redirection. Saying, “Michael, I need you to stay focused, babe,” comes off much gentler

It would also be valuable to explore potential correlations between teachers’ educational 



fewer supports. Furthermore, the researcher’s dual role as both participant and investigator 
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