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ABSTRACT

Reading and reading instruction are highly researched and debated topicsE
Reading is the foundational skill for future learningEEducational attainment of citizenry
is generally a strong determinate of a nation’s wellIbeingElnternational business
decisions regarding developing industry are frequently dependent upon the ability of the
possible employees to nurture, support, and grow business FReading proficiency is one of
the two major components of literacy ratesEUnderstanding reading instructional methods
and improving literacy rates deserve serious consideration when planning for economic
prosperity of future generationsE

The purpose of this study was to determine the influence of teachers’ perceptions
on reading instructionHOne goal of the research was to determine teacher perceptions of
reading instruction and how these perceptions influence professional performance FA
natural extension of this research would be to evaluate how these perceptions influence
student learningE

The research study utilized a basic interpretive qualitative research design using
descriptive narratives EThe research was conducted over a 12Idnonth period and focused
on individual teacher perceptions Ex ualitative inquiry was the appropriate research
technique to give a voice to reading teachersE

The participant sample was purposeful EThe initial survey of elementary & 137
teachers was emailed to 219 teachers currently employed by a middle Georgia school
systemEFour elementary teachers were interviewed from initial survey respondents who

volunteered to participate in focused conversations on the subject of reading instructionE



Collected data included teachers’ perceptions of reading instructionESurvey
responses provided both demographic information and openl@nded remarks pertaining to
reading instruction Elnterview participants provided more explanatory data to expand on
survey responses Hlnterview data were recorded and transcribed E

This qualitative study provided the descriptive data needed to promote a deeper
understanding of the influence of elementary & [37teachers’ perceptions on reading
instructional methods FResults revealed five themes teading instructional characteristics,
homekchool disconnect, background knowledge, professional collaboration, and

institutional factorsE
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Chapter I
INTRODUCTION

Educators see evidence of reading deficiencies and problems associated with
deficiencies very clearly via interactions with students and data gathered from formative
and summative assessments 6Azano, Missett, Callahan, Oh, Brunner, Foster, 4 Moon,
2011aquel, 1988aMcCardle 4 Chhabra, 20047BConsiderable research has revealed no
clear solution for correcting reading deficiencies @Morris 4 Slavin, 200N/EResearch
results have exposed numerous attempts to address reading issues 6€Chall, 19RSH98Na
McCardle 4 Chhabra, 2004aMorrison, Wilcox, Billen, Carr 4 Wilcox, et alE20117E
Researchers have utilized qualitative methods 6Cankar, Deutsch, 4 Sentocnik, 2012aquel,
1988aNelson, McMahan, 4 Torres, 2012aSchumm, Moody, 4 Vaughn, 2000a
Schwanenflugel, Meisinger, Wisenbaker, r uhn, Strauss, 4 Morris, 200R7 and
quantitative methods 6Flowers, Meyer, Lovato, Wood, 4 Felton, 2001aReis, McCoach,
Little, Muller, 4 r aniskan, 20117HOnly two mixed methodology studies were found that
evaluated the phenomena of reading deficiencies ®Menon 4 Hiebert, 2005aWilfong,
20087E

The importance of reading as a fundamental skill is supported by the vast number
of research studies on the topicEMcCardle 4 Chhabra, 2004, Morris 4 Slavin, 200NE
Teachers and parents spend many hours working with children to build this foundation
@ cCardle 4 Chhabra, 2004aMorris 4 Slavin, 200N/ENations, states, and local school

systems spend millions of dollars on instructional reading programs to aid students in
1



their pursuit of reading skills @Morris 4 Slavin, 200NaWagner, 20107EFlescsh 6198 N,
McCardle and Chhabra 20047 and Morrison et alER0117have suggested ways to
improve students’ reading skills; however, “Johnny, still can’t read.” just as Flesch stated
in this bookE

Wagner 20107 found reading ability strongly impacts not only individual success,
but also the general welllbeing of entire countries and societiesEWagner concluded
literacy rates are a prime indicator of economic developmentHn fact, he found economic
progress often occurs in tandem with rising literacy ratesEWagner claims literate
populations are a more employable workforceE

Popular and scholarly media outlets alike maintain American students are not
reading at proficient levels @Morris 4 Slavin, 200N/E‘A Nation at Risk,” published in
198N reported these deficiencies had caused the United States to fall behind both
intellectually and economically €Cavanagh, 20047H0ther theorists have found little
correlation between years of schooling, literacy rates, and economic development Blaug,
19857E

Patrick 20047 concluded the way students perceive a teacher’s disposition
towards them directly impacts studentHeacher interactions either positively or negativelyE
Patrick noted teachers feel a strong connection between their own confidence in content
knowledge and their ability to foster academic success of their students El'eachers who
hold high expectations for students, and deem enrichment program strategies appropriate,

contribute adherence, and quality of delivery” (Azano et al., 20117E



Statement of the Problem

The number of elementary children with reading deficiencies is unacceptable
6Azano et alE2011aquel, 19887FResearch results show many different factors, such as
teacher influence, contribute to improved reading skills among elementary school
children 6Azano et al, 201 1aPatrick, 20047EHowever, there is limited literature on the
reading teacher’s perceptions of their reading instruction @Morrison et alE20117

There has never been a grand age of reading in American society Morris 4
Slavin, 200N/EThe research of quel 619887 and Christ and Wang 20107 determined gaps
in reading ability continue to widen along ascending grade levels, becoming increasingly
apparent by grade four 6Samuels, 200S7E Morris and Slavin 00N determined rather
than a decline in reading ability, performance levels were stagnantEStatistics from the
National Association for Educational Progress NAEP7 showed no significant gains in
reading attainment levels since 2005 for students in the 9earldld age category GNAEP,
20117HGiven the findings of Morris and Slavin 00N/, Samuels 200S7, and NAEP
@0117, direct questions must be asked VWl 7Has the United States reached an educational
plateau in reading attainmentea®7If so, why have we reached this plateaueatN/ Can we
be satisfied with the current status quoeaand, 47 Does the current educational climate of
common core education standards negate the adage one size does not fit all GMenon 4
Hiebert, 2005aMorris 4 Slavin, 200NaSchumm, Moody, 4 Vaughn, 20007 To develop a
more thorough understanding of the influence of teacher perceptions on reading
instruction, a qualitative study exploring teacher perceptions on reading instruction was

conductedE



Purpose of the Study

The purpose of this study was to determine the influence of teachers’ perceptions
on reading instruction FPatton succinctly states, "...the common aim is to use qualitative
methods to describe and explain phenomena as accurately and completely as possible so
that their descriptions and explanations correspond as closely as possible to the way the
world is and actually operates- 2002, pES4R7EThe importance, as Patton points out, is
-multiple realities [are] constructed by people and the implications of those constructions
for their lives and interactions with others- 2002, pEOR7ETherefore, qualitative
methodology echoes Patton’s philosophy; understanding another’s perspective requires
viewing the situation through their eyesE

Research x uestions

The following research questions guided this studyV

Rx 1 WVhat are elementary & I3) teachers’ perceptions of successful reading
instructione

Rx 2WHow do elementary & I3) teachers’ perceive their methods of reading
instruction affect elementary students learning experiencese

RQ3: How does a teacher’s perception of reading instruction influence the
number of elementary students with reading deficienciese

Rx 4 VDo elementary & [37teacher demographics égender, age, race, years of
practice, and level of educational degree7 influence teacher perceptions and student

performancee



Significance of the Study

This study is significant as it provides current literature on the influence of
teachers’ perceptions on reading instructionEThe results have the potential to inform the
practice of reading instructionEThe results are informative to any population, whether
rural or urbanFEThis study provides critical understanding of connections between
teaching to read and learning to readEStudy findings could make significant
contributions to numerous areas of educational society researchers both inIdield and
others7ateachersadevelopers of teacher preparation programsapolicy makersatextbook
companiesadesigners of professional developmentaparentsaand, most importantly,
students learning to read EFindings from this study are extremely relevant to beginning
readersFReading is a foundational skill and the need to understand the #ow and why of
reading is critical in improving reading instruction @McCardle 4 Chhabra, 2004aMotris
4 Slavin, 200NVEA plateau in reading attainment should not be acceptable McCardle 4
Chhabra, 20047E

Theory and Debate

The debate over the best methods of instructing students to read is long standing
&Chall, 19RS7E The debate can be traced back to seminal theories on how children learn
offered by Piaget, Skinner, Vygotsky, and more recently Weiner 6Hawkes, 19927EThe
recent push for the restructuring of education and a new system of accountability for
students and teachers has again brought the ‘how and why’ of instruction to the forefront
of education policyF yle 619917 points out the awareness of the need to reform
education, limited progress toward improving the overall state of education has occurredE

He concluded classroom instruction today looks much like it did years agoE



In a study examining teacher[3tudent perceptions regarding learning of language,
Schulz 20017 found inconsistencies between the two, possibly inhibiting knowledge
acquisition Egerome Bruner 6198R7, a linguistic theorist, carefully reviewed the work of
other theorists who had contributed to the study of language and language acquisitionE
He expanded on the contributions of several prominent authors and their theories EEarlier
theorist, such as Michotte, discovered the connection of instilling curiosity with reading
instructionaand gakobson who expanded Michotte’s thought process to include choosing
and conjoining original language creating acts, as the “vertical and horizontal axes [sic]
of language- Bruner, 198R pE227HBy studying the work of earlier theorists, Brunner
determined readers become proficient and determine meaning attribution through
interpretation according to their beginning knowledge base FReaders use their base
knowledge and build upon or construct knowledge from their basal understanding
Brunner, 198R7E

The lack of improvement in the current state of education makes one wonder if
the theories and studies of Piaget 61 98N/, Skinner 61 9RN/, and other theorists were truly
understoodE Piaget’s 61 98N/ theories of cognitive development focused on the various
stages of learningEHe contended children develop qualitatively over timeEA child at age
nine does not simply understand more than a child at two, or simply possess more
knowledge, but children go through stages of development as they mature EThe way they
think and learn about the world fundamentally changesEHe argued with the educational
practice of delivering lessons verbally in a teacher centered classroom, contending

lessons need to be student centered to allow for construction of knowledgeE



Skinner 61 9RN/ was at odds with instructional methodologies, challenging
traditional classroom practices arguing they lead to artificial learning unrelated to real
world experiences EVygotsky 61 9NtH 98R7 believed children learn through a process of
socialization and interaction EStudentIdeacher interaction is a viable instructional element
which should be measured 6Vygotsky, 19NHH 98R7TEW einer 619S07 favored small group
instruction with a collaborating focus to encourage a more positive learning environment
without competition EHistorically, instructional theorists have discouraged excessive
noise in the classroom Hawkes, 19927EThe prevailing thought is a quiet, focused room is
the best environment 6Fox 4 Riconscente, 20087E

Vygotsky 61 9NH 98R7 considered the aspect of human interaction on instructiona
whereas, Piaget 6198NJ, Skinner 61 9RN/ and Weiner 619S97 focused more on instructional
deliveryEStudies conducted by Hawkes 619927, Piaget 61 98N, Skinner 61 9RN/, Vygotsky
619NIH 98R and Weiner 619S97reveal ongoing concerns regarding instructional
practicesEThe current focus of educational accountability and the State of Georgia’s
newly implemented process for evaluating teachers and school leaders bring these
components of prior research to the forefront of current educational debates 6GADOE,
201NE

Conceptual Framework Model



e Inputs Teacher
Perceptions

e|nputs System
Instructional
Policies

Classroom Teacher

Processes

Behaviors

Student Student
Processes Behaviors

eDesired Outputs

eStudent
Achievement

Figure 1ETeaching and Learning Cycle

Teaching and learning takes place in a circular motionEThe conceptual model
depicts the many interactive processes that take place in the learning cycleETeachers
bring certain characteristics and styles to the classroomEThese characteristics affect their
classroom processes BGovernmental agencies and local boards of education implement
rules and policies affecting the classroom environmentEThe added influences also affect
teacher behaviorsEStudents come to the classroom with previous learning and behaviorsE
These behaviors affect learning interactions and relationships in the classroomEThe
student behaviors and interactions become the student processes in the classroom GHuitt,
200R7EThe desired output would be student achievementahowever, progress is not
always the outcomeEWhere is the breakdowne Why do some students progress while
others lag behind their peerse Are teacher perceptions an influencing component in this

cyclee



Research Design

This qualitative study explored elementary & [37teacher perceptions of reading
instructionEThe study was conducted over a period of 12 monthsEThe study employed a
basic interpretive qualitative approach using descriptive narratives EThe participant
sample was purposeful ETwo hundred nineteen teachers employed at four elementary
schools in a rural middle Georgia school system were surveyed EFour teachers were
interviewed ESurveys and interviews were used to collect dataE

Setting

This study was conducted in a rural middle Georgia school system comprising ten
schools Mhree elementary schools, one primary school, two middle schools, two high
schools, a college and career academy, and one alternative schoolEThe system currently
employs 219 elementary & I37teachers at four schoolsEThe northwestern portion of the
county contains the largest Pr I3 elementary school with 1100 students EApproximately
413 6GADOE, 20147 of the children in the northwestern district come from
economically disadvantaged families EThe southwestern portion of the county has a larger
economically disadvantaged population than the Northwest area and comprises another
large Prer I3 elementary school with 950 studentsEThe eastern half of the county is less
populated than the west and has a larger economically disadvantaged population of
approximately 813 Erlhere is an elementary school housing grades three through five and
a primary school houses grades Pr I3econdEl'he elementary school has 450 students and

the primary school has RRO students 6GADOE, 20147E



Study Sample

This study utilized multiple dataEThe first phase consisted of a survey 6see
Appendix A7distributed to a purposeful sample of 219 teachers currently employed by a
middle Georgia school system, sharing a common email systemEElementary teachers & D
57were purposefully chosen as the sample because students are taught to read in the
elementary grades ET'herefore, elementary teachers provided the best data pool to address
the research questionsE

The survey consisted of 10 questionsEThe first five survey questions addressed
participant demographics, 6gender, age, race, years of practice, and level of educational
degree7EThe final five survey questions were relevant openl@nded questions pertaining to
perceptions and reading instructionE

All currently employed elementary & [37teachers were asked to complete the
surveyEThe survey results were used to select four teachers from a volunteer pool to
participate in semi structured interviewsElt was desirous a variety of teachers of different
races, genders, and length of teaching service agree to participate in the interview process
to produce rich descriptions from a variety of perspectives Patton, 20027 E

Instruments

The original survey instrument and the interview guide were developed by the
researcherEThe initial survey was provisionally tested using the procedures of the Survey
Fundamentals guide produced by the University of Wisconsin 6Thayer[Mart, Dykema,
Elver, Schaeffer, 4 Stevenson, 20107EPermission was granted by the University of
Wisconsin to use the Survey Fundamentals guideESSee Appendix F7 The survey

contained 10 questions and was read by two other educators checking for spelling and

10



grammatical errors, clarity of questions, and flowHt was field tested for validity by
emailing to 10 respondents not in the possible sample poolE

The interview guide for the semi structured interviews expanded survey resultsE
Interviews were designed to help make deeper meaning of the survey dataE Interviews
were recorded and transcribed EMember checking was also used after transcription to
ensure accuracy of interview dataEThis process allowed interview participants to validate
dataE

Data Collection and Analysis

Data analysis began using Seidman’s (2006) method of developing participant
profiles through the process of reading and rereading interview transcriptions looking for
passages of strong feeling or emphasisECoding followed the process of Maxwell 20057,
using organizational, substantive, and theoretical categories to breakdown the interview
information into storage divisions to assist in codingBConnecting categories were used to
link dataBCoding was reviewed by an additional educational professional, not tied to the
study, to add validity to the analysisEl'he data was stored in a locked filing cabinet in the
researcher’s home office during data analysisE

Limitations

The assumption was made that participants would respond honestly to the survey
and interview questionsEThe study may have been limited by researcher biasEThe bias
may have occurred unintentionallyEThe sample did not include a significant number of
male respondents, therefore limiting the male teacher perspective in the findingsElhe
sample size was small but met the requirements of a basic interpretive study Merriam,

20027E
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Delimitations

The focus of the study was perceptions of elementary & I37teachersEStudents are
taught to read in the elementary gradesHOnly elementary & [37reading teachers served as
study participants EThe study utilized a basic interpretive qualitative approachEThis
qualitative research method was the best method to use when working with perception
dataE

Definition of r ey Terms

Balanced Approach. A reading strategy including reading, writing, spelling,
phonics, and other skills based instructionE It is a multifaceted process involving teacher
planned assessments based on instruction incorporating research based practices
&ZygounsIQoe, 20017E

Bottom Up. A method of reading instruction stressing the importance of language
and cognitive skills 6Chall, 19RSH 98 NE

Decoding. The ability to apply your knowledge of letter sound relationships to
correctly pronounce words Reading Rockets, 20147E

Fidelity. The consistency of implementation of any instructional practice
Fidelity, 20147E

Formative AssessmentEA diagnostic tool for monitoring learning through ongoing
feedback 6Carnegie Mellon University, 20147E

Perception. For the purposes of this study, perceptions were defined as the way a
person makes meaning, regards or understands somethingEA person has formed an
opinion or has an insight about a certain situation or phenomenonEThis definition most

closely aligns with a definition found in the Oxford dictionary 6Perception, 20147E

12



Phonemic Awareness. The ability to notice, think about, and work with the
individual sounds in words 6Reading Rockets, 20147E

Scripted Instruction. A commercial reading program with predetermined speech
line of what the teacher says and the time allotted for the teacher’s and student’s actions
6Ed Researchlinfo, 20147E

Summative AssessmentFA diagnostic tool which evaluates student learning at the
end of a unit of study @Carnegie Mellon University, 20147E

Top Down. A method of reading instruction focusing on the importance of word
recognition and interaction 6Chall, 19RSH 98 NE

Summary

An overview of the complexities associated with reading instruction and teacher
perceptions were providedEDebates pertaining to the strengths and weaknesses of
instructional methods have also been discussedETheoretical influences affecting the
selection of the research design are briefly described FFurther, the impact of current
educational reforms on reading instruction have been mentionedamost notably teacher
and leader effectiveness evaluationsFAll of these elements support the importance and

timeliness of this studyE
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Chapter II
LITERATURE REVIEW

Introduction

The purpose of this study was to determine if teachers’ perceptions of reading
instruction influenced a student’s learning to read in elementary school EThe research
determined elementary teachers’ perceptions of reading instruction and how these
perceptions influenced their professional performanceE

The study’s purpose was closely related to longstanding problems with students
learning to readEThe areas of reading and reading instruction are highly researched and
debated 6Chall, 19RSH98NaMcCardle 4 Chhabra, 2004aMorrison et alE20117BCurrent
and past literature included in this chapter explored various aspects of the reading debate V
reading theoryainstructional methodsaplus the influence of perceptions on reading
instruction BCurrent education reform efforts have shifted the focus from learner to
teacher and school leader 6GADOE, 201 NE

Education in America has undergone numerous overhauls prompted by shifting
paradigms tied to historical events 0™ Century Education, 20147EThe United States
Constitution created a working democracyEl'homas gefferson, third president of the
United States, set the standard for a literate populousEHe felt this was necessary for a

democracy to thrive 6Cullinan, 20007EIn the late 1950s, the United Soviet Socialist

14



Republic launched the first manned rocket into outer space named Sputnik
6Sputnik, 20147EThis event created panic in America, both militarily and educationallyE
Americans had grown complacent after the victory of World War IIEThe arms race of the
Cold War arose out of the lackadaisical attitudes toward foreign relations ET'o build more
advanced weapons and rockets, a more educated society was demanded FAmerica was
concerned the great democracy was falling behind other industrialized nationsEThis and
other events of the early 19R0s, such as the Cuban Missile Crisis, fed fears of America
being physically overtaken by the Soviet Union 6Sputnik, 20147E

President Lyndon gohnson initiated a program to address poverty in the United
StatesE His aim was to develop a more literate society which could actively participate in
the economy and democracyEHe dubbed his new program the War on PovertyEA
component of Johnson’s policy with lasting effects on society was the Head Start
program aimed at increasing literacy skills for prekindergarten children in poverty
stricken areas 6War on Poverty, 20147E

In the early 1980s another significant event transpiredathe report, A Nation at
Risk, was released EThis report once again produced the fear of uncertainty in AmericaE
Action was needed to maintain America’s position of dominance in the world 6Cavanagh,
20047EEducation reform became common words in American societyE

These events produced change in the United StatesEWith each significant event,
changes were made to education FResearchers were employed to look at the how and why
of teaching Morrison et alE20117FReading is the foundational skill and all other
knowledge builds on the base of reading McCardle 4 Chhabra, 2004aMorris 4 Slavin,

200NE
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This review of literature deliberates the developments and debates of reading
instructionEThe literature provides information on the various types of reading instruction
and their phases of popularityFRegardless of the instructional method, the human
component of the teacher must also be studied EHuman interaction is a central concept of
society and teachingFAmerican society is very diverse and known as a melting pot of
cultures €0swego City School District, 20147EPerceptions are a very strong component of
human interactionE

Thomas and Thomas, 619287, contended what a person determines as real is real
in its outcomesEThis statement is also known as Thomas’ Theorem @Patton, 20027EIn
other words, our behavior depends not on the objective reality of a situation but on the
subjective interpretation of realityEThe consequences and results of behavior make it real
6I'homas 4 Thomas, 19287E

Perception and Reading Instruction

Miller 200S7, a sixth grade reading teacher contends all students struggle with
comprehensionEShe viewed all of her sixth grade students as readers and never required
them to read aloudEShe believed this created anxiety in children, and therefore, hindered
the learning process EShe read to them, constantly checking for understandingathey
listened EShe nurtured the process of comprehension through exhibition and informal
assessmentEMiller’s perceptions are evident in her philosophyaall children can be readers
given the appropriate approach and attitude to instructionEWhile perhaps not measured
scientifically, Miller’s successful connection with her students earned her the nickname

of the ‘book whispererE Her perception of instruction is inclusive for all studentsE

IR



When evaluating fidelity of implementation of prescribed reading programs, it is
imperative to examine effects of teacher perception 6Azano et alf20117ESchulz 20017
noted, “...any sizeable discrepancy in teacher and student perceptions regarding the
efficacy of instructional practices can be detrimental to learning, regardless of the
methodological convictions of the teacher” (o E25R7FAs previously noted by Miller,
children can be readers if given the appropriate approach and attitude toward instruction
&®00S7E

For most children, reading is taught in a classroom environment 6Wagner, 20107E
Wagner 20107 argued most determinants of a child$ reading ability are outside the
classroomETlhese determinants include family interactions, the reading levels of the
parents, and the amount of time the child$ parents read to them at home 6Wagner, 20107E
The instruction a student receives in a classroom tells only a part of the storyEDurkin
61 9RR7 studied this concept years earlierEHer research consisted of two studies, one in
New York and one in CaliforniaET'he focus of her research was children who learn to
read earlyE At the time of her research, reading was taught in first gradeE She contended
reading should be taught in kindergartenE The only noted difference in her sample
populations was the educational level parents had attained EThe parents in the New York
sample had higher levels of education than the California parentsE Findings in both
studies indicated neither socio economic status nor parents’ education levels were
predictive determinants of a child’s reading ability. Children of similar abilities were
present in groups of early readers and nondeadersE She found the largest differentiating
factor to be parental influence FParents who spend time with their children, read to them,

answer their questions, and demonstrate the importance of reading, produce a rich
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environment for developing readers Durkin, 19RR7EAn important aspect of her were the
student’s socio economic factors did not affect their ability to read FAnother strength and
reason for the endurance of her findings was the rigor and comprehensiveness of her
studyEShe was systematic and exhaustive in her approachE Her approach is a model for
further researchE
Reading Methodologies

Taylor, AhlgrimIDelzell, and Flowers 20107 examined special education reading
programs using scripted instruction curriculumETlhey found it reduced teacher planning
in implementation of reading intervention programs and, thereby, positively enhanced
teacher perceptions of validityEThough the focus of Taylor, AhlgrimIDelzell, and
Flowers’ research was in the area of improving reading ability of special needs children,
it is certainly applicable to regular education classroomsEl'eachers who participated in
the study reported improved student selfl@fficacy,which prompted a shift in teacher
mentality from a “deficit orientation” to an “ability orientation” when teachers described
the performance of their students (@ ESN)7ETeachers reacted positively to the scripted
nature of interventions, which they viewed as specific and concise, not ambiguous
overviewsEIn other words, if a program lacked structure, teachers believed it to be
intrusive and inhibitive 6l'aylor, AhlgrimIDelzell, 4 Flowers, 20107EIn fact, teachers’
beliefs and experiences severely impact the fruition of programs and fidelity of design
implementation if deemed as such 6Azano et alEE20117EAnother noted area of importance
in their study centered on fidelity issuesE Researchers might argue the assumption of

more classroom experience or a greater educational degree might increase the fidelity
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with which instruction is completedE Azano et alER20117 found the opposite to be trueE
These findings illustrate the complexity of the human influence on instructionE
A Balanced Approach as a Type of Methodology

Chall 619RSH 98N/ argued there is no one best approach to readingFReading
instruction requires a balanced approach Benjamin, 201 NaChall, 19RSH98NaMcCardle
4 Chhabra, 2004aMorris 4 Slavin, 200NaPressley, 20027BEChall 61 9RSH 98N/ promoted
the idea of moving from a word meaning focus to a code emphasis for beginning readersE
quel 619887 referred to code emphasis as decodingEquel 619887 further stated the ability to
mesh phonemic sounds is essential in learning to read FPressley 20027 referred to the
decoding process as phonemic awareness EHe went on to say possessing a strong
phonemic awareness promoted increased reading achievementBO’Connor (2007) agrees,
phonemic awareness is the cornerstone of learning how to readE

Chall’s (1967) seminal work caused textbook companies to take noticeEThey
changed their offerings to include phonemic activitiesFAlso paying attention to the trend
in phonemic awareness were the producers of children$ television 6Chall, 19RSH98NE
Sesame Street and The Electric Company acknowledged the decoding focus to instruction
for beginning readers 6Chall, I9RSH98NaManzo, 20097EThese television programs
provided children with the ability to form a relationship between letters and sounds and
how they form wordsE

Bottom Up versus Top Down

Another debate occurs between bottom up theorists 6Chall 19RSH 98 NaManzo,

2009a0’Connor, 2007aPressley, 20027 and fop down theorists 6Cattell, 2014aGoodman

2000aSmith, 20047EBottom up theorists stress the importance of language and cognitive
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skills, whereas, top down theorist stress the importance of word recognition and
interaction 6Chall, 19RSH 98 N/JEBrunner 61 98R7 discussed the differences in bottom up
and top down theory from a psychological perspectiveFHe espoused such up and down
discussions prompted psychologists to consider how basal knowledge determines
learning experiences ELanguage is the most powerful tool for organizing knowledge and
experience FReading is the key to language exploration 6Rasinski, Rupley, 4 Nichols,
20087E

Pressley 20027 discussed the differences of bottom up versus top down
processingETheorists focusing on reading from a meaningInaking perspective think in a
bottom up mannerareading is about processes EWhen sounding out letters and words,
even when reading silently, sound processes take place in the brain, developing
meaningful connections to previously acquired knowledge whether it is written or
spokenBEMcCardle 4 Chhabra, 2004aPressley, 20027EThis is a simple way of thinking
about readingEWhen the phonemic process pairs with fluency instruction, the result is
synergistic 6Rasinski, Rupley, 4 Nichols, 20087FAlone, neither aspect of instruction adds
significantly to reading attainmentEHowever, together they make significant
contributions to reading achievement &Pressley, 20027EThese methods of reading
instruction, in addition to top down reading instruction, espouse practice matters
MBenjamin, 201 Nar ostewicz, 2012aMcCardle 4 Chhabra, 20047EThose who focus on
making meaning from the top down, base the idea on knowledgeEEvery person has a
certain knowledge baseFPeople use this base to understand what they read, adding to
their knowledge base Pressley, 20027EDunn, Carbo, and Burton 619817 found learning

styles also play a large part in student reading attainmentEWhen instruction matched
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student learning style, significant gains were obtainedEThe work of Dunn, Carbo, and
Burton 619817 contributed four significant strategies in promoting reading ability V
identify each student’s learning strength; teach greatly different words; use resources
matched to student learning strengthsaand use smaller bytes of information with more
dependent readersE
Decoding

Beck and quel 20027 affirmed the view, the best tools we give children for
learning to read, -...are the ones that allow them to decode printed words for themselves-
pEl 7EDecoding has a variety of definitionsEMany terms commonly used to describe
decoding are word recognition, word identification, and sight word recognition EBeck and
quel explained individuals have -broken the code- when they have learned the mappings
of an alphabetic language and applied them to their own knowledge to determine
pronunciations of printed words (E27E

Pressley 20027 speculated a possible intermediate positionEln observing first
grade readers, he realized they use their knowledge of letters and sounds to sound out
words EThey then use the knowledge base to construct new meanings and generate
inferencesET'he two concepts operate in balance FPressley, like Chall 619RSH 98N/, agreed
a common problem in learning to read is decoding andkor phonemic awarenessE

Influence of Perceptions

Teacher perceptions of instruction and teaching are evident in the classroom
environment Roskos 4 Newman, 20117HCreating an environment for learning can be a
challenging task FRoskos and Newman @0117 contend six factors are imperative for a

successful reading classroomahelping students create and share, encouraging mentorship
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for those who are more experienced to share with less experience, fostering beliefs a
student’s opinion matters, introducing new creative forms of student expression, forming
partnerships and teams working together to complete tasks and produce working
knowledge, and increasing the capacity of the individual student to serve the classroom
groupENumerous factors affect the educational success of studentsaparent education,
income, physical abilities, diet, motivation, and the quality of instruction are a limited
number of influences Pirog 4 Magee, 199SaPotter, Schneider, Coyle, May, Robin, 4
Seymour, 20117EFleith 20007 found teacher and student perceptions about certain
characteristics either stimulate or inhibit the classroom environmentF¥leith argued an
environment fostering creativity is enhancing, harmonious, and meaningful 20007EFleith
used a convenience sample to study third and fourth grade reading instruction
classroomsETeachers and students from two elementary schools in Connecticut
participated in the study, along with a panel of seven experts on creativityEThe study
employed an exploratory qualitative approach using interviewsEThe interviews were
designed to capture the data in the subject’s own words. The author noted the limiting
data aspect of the group interview processE The use of observations and individual
interviews could have enhanced the collected dataEl'he student pool appeared to be
swayed by the answers of other studentsE

Bransford, Brown, and Cocking 0007, reported there is an abundance of
research on what constitutes an effective classroomFEr ey findings from the report include
the idea students come to the classroom with preconceived notions of how the world
worksEThey also cautioned students may not understand new concepts especially if the

preexisting concepts are not addressedE
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Bransford, Brown, and Cocking’s 0007, report also noted various factors
necessary for developing proficiency in a particular content areaEThese factors include Va
base of factual knowledgeaunderstanding ideas in a theoretical frameworkaand
establishing knowledge in a way to allow the student to retrieve and apply the
knowledgeEThis report also addressed the need for a reflective approach to instruction
allowing students to have knowledge of their own thoughts along with factors influencing
their learning plus the ability to monitor their progress in fulfilling goalsEThe report
highlighted a number of strategies to facilitate learning Welassrooms should be a student
centered learning environment, teachers should understand preexisting knowledge to
build a firm foundation of factual knowledge, increased use of formative assessments,
and considering student preexisting knowledge when developing instructional plans
OBransford, Brown, 4 Cocking, 20007E

Morrison et alER0117 compiled a 50 year review of research pertaining to
literacyETheir findings revealed the three most thoroughly researched topics V
comprehensionateacher practicesaand assessmentBComprehension research comprised
the majority of this body of work and peaked in the 1980sEl'he impact of accountability
has led to a steady increase in research pertaining to teacher practices and assessmentE
Surprisingly, evaluation of teacher perceptions concerning reading performance is one of
the least researched areas 20117E

Plut and gacobs 20007 examined teacher attitudes and aggregate school
performance in R2 schoolsEThey conducted a quantitative analysis seeking a relationship
between district wide student reading performance and teacher perceptions and

satisfaction with various aspects of their jobEThey developed a scale from Pennsylvania

2N



job descriptions and responsibilities containing 1Rdifferent indicatorsEThree scales were
developed perceptions of their work environment, satisfaction with their work
environment, and perceptions and satisfactionETheir findings revealed several areas of
correlation between teacher perceptions and satisfaction and reading performance using a
less conservative alpha of BONWommunity supportaminimized discipline problemsaand
sufficient services for special needs students BUsing a more conservative alpha of 008
there was only one significant correlation between reading performance and teacher
perceptionsEln districts where teachers perceived adequate community support, student
performance in reading was higherETwo different levels of significance were used
because two different sets of data were usedEIt is important to note no areas of
significance were found in other academic areas such as mathE Another limiting factor
was the lack of generalizabilityETlhe findings in this study are specific to the state of
Pennsylvania 6Plut 4 gacobs, 20007E
Preservice and In-service Teacher Perceptions

Witcher et alER0087 completed a study about perceptions of preldervice teachers
on classroom effectiveness in relation to discipline stylesEl'he study used interventionist,
interactionist, and noninterventionist stylesEWolfgang and Glickman 6198R7 developed
similar styles in a separate studyEWolfgang and Glickman formulated the categories
based on major child development theories Mnterventionist teachers subscribe to a more
traditional style of classroom management, and interactionists engage with students in a
more proactive manner ENoninterventionists are more concerned with encouraging selfD
actualizationEMost teachers conform to one style or the other, but some may incorporate

aspects of all three stylesE Witcher et alE 20087 revealed seven perceived areas
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determined to reflect effective teaching including Vstudent centeredaeffective classroom
and behavior managementacompetent instructionaethical behavioraenthusiastic teachinga
knowledgeable about subjectaand professionalismHnterventionist and interactionist
types were perceived as teachers who are more effective ESimilar results were yielded in
additional studies pertaining to prel3ervice teachers @Vlinor, Onwuebuzie, Witcher, 4
games, 20027E

In another study, Mather, Bos, and Babur 20017 studied perceptions and
knowledge of preservice and in[3ervice teachersETheir research concentrated on major
research findings from the National Institute of Child Health and Human DevelopmentE
They wanted to know if teachers would believe: “phonemic awareness plays an important
role in reading development and failureabeginning readers need to be able to segment
words into phonemes and blend phonemes into wordsaand the ability to recognize words
accurately and easily is essential for rapid decoding” (p. 473). Their study concluded a
positive perception of systematic, explicit instruction is needed to effectively reach at risk
students, because most preservice teachers do not have the knowledge necessary to reach
struggling and at risk studentsEHarrison, 0117 and Narkon, Black, and genkins, 20097
have been confirmed studies by other researchersE

In a collective description case study, Narkon, Black, and genkins &0097 also
confirmed these results with perceptions of reading being the most difficult subject to
teach to struggling and at risk studentsEThe study was guided by the research questions V
(1) What were the participating pre service teachers’ beliefs about how to teach reading

to students with learning disabilitiese @7 What were their beliefs about how to teach
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reading to students without learning disabilitiese 6N/ Did a conceptual difference exist in
their beliefs about teaching reading to these two groups of studentse

Narkon, Black, and genkins, 20097 were limited in several ways including
generalizability due to the purposeful and small size of the sample, the fact the
coordinator of the teacher program was the researcher, and the limited collection of dataE
They recommended future studies should consider more longitudinal data and the use of
qualitative studies, the addition of experience with struggling readers for preservice
teachers and to complete the research later in the teacher preparation programE

Goddard, Hoy, and Hoy @20047 synthesized existing research about teacher
practices and student learning EThrough their synthesis, three areas of perceptions about
efficacy were determined Vselfl@fficacy judgments of studentsateacher perceptions of
their own instructional efficacyaand teacher perceptions about the collective efficacy of
their schoolEThey found both teaching and learning are affected by perceptions of
efficacyEThe effect of teacher perceptions on reading instruction relates closely to
teacher efficacyBGoddard, Hoy, and Hoy went on to link these findings to other areas
such as business, management, and sociologyFAll efficacy beliefs are future oriented
judgments about one$ ability to meet or complete a certain task FBelief in one’s
performance significantly influences ability perceptionsEl'eacher selfIdfficacy is a prime
predictor of effective teaching practices 6Goddard, Hoy 4 Hoy, 20047EThe higher the
teacher3 perceptions of his own effectiveness or efficacy, the more organized and better
planned are the classroom instructional strategies FAdversely, negative ability perceptions

lead to less successful implementation of effective instructional strategies 20047E
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r ranz 619S07used a quantitative approach to study the relationship between
teacher perceptions and the teacher5 behavior toward the students EHer research questions
addressed significant differences between the substantive, positive appraisal, negative
appraisal, and managerial behaviors a teacher exhibits towards students with regards to
both academic potential and achievement level & ranz, 19S0, pR27E

Data for this study included teacher verbal behavior data and teacher perception
data & ranz, 19S07EThe sample contained 285 urban elementary students and 11
classroom teachersEThe Observational System of Instructional Analysis was used during
observations to quantify dataEThe 1Rpoint scale was trimmed to four categories for
analysis Vsubstantive, positive appraisal, negative appraisal, and managerial behaviorsE

In the substantive category, the most common finding was the perception of the
higher the student achievement, the more attention the student received & ranz, 19S07E
They also found positive appraisal data indicated significant differences to students based
on their perceived academic levelsEThe negative appraisal category produced no
significant findingsahowever, this could have been due to a lower occurrence of recorded
negative appraisal behaviorsESix of the eleven teachers yielded significant differences in
managerial behaviors adding little support to the hypothesis & ranz, 19S07E

Even though the results in this study were not clear they suggested higher
performing students receive more substantive and positive behaviors, while perceived
lower performing students received more managerial behaviorsE Suggestions for future
research included the need to study individually directed teacher behaviors and

investigate the effects these behaviors may have on student productivity & ranz, 19S07E
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Literature regarding teacher perceptions illustrates teachers, knowingly or
unknowingly, act differently toward students depending on the socioeconomic status of
parents 6Cakmak et alE2011aCampbell, 200NaRedding, 199S7FRacial stereotypes have
been studied in relation to perceptions in student underperformance GEccles, Wong, 4
Peck, 200R7, in relation to lower expectations for success by teachers, in relation to more
limited opportunities 6Grouws 4 Lembke, 199RaHart 4 AllexsahtI3nider, 199R7, and in
relation to increased absences and sense of alienation 60sborne 4 Walker, 200R7E

Davis, Gabelman, and Wingfield 20117 researched the role of teacherldhild
relationships as a form of social capital, which contributes to student engagement through
perceptionsESeveral questions guided their research Vow do children understand their
relationships with their teachers, specifically with regard to teacher closeness and
influencee To what extent are their understandings of these concepts malleablee How
might their feelings of closeness and influence relate to their motivation to engage in
mathematics activitiese Their research sample included 2S African American students
from two schools, 1Rboys and 11 girlsEStudents were interviewed for ND[35 minutes
eachEThe students acknowledged three ways in which their teachers exercised influence
over them Wby making them feel or act a certain way, through classroom discipline, and
by affording them responsibilities in the classroomEStudents also described teacher
influence as the power to get students to complete different behaviors and activities, such
as, homeworkEMany students felt their teacher influenced them by rewarding good
behavior and punishing bad behaviorEThe students’ and teachers’ perceptions of equity
were embedded in the influence and closeness of teacher student relationships 6Davis,

Gabelman 4 Wingfield, 20117E

28



A student3 confidence in their teacher, and the teacher$ perception of the student,
are vital to student learning 6T'yler 4 Boelter, 20087ETyler and Boelter studied 2R2 black
middle school students to determine the relationship between student and teacher
perceptions, academic engagement, and efficacyEThe middle school selected for the
study was by random selectionEThe research used a quantitative hierarchical regression
analysesELimitations noted include the lack of generalizability due to the type of sampleE
The majority of students were low income and the student opinions of teacher
expectations may have been overrated. Tyler and Boelter’s 20087 study found teacher
expectations are predictive of student’s academic engagement and academic efficacyE
They recommended future research considerations should examine student based
perceptions of teacher expectations as predictors of academic engagement and academic
efficacy 6I'yler 4 Boelter, 20087E

Graybill 6199S7 suggested attitudes and expectations of Caucasian teachers
negatively influenced minority studentsSacademic achievementEShe suggests teachers
can be the deciding positive or negative force in their students’ learning. Teacher
prejudices and stereotyping can produce assumptions influencing teacher actions and
interfere with teacher effectivenessEShe believes teachers need cultural training to
understand the subtle differences in cultural norms EShe urges teachers to remember
students are individualsEHer most important concept is all teachers should believe their
students can succeedE

Burt, Ortlieb, and Cheek 201N conducted a mixed study of 15Npreservice
teachers to determine the impact of teacher ethnicity on the development of students5

reading skills and achievementEThey concluded “an educational problem exists of
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effectively linking beliefs, qualities, and actions affect instructional decision making,
collaboration, resourcefulness, and experiences” (pEl ND7EThis study provided a link
between beliefs and teaching stylesE This study helps to understand the professional
development required to meet the needs of the teachers and students alike EStudy results
indicate students have positive feelings toward their teachers regardless of race, and no
difference was noted in achievement scores on the fourth grade performance tests for
teachers of differing racesE
Instructional Factors Influencing Teacher Perceptions

Brooke ®0147noted effective teachers with high expectations and accomplished
skills exist in almost every schoolEHowever, teacher perceptions indicated feeling
overwhelmed at determining how to support specific student needs FPerceptions of
administrative support and appropriate resources are also important factorsEScripted,
researched based instructional resources may be the most important elements to effective
teaching in creating teacher perceptions of higher selfl3fficacy Brooke, 2014aHarrison,
2011aMather, Box, 4 Babur, 2001aNarkon, Black, 4 genkins, 20097E

Cheek, Steward, Launey, and Borgia 20047 found perceptions of strength and
beliefs impact reading instruction and student learningEThey studied facilitative,
experiential, and provisional styles of teachingETheir findings suggest schools should
consider these teaching styles when setting up teaching teams and include a variety of
styles on a team with the facilitative type of teacher teaching readingETaylor, Pearson,
Clark and Walpole 20007 investigated school and classroom factors related to primary
grade reading achievement in schools with high numbers of economically disadvantaged

students FFourteen schools across the United States participated in their studyEThe study
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used a mixed methods applicationE Eleven schools were chosen for their innovation and
high reading resultsEThree schools were chosen because of ordinary achievementE
Findings indicated small group instruction, time spent on independent reading, high
levels of engaged behavior, and strong home communication are instructional strategies
positively influencing student reading instruction 6l'aylor, Pearson, Clark, 4 Walpole,
20007E

Frey and Fisher 0107 expanded on the idea of the critical component of small
group instructionETheir study indicated scaffolding, “the intersection of the art and
science of teaching” @47, as a key componentEScaffolding involved the teachers
leading with questions, providing direct explanations, and modeling when necessary
®0107E

Law and r authold 20097 completed an analysis on the instructional approach of
critical thinking in reading instructionETlheir work confirms previous theories that
students who engage in critical thinking activities perform higher on critical thinking
tasks FA mixed methods approach was utilized ENine research questions about the varying
levels of student performance and teacher beliefs guided their studyEx ualitative results
were used to validate quantitative findings Ex uantitative findings indicated when teacher
efficacy and expectations were higher in the area of critical thinking, so also was the
students’ ability Ex ualitative findings indicated a connection between administrative
perceptions and a teacher’s ability to promote critical thinking. This connection was more
obvious in the high and low performing schools and less obvious in the middle or average

performing schoolsElmplications from this study for schools include Wstudents perform at



the level of teacher expectations, and teachers perform at the level of administrative
expectations 6Law 4 r aufthold, 20097E

Ness 20097 conducted a mixed methods study to understand the frequency of
reading comprehension at the high school levelEHer study’s purposeful sample was
comprised of teachers employed at and students enrolled in a rural middle and high
school E Study data contained direct observations and teacher interviewsENess found only
N8 of reading comprehension instruction was observedEl'eachers in the study felt
unqualified to teach explicit reading comprehension instruction EThey were stressed
trying to cover content standards and wanted to publicize the fact reading instruction is
important for students at every level GNess, 20097E

Teaching Factors Found Not to Influence Student Performance

Many topics influencing student learning and teacher perceptions have been
reviewed which do not consistently or significantly influence student performanceE
Miller, r uykendall, and Thomas 01N reviewed individual and institutional factors and
discovered many significant and insignificant factors influence student performanceE
They found teacher gender, marital status, nor did educational level have significant
influence on student performance @01 NEThe work of Plut and gacobs 20007 also
provided factors not found to influence student performance BCurriculum was not found
to be a significant factor 20007ENeither teacher satisfaction nor principal support was
significant in their studyFPlut and gacobs pointed out even though these factors were not
important in their study did not mean they would not be significant factors in another

studyEMany of the factors influencing student performance are situation specific 0007E



Summary

Teacher expectations have been found to be continuous indicators of student
performance GAlvidrez 4 Weinstein, 1999aRubieDavies, 20107HCakmak, Demirkaya,
and Derya, 20117 noted how well students perform influences teacher perceptions and
attitudesFr ranz 619S07 determined teachers were more engaged with students whom they
perceived to have a high achievement level than they were with students perceived to be
low achievingFAlthough much research has been compiled in this area, there is no
agreement on why these phenomena occur 6I'yler 4 Boelter, 20087ECampbell 00N put
the perplexity of the situation succinctly in words, “One is reminded of the complexities
of empirically studying phenomena that are so influenced by philosophical concepts”
pEASTE

In the view of Chall 619RSH 98N, reading instruction and the best way to
approach it is The Great DebateEThe subject of reading instruction has been considered,
studied, and revisited on numerous occasions EUntil a process of ensuring all students
obtain the ability and knowledge to read can be determined, the debates will continue on
the impact of teacher perceptions, effectiveness of instructional programs, and their
positive or negative benefits on student performance levelsE

This chapter provides insights to understanding the ongoing debate over the
process of teaching students to read EA contributing factor to this process is teacher’s
perceptions. Perceptions can be ‘stepping stones or stumbling blocks’ depending upon
the positive or negative aspect of these perceptionsEWagner 20107 and Chall 6198 N/ both
surmised the issue of learning to read as a great debate for the decades HLearning to read

will continue to be an issue until a process for insuring every child learns to read is
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established BChapter Nwill provide clear details on the methods and procedures used to

complete the research on teacher perceptions of reading instructionE



Chapter 11
METHODS

Social constructivists5philosophical foundations value human perceptions and
how these perceptions affect engagement with their world BConstructing reality is part of
interacting with the social world 6Patton, 2002aMerriam, 20027E-The basic generation of
meaning is always social, arising in and out of interaction with a human community-
Creswell, 2009, pB7EPatton 20027 contends what the various phenomenological
approaches share is a common focus on “how human beings make sense of experience
and transform experience into consciousness” pE1047EThe process requires cautious and
methodically derived descriptions of how people experience certain phenomenonE

An approach used pulling from the areas of phenomenological research is a basic
interpretive qualitative studyEThis is the most common form of research used in an
educational setting, but can be used in many disciplines @Merriam, 20027EGlesne 619997
stated phenomenology studies focus on -descriptions of how people experience and how
they perceive their experiences of the phenomena under study- ¢pES7EThe collected data
will include teacher perceptions through surveys and inldepth interviews and the
collection of ancillary documentsEThe use of multiple strategies enhances the construct
validity by offering multiple data from multiple points of view 6Gall, Borg, 4 Gall,
200NVEThe purpose is to make sense of others ideas about teacher perceptions and
reading instruction 6Creswell, 20097EThe strength of a basic interpretive study is the rich

descriptions produced from the collection of data
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Merriam, 20027FA basic interpretive qualitative study will provide the descriptive data
needed to promote a stronger understanding of the influence teacher attitudes and
perceptions have on students learning to readE
Research x uestions

The following research questions guided this studyV

Rx 1 WVhat are elementary & I3) teachers’ perceptions of successful reading
instructione

Rx 2WHow do elementary & I37teachers’ perceive their methods of reading
instruction affect elementary students learning experiencese

RQ3: How does a teacher’s perception of reading instruction influence the
number of elementary students with reading deficienciese

Rx 4 VDo elementary & I37teacher demographics 6gender, age, race, years of
practice, and level of educational degree7influence teacher perceptions and student
performancee

Methodology
Setting

A rural middle Georgia system was the setting for the researchEl'he county is one
of the largest in the state of GeorgiaETl'he Board of Education is the second largest
employer in the county ranking only behind the Veterans AdministrationE In the early
20" century, the county was a hub for manufacturing, employing many people from
surrounding counties FAfter the passage of the North American Free Trade Agreement
620147, most of the larger manufacturing plants in the county closed 20147EThe

unemployment rate is currently IN3 E



The county is home to approximately 49,000 peopleEThe average per capita
income is 129, 510EFood stamps are received by 4,S50 householdsEThe county school
system is responsible for educating RNl Rstudents and employs 484 certified personnel of
which 420 are classroom teachersETlhe system teaching staff comprises S8 male and N2
femalesEThere are 55 African American teachers, two Hispanic teachers, one Native
American, one other ethnicity and NRl Caucasian teachersE The average length of
teaching experience is 158 years 6GADOE, 20147E

There are three elementary schools, one primary school, two middle schools, two
high schools, one college and career academy, and one alternative schoolEThe county is
divided by a major riverEThe river serves as a dividing line for cities as well as the
county dividing line for school zonesETl'he western side of the county is more affluent
than the eastern side 6iGADOE, 20147EThe eastern side has one primary school, one
elementary school, one middle school, and one high schoolEThe western side has two
elementary schools, one middle school, one high school, the college and career academy
and Alternative school FAll of the elementary schools, the primary school, and Sunnyside
Middle School are Title I schoolsE

The elementary schools and primary school were the emphasis of the research
because students are taught to read in the early grades & 37, therefore, it was necessary
to describe the individual schools FPseudonyms have been used for the names of the
elementary schoolsESouth Sunset Elementary 6SSE71s located in the southwestern end of
the county ESSE employs S1 teachersEl'here are three males and R8 females composed of
seven black and R4 white teachersEThe majority of the teachers have advanced degrees

with the average years of experience being 15ESSE is located in a very rural areaEThe
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prekindergarten through fifth grade student population is comprised of 950 students V843
White, 193 Black, 53 Hispanic, and 13 AsianE

North Sunset Elementary GNSE7is a more affluent school Ht is often referred to as
the ‘private academy.” Many of the ‘pricier’ subdivisions are located in this area. NSE
employs Rl teachers, three males and 58 females comprised of seven Black teachers, SN
White teachers, and one HispanicEThe majority of the teachers have advanced degrees
with the average years of experience being 1SHENSE is located in the northwestern part
of the countyEThe prekindergarten through fifth grade school serves 1,100 students
comprised of S53 White, 193 Black, one percent Hispanic, one percent multiracial, and
13 Native AmericanE

Sunnyside Primary School 6SSP7 contains prekindergarten through second gradeE
It serves RR) students comprised of 583 White, N83 Black, 43 Hispanic, and 23
multiracial EThere are 44 teachers, one male and 4Nfemale EThe majority of teachers have
4year degrees with an average 158 years’ experience ESSP is located in a nearby city
along with Sunnyside ElementaryESunnyside Elementary serves grades three through
five and houses 450 studentsEThere are NNteachers comprised of three males and N)
females EThe majority of teachers have advanced degrees and the average years’ of
experience is 14ISEThe student population contains 5SN\3 White, 413 Black, N3
Hispanic, and 23 multiracialE

Participants

The sample for the study was purposeful EThe study was qualitative and focused

on teachers’ perceptions, therefore, the most appropriate sampling strategy was non

probabilistic and purposeful ENon probabilistic or purposeful sampling was utilized in
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order to choose a diverse group of participants who had experienced the phenomenon
being studied E‘Purposive sampling is based on the assumption that one wants to
discover, understand, and gain insightatherefore one needs to select a sample from which
one can learn the most” Merriam, 1988, pE487E

Teachers from four rural elementary & [37schools within one middle Georgia
school system were surveyed electronicallyEThe survey collected demographic data and
gave participants a means to volunteer for interviewsEThe four schools employed 219
certified teachers and elementary & [37teachers were purposefully selected for this study
because students are taught to read in elementary gradesEThe data from the survey
provided descriptive, demographic, and inferential statisticsEThere were minimal
problems contacting teachers as they all shared a common email systemE

Materials and Procedures

The initial survey 6see Appendix A7was developed using the Survey
Fundamentals guide produced by the University of Wisconsin 6T'hayer[Mart, Dykema,
Elver, Schaeffer, 4 Stevenson, 2010H The survey contained 10 questions and its validity
was tested by two other educators for spelling and grammatical errors, clarity of
questions, and flowFAn instrument is considered reliable if repeated efforts to measure
the phenomenon produce the same result @0107EThe instrument was field tested by
emailing the survey to 10 respondents at a school not included in the potential participant
pool. Respondents’ answers to the field test were similar. In the initial email,
respondents were asked to notify the sender of any questions they found confusing or

unclearE



The first five survey questions address participant demographics, and the final six
survey questions are open endedE The survey link was emailed to participantsESurvey
Monkey, a commercially marketed survey program, was used to insure anonymity of
participants HIf a participant volunteered, they had a chance of being chosen for the
interview phaseFPseudonyms were used to maintain confidentiality in final reportingE
Assigned case numbers linked surveys, interviews, and coding dataE

From the results of the survey, a smaller purposeful sample was chosen for
interviews in phase two of the studyFIt was desirous a sufficient number of teachers
participate in the survey so the sample for the interview group could be demographically
representative of all elementary teachers in the systemESurvey results were used to
enhance development of additional semi structured interview questions which clarified,
expanded, and refined respondents’ survey answers EFour reading teachers participated in
semi structured interviews FParticipants were asked to “reconstruct their experience and
explore the meaning” of these experiences 6Seidman, 200R pF27E

Interviews were conducted at a time and location of the participant’s choice EThe
research set no time limit, but allowed the interviewee to fully explain their perceptionsE
The researcher assigned pseudonyms to all participants to provide anonymity FAn
assigned number on an index card linked survey and interview data to assist in
organization EThe interviews were recorded and transcribed by the researcher EAfter
transcription, member checking was employed to allow participants to read, clarify, or
remove any statements FAll data collected during the research study was maintained by
the researcher in a locked filing cabinetEUpon completion of the study, collected data

was shredded by a professional shredding serviceE
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Participant profiles used an assigned case number to link informationFParticipant
profiles were completed on each interviewee using the methods described by Seidman
@00R7EProfiles are a sequential processEWhen the interview was transcribed, it was
marked for important passages and these passages were labeledETwo additional copies of
each transcription were made to preserve the original FOriginal transcripts were referred
to and used as a reference during the analysis stageEMarked passages were cut and pasted
into folders with corresponding labelsEThe selected passages were further arranged into a
new transcriptElhis version was used to determine robust commentary BChosen
commentary was underlined and used to produce detailed narrativesEThe strength of this
process was in the words of the participants, not the researcher 00R7EThe original
transcript was referenced to clarify the context of the participant’s wordsElt was
necessary to use connecting words to add clarification to the participant’s statements
6Seidman, 200R7FAdded connecting words were clearly noted in findingsE

Participant profiles were coded as described by Maxwell 0057EThe purpose of
coding is not to -count in the coding process, but to fracture the data into categories- ¢(pE
9RVEThis process aided in developing themesECoding arranged the data into categories
facilitating the development of theoretical concepts By placing data into categories,
themes and theories were formulated EMaxwell recommends organizing data into three
categories Vrganizational, substantive, and theoretical Maxwell, 20057H0rganizational
categories served as a folder for sorting data furtherEThey were useful for section
headings in discussing the dataESubstantive categories or categories made from the
participant’s own words are called emic 20057ESubstantive categories are descriptiveE

They included participant beliefs that were derived from their own wordsE Theoretical or
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etic categories place data in researcher determined conceptsEThese categories can be
determined by prior theory or inductively developed @Maxwell, 20057E

The difference between categories was very important Maxwell, 20057E
Systematically developed categories are integral to drawing proper conclusions and
developing theoryEThe profiles, coded categories, and demographic information were
studied concurrently to identify connecting ideas and develop relevant themesE

The analysis of the qualitative text data collected in phase one informed the
selection of the interviewees for phase twoEIn addition, the text data collected in phase
one was used to refine the interview questioning protocol used in phase twoESurvey text
data collected indicated areas of convergence or divergence warranting further
investigation in phase twoE

Member checking was employed to insure accurate documentation of interview
dataHnterviewed respondents were emailed a copy of the completed interview transcriptE
Any phrasing or other areas of concern from the interview were changed or stricken from
the record if the interviewee requested EThe purpose of member checking was to insure
the interviewer has captured the essence of the interviewee’s perspective.

Data analysis began with the coding of collected interview dataFAccording to
Creswell and Planol@lark @20117, “reliability has limited meaning in qualitative research”
pE2127, but it does “serve the purpose of checking on the quality of data, results, and
interpretation” (p. 210). To increase validity of coded data, an additional educational
professional reviewed the emergent codes Miles 4 Huberman, 19947 urther,
considering each step was connected, it was important to give data systematic thought

and consideration in each phase and not rush to findingsE
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By following the methods of scientific inquiry and the established protocols for
qualitative research, it was a goal of the research to provide the reality of the situation
from the participant’s perspective EThe methods of Maxwell 20057 and Seidman @200R7
were chosen for analyzing data and giving voice to participantsEThese methods maintain
the words of the participants and are acceptable scientific methods of qualitative inquiryE
Further, the use of another informed person to check the data analysis procedures added
validityFAbundant, lush descriptions of participant’s experiences, thoughts, and feelings
assisted in maintaining the focus of the findings on the participants and not the
researcherEMember checking insured the participants’ words were their ownEThe use of
multiple sources of data helped to enhance validity of dataFFinally, contrary ideas or
thoughts were also presented 6Creswell 4 PlanolI@lark, 20117E Considering the vast
differences present in our world, there will always be outliersE

Institutional Review Board Approval Process

The study was technically exempt from Institutional Review Board approval as
prescribed in 45SCFR4RH01®7R7 6HHS, 20147EThe focus of the study was elementary
& [37teachers’ perceptions of reading instruction and pseudonyms were used for
anonymity in reporting ésee Appendix 17E

Validity

Challenges were found in maintaining the magnitude of qualitative data and the
confidentiality of participants BEOrganization and record keeping was necessaryETlhere
was limited access by others to collected raw data to protect privacyEData was stored
securely in a locked file cabinetEAn index card system containing the master information

provided a numbered means to keep data connected with names removedET'he researcher
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was the only person compiling survey data, conducting interviews, handling data files,
transcribing interview data, coding and analyzing data, even though another education
professional reviewed the developed participant profiles and codesETlhis review added
reliability to findingsE

Creswell and PlanoI@’lark 200S7recognized qualitative research is often viewed
as weak due to personal interpretations of the researcher’s personal bias. Creswell (2009)
encouraged researchers to clearly state -biases, values, and personal background, such as
gender, history, culture, and sociol@conomic status, which may shape their interpretations
formed during a study- @ EISS7EBy stating researcher bias thoroughly, the researcher$
role in the study can be more easily understood 6Creswell, 20097EThe literature review
provides the reader with an increased understanding of existing literature in the area of
teacher perceptions and reading instructionathereby producing a method to inform the
reader if bias appears present in findingsE

Challenges were inevitable as with any research projectBOne concern involved
researcher biasFAs an educational professional, it was necessary to remain neutral while
collecting and coding dataFAs the principal of Sunnyside Primary School, there were 44
teachers from Sunnyside Primary receiving the survey with the possibility of being
chosen for an interviewEAs the research I deemed it necessary to formulate a letter to my
own employees in a different manner than the other three participating schoolsE The
purpose in this action was to explain to employees they were not required to participate
and nonparticipation would not negatively impact their professional standingE All survey

responses were anonymous unless the person agreed to be interviewedE
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Patton &0027 urges the researcher to be reflexive, “attentive to and conscious of
the cultural, political, social, linguistic, ideological origins of one’s own perspective and
voice as well as the perspective and voices of those one interviews” (p. 65). Patton
contends “no absolute rules [for validity and reliability] exist except perhaps this: Do
your very best with your full intellect to fairly represent the data and communicate what
the data reveal given the purpose of the study” (2002, p. 4N\VEBecause the researcher is
the instrument, the credibility of the study depends on the skill and rigor with which the
study is completed @Patton, 20027E

Empathic neutrality 6Patton, 20027 was a qualitative strategy which allowed me to
enter into the world of reading teachers to understand their viewsEEven though the
terminology may have seemed misleading, the purpose was to allow me to enter the
world of the participant by showing empathy for their feelings and opinions and trying to
fully understand their point of viewEThis practice helped me understand the data, while it
is still in the words of the participantE

Special Permissions and Agreements

Permission to conduct the research study, The Influence of Teacher Perceptions
on Reading Instruction, was requested by the researcher ésee Appendix D7and granted by
the Superintendent of the county school system see Appendix E7EA request was sent to
gohn Stevenson of the University of Wisconsin to obtain permission to use and site the
survey guide, Survey Fundamentals: A Guide to Designing and Implementing Surveys.
Permission was granted by Nora Cate Schaeffer, University of Wisconsin see Appendix

F7EA letter to counsel participants of their rights and consent to participate in the survey
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was developed see Appendix G7EAn email was developed to preface the survey in which
the procedures and purpose of the research were explained see Appendix H7E
Summary

Chapter Nspecifically described the methodology used in the studyFAn
understanding of the philosophical foundations is presented and the reasons for choosing
qualitative methodsFResearch questions are reintroduced EThe setting is described to the
extent a nonresident has a mental picture of the research locationsEEach elementary
school involved in the study is described along with complete demographic information
for the staff and studentsEThe reasons for choosing the sample described and the nature
of the two samples are discussedE

Procedures for each step of the research process are explained in detail along with
the qualifying literature insuring rigor in the studyEThe analysis process is described and
validity added with the addition of another education professional reviewing the analysis
processEIRB discussion is presented EValidity, challenges, and bias are explained along
with procedures incorporated to address concernsEThe researcher is confident each step

of the study is explained to a level of satisfaction for complete understandingE
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Chapter IV
RESULTS

The purpose of this basic qualitative study was to examine the influence of
teacher perceptions on reading instructionFReading is the foundational skill to future
learning and occupies an important position in a child’s learning process McCardle 4
Chhabra, 2004aMorris 4 Slavin, 200N/EThis study was both timely and necessaryEFA
basic interpretive qualitative design with descriptive narratives was utilized to provide a
more thorough understanding of elementary school teachers’ perceptions of reading
instructionETeaching and learning evolves in a circular fashion 6Huitt, 200R7EStudents
come to the classroom with previous learning and behaviorsEl'eachers bring perceptions
to the classrooms which affect their instructional practices BGovernmental agencies
implement rules and policies, which permeate classroom environments and further
influence teacher behaviors and perceptions about reading instructionET'he combination
of these factors greatly impact learning interactions and teacherI3tudent relationships in
the classroomEThe conceptual framework for this study is based on the circular nature of
the learning cycle and the many interactive processes it includes EThe desired output of
the learning cycle is student achievementEHowever, breaches in the cycle inhibit
continuity, consistency, and impede progress 6Huitt, 200R7E

A survey and interviews were used to collect data on teacher perceptions of
reading instruction E First a survey comprised of open ended questions was used to illicit

teachers’ constructed responses. Data from these responses yielded five themes across
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perceptionsESixty one respondents of 219 teachers returned surveysESecondly, teacher
interviews were used to gain deeper understanding of issues raised in the surveysE Data
analysis involved a thorough examination of the survey and interview data to develop
codes, categories, and themes to answer the research questions for this studyE

The purpose of this chapter was to present a detailed description of the findings of
the inquiry into teacher perceptions of reading instructionEThis chapter begins with a
review of the research questions, and then provides a descriptive summary of all data
collected as part of the researchEThis chapter also provides a demographic description of
the reading teachers from both the survey instrument and the individual interviewsE
Finally, this chapter provides a detailed description of data analysis GEE codes,
categories and derived themes from the data analysis process7and also a description of
the interview respondents who participated in the studyE

I sought to determine whether teachers’ perceptions on reading instruction
influenced their instructional practices Hn order to investigate this phenomenon and better
understand current practices, a basic interpretive qualitative study was designed to survey
219 elementary school reading teachers & ¢ Rl7and investigated specific teacher
instructional practices and perceptionsE

This study was guided by four research questionsV

Rx 1 WVhat are elementary & [3) teachers’ perceptions of successful reading
instructione

Rx 2 WHow do elementary & [37teachers perceive their methods of reading

instruction affect elementary students learning experiencese
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RQ3: How does a teacher’s perception of reading instruction influence the
number of elementary students with reading deficienciese

Rx 4WHow do elementary & [37teacher demographics égender, age, race, year of
practice, and level of educational degree7influence teacher perceptions and student
performancee

The data derived from this study provides descriptive information serving to
explain common instructional practices used by reading teachers, specifically looking at
how a teacher’s perception of reading instruction impacts the number of elementary
students with reading deficienciesEThe data also provided descriptions of strategies used
by teachers to teach reading and reach struggling students Einterviews provided rich
descriptions of the context into reading teachers’ work environment, teacherBtudent
relationships, and overall teaching experiencesE Additionally, instructional participants’
insights were provided on positive and negative influences on reading instruction plus
hindrances and inhibiting factorsElhis study documented how teachers’ perceptions of
reading instruction influence students’ reading performance and common reading
instructional practices at the elementary level E

Context of Study
Survey Respondents

Phase one of the study consisted of a survey of teachers from four elementary
schools in a rural middle Georgia countyEThe survey was emailed to 219 teachers with
instructions and time constraints EThere were Rl respondentsEThe survey was conducted
using a commercially marketed program, Survey MonkeyEThis program was purchased

due to ease of usage for participants and to assist, specifically, in categorizing
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distinguishing words, phrasing, and themes in open ended responsesEl'eachers surveyed
were employed in grades prekindergarten through fifth gradeEData collection of survey
information was conducted as described in the Methodology sectionEBecause the survey
program was preset for 10 questions, survey questions 8 and 9 were combined and
x uestion 11 was moved to the number 10 positionE

Surveys were transmitted via a common email systemEl'he survey was open to
participants for a 2 week windowEA fter 1 week, an email reminder was sent to potential
participantsEAt the end of the 2 weeks, survey access was closed and survey results
printed EThe survey program printed each individual answer in alignment with the
correlated questionE

All survey respondents were female with the exception of one maleEThe years of
teaching experience ranged from 1 year to N) yearsENo teachers in the survey ranged in
service years 2S through 29FEThe largest participation rate was from Sunnyside Primary at
483 Ex uestions 4 and 5 addressed Vgrade level taughtainstruction and ability grouped
classroomsaand whether or not the teacher taught, or had previously taught, readingE
Sixteen of the Rl respondents had never taught readingE
Table 1

Surveyed Teacher Information

Years 13 RDO 1105 1RR20 21125 2RIN)
Teaching

Years of 11 15 IN 12 R 4
Experience

n==0l1
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Responses from the surveys identified grade levels in which respondents workedE
Among the Rl teachers surveyed, the majority & ¢ 527taught in the in the primary grades
from prelkindergarten through third grade as shown in Table 2E
Table 2

Grade Level Taught and Total Number of Respondents

Grade Level Total Respondents
PreD indergarten 11

r indergarten IN

1 11

2nd 11

N R

4th 2

5t 5

Multiple GEE Special Education Teachers7 11

Survey data was summarized for each questionEMost frequently occurring
answers were tabulated and orderedEl'ables were developed to allow for easy access to
coding abbreviationsElables were also developed to allow for simplicity in studying and
comparing collected survey dataE

Interview Participants

Phase two of data collection consisted of semi structured interviews with four

survey respondents chosen from volunteers EThe purpose of the interviews was to clarify

survey findings and add depth to the perception dataBOne teacher from each elementary
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school in the surveyed district was choslen to be interviewedEThe goal of conducting
one interview at each school was to provide an understanding of perceptions across the
school districtaallowing for comparisons of culture, leadership, instructional practices,
and student socio economic status from the interviewees transcriptE

Interviews were held at a location and time of the participant’s choice to insure
interviewees were comfortable, and also to encourage freely sharing of informationEEach
interview participant was given a pseudonym to insure anonymityEl'he four participant
pseudonym names are Samantha, Elizabeth, Hannah, and Madeline EUpon completion of
each interview, hand written notes and recordings were reviewedH transcribed the
recording of each interview while my recollections were most vividEFAfter completing
transcription, each participant received an emailed copy of the transcriptEThe purpose
was to allow review of their commentary as a member checking procedure to strengthen
validity and reliabilityE

Participant profiles were compiled on each interviewee 6Seidman, 200R7EThree
categories were used to chunk data, including organizational, substantive, and theoretical E
The research questions served as the organizational element or folders for the collected
dataFEAll collected data related to one of the research questions ESubstantive categories
were comprised of the participants’ words and phrasingETheoretical categories were
determined and allowed for placement of collected data into deductively developed
themes Maxwell, 20057E

Participant profiles were created using Seidman’s (2006) process to produce rich
and robust commentaryFParticipant profiles, interview notes, and survey data were

continuously reviewed in a logical consistent mannerETlable Nprovides interviewee
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participant profile information including, gender, race, marital status, number of children,
age, years of teaching, and highest degree obtainedE
Table N

Demographics of Interview Participants

Participants Gender  Race Marital ~ Children Age Years Highest

Status Teaching Degree
Samantha Female White M 2 N 15 Masters
Elizabeth Female White M 1 N 12 Masters
Hannah Female White M 2 N R Masters
Madeline Female  White S 0 25 4 Masters
n=4

Three of the participants responded to the member checking email within 24
hoursEElizabeth and Madeline agreed to the interview transcription as presented EHannah
wanted a portion of her interview clarified EShe did not want to make changesasimply to
clarify her answers so they would be easier to understand ESamantha was emailed the
original transcript and sent two reminder emails before confirming acceptance of the
interview transcriptionHOnce all interviewees confirmed accuracy of the transcripts data
analysis beganE
Samantha

Samantha was interviewed in her classroom on Monday, March 1R 2015EThe
interview was conducted over a span of 58 minutesEShe is a white, female, N years of
age, married with two childrenEShe asked to be interviewed in her classroom at the
school where she worksEShe has two daughters ages Rand 9EShe currently teaches fifth
grade at Sunnyside ElementaryESunnyside is home to grades third through fifth and has

approximately 450 students EShe has previously taught resource classes and kindergartenE
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Her highest degree level is a MastersEShe has been teaching for 15 years, with part of her
service time being in another Georgia cityE

Having taught the same subject for the last 8 years, she is fairly confident in her
lessons and planning abilitiesEShe and another teacher are the only two who teach
Language Arts in fifth gradeEThey collaborate on lesson planning and try to stay at a
similar paceE

I have taught the same thing for the last 8 years so it does not take me all that long

to start preparationH start preparation usually around Wednesday so that I am

ready for MondayH would say [ work on plans Nto 4 hours a weekH always

remember previously taught lessons when I pull out the plans for the upcoming

week El make notes in the margins each time I teach it so it will remind me of

items I want to change before I teach it againE

Samantha found her favorite reading program while teaching kindergarten, /00
Easy Lessons to teach your Child to Read, by Phyllis Haddock and Elaine Bruner, 198NE
She bought this book to assist her in the classroomET'he materials and programs available
to her were not providing the results she desired with her students EShe elaborated
confidently this “is a program for reading that really works E

When discussing positive effects, Samantha found paired passages make the
students think differently FPaired passages are an activity where she pairs a student of
lower reading ability with a student of a higher level. “Constructed Response paired
passages stretch the students or make them think in a different mannerH have found the
paired passages more beneficial than the guided or leveled readers.” She believes this

activity works well for practicing constructed response questions FAnother effective
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measure or one producing a positive impact on her students is concern and
encouragement E‘Show them you are proud of their successes and accomplishments.” She
feels showing a student you care makes them work harder and longer to achieve EShe
said, “A lot of kids really and truly seem to care if they disappoint me.” Her students try
to please her because she is encouraging and positiveE
I believe I need to know that my students will be ready for the next school yearH
want to insure that my students are ready for success at the next levelEWhen we
hit this time of the school year, I want to know that my students are ready for the
Milestones testEl have a check off listH want to feel like I have provided
students the information at least three times by this time of yearHt may not be
three times, but [ want to make sure they have had a review before the testE
One hindrance she noted was depth of expectations EShe explained,
Many kids that are struggling with reading will get bogged downEThey will push
it asideEWe have to recognize when they are becoming overwhelmed EWhen
students consistently see others succeeding and they are constantly failing it also
becomes discouraging to the studentsE
Samantha stated students are more likely to give up when discouragement takes overEl'he
students engage in problematic behaviorsEShe went on to explain students would rather
be known as a trouble maker than someone who is slowFAnother hindrance she often
sees is apathy, both from the student and the parentE‘Students do not do homework and
parents will sign the zeroes for homework, but nothing ever changesFParents are not

concerned.” It is hard to instill an importance for education when it is not reinforced at
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homeHt sets the wrong precedentEHer students’ see their parents do not work or did not
finish schoolatherefore, they do not see the value in completing their educationE
Samantha does believe her perceptions influence her teachingEShe tries to show
her students how not doing homework or studying affects their gradesE‘l show them that
the kids that practice and do homework consistently make better grades.” She compares
instances where homework was completed and their test or quiz grades are positive to
illustrate her pointE‘l believe I need to know that my students will be ready for the next
gradeE She also sees her perceptions being influenced by the Teacher r eys Effectiveness
System or Tr ESE
Tr ES has shown me that I need to differentiate more, especially in assessmentsH
noticed that I was doing just one type of assessment, like a multiple choice test,
matching, or a fill in the blank El was doing all the work, instead of the letting the
students have some control over their learningHl needed to expand my thinkingE
One week they may have a book test and the next week constructed response
questionsE
The standards imposed by the new evaluation system made her realize she did not
differentiate her assessments EShe explained, “I realized that I was doing just one type of
assessmentH was doing all the work, instead of letting the students have some control
over their learning. | had to expand my thinking.” Both differentiation and assessments
are specific standards in the Tr ES evaluation processEl'he new process compares a
teacher’s students’ results year to year to produce a continual growth rate. Teachers are
evaluated based on attaining a targeted growth rateESamantha believes, “You cannot

compare students year to year. Each year my students are unique.”
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Elizabeth
Elizabeth was interviewed at the local Starbucks on Friday, March 1N 201 REHer
interview was conducted over a span of 90 minutesEShe is Nt years old, white, and
femaleEShe has been teaching for 18 yearsEShe currently teaches fifth grade at North
Sunset Elementary SchoolENorth Sunset Elementary contains grades prekindergarten
through fifth and has approximately 1200 students EElizabeth is married and has an
adopted daughterEShe originally taught elementary grades in another county in GeorgiaE
Elizabeth originally taught in another county but transitioned to her current
position because she wanted her daughter to attend school in the systemEShe stated,
We thought about getting into this county system just to get our daughter in the
systemEThis system still has traditional valuesHn my previous county everything
has changed probably because of the different cultures the [Air Force] Base brings
in, but no birthday parties at school or ValentinesEEverything has become
‘politically correctE So I made the transitionEThe Air Force Base and the diverse
community supporting it have caused the system to change to a more neutral
politically correct atmosphereEThe system does not want to deal with ideological
conflictsE
Elizabeth lives in a nearby countyEHer husband is also a teacherEHe is currently
employed as a middle school teacherEHe has been teaching for 18 yearsEElizabeth relates
she grew up in northern Alabama which is mostly white, while southern Alabama is
mostly blackE‘Until I attended college at Troy State University I had never been in a

racially diverse group.” She has earned a master’s degree and her gifted endorsement.
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Elizabeth relates planning takes her an hour and a halfEShe plans out the
connections, mini lessons, and resources E‘If you count the time it takes me to pull
resources, it is more like NhoursE She and her peers do not collaborate on lesson plansE
She stated, “My principal wishes the teachers would collaborate more, however, to date
we still do not.”

Elizabeth’s favored reading program is the Lucy Calkins UnitsHt is all inclusive
containing reading and writing elementsHlt is considered a balanced literacy approachE
She stated,

When I went through my undergrad, we learned about balanced literacy and

guided readingEThey have been huge for meH was surprised how much the

teachers in this system did not know about guided readingHIn Houston, we used
the Lucy Calkin’s units, instructional frameworks, writer’s workshop, and
reader’s workshop. Reader’s workshop is really beneficial. The conferencing with
kids 1s so importantEThe independent time and small group instruction allows for
conferencingE
She senses this program has been very beneficial for studentsEThe program is so varied
and contains different approaches that the students respond wellEThe actions most
positively effecting reading in her opinion are guided reading activities and conferencing
with the student. She feels, “The conferencing with kids is so important.” This provides
her with an opportunity to discuss strengths and weaknesses with the student and develop
activities and strategies to address the student’s weaknesses EAnother positive aspect in

letting students give their input is the students take ownership of the corrective actionsE
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“Balanced literacy with conferencing and guided reading are two things that can help you
determine where your students are struggling.”

When discussing hindrances, Elizabeth feels the home is a large factora

“At home [sic], They are not being exposed to books or read to at homeEThey are
given a device or put in front of the televisionEThis computer generation just does not
take the time to talk with their children.” She reads to her daughter every dayEThey are
constantly readingEBooks are considered an important possession in their homeE
Unfortunately, she states many of her students do not have any books at homeFAnother
aspect she contends may be a hindrance is the teacher’s approach to reading instruction,
“The way that teachers approach reading [instruction] is also very importantEY ou have to
have a passion for what you teach and the students.” Students’ have personalities.
Reading instruction has to be planned considering those personalitiesEShe feels it is not
just about what she likes, but what her students likeE She is concerned teachers are
“turning students against reading.”

Elizabeth believes her perceptions influence her teaching. She stated, “I love
teaching reading.” She likes to read books on the level of her students so she can
confidently recommend books she knows the students will likeE‘Percy gackson [and]
Harry Potter are the type of books that get boys interested in reading.” She enjoys
teaching reading because it is something she personally enjoysElt shows in her
exuberance for the subjectEShe indicates evaluations and testing of students for growth
rates does drive her instruction. However, “it does need to be useful.” If the testing and
evaluation become the only focus you lose on instructionEWhen she was teaching in

Houston County, a data evaluation noted an area in which students were weak EShe
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stated, “When you focus on one [area] you lose on the other. Fluency is so important.
Students must have decent fluency to be able to string thoughts together and hold onto
that concept.”
Hannah

Hannah was interviewed at the school where she works on February 2R 2015E
The interview was conducted over a span of 50 minutesEShe is a white, N year old,
female EShe has been married for 18 years and has two girls, ages 11 and NEShe has her
Master’s degree and is dually certified to teach special education and early childhoodE
She is employed at Sunnyside Primary school as a coldeacher in a second grade Early
Intervention Program 6EIP7 classroomEThis classroom is a regular education
environment with a smaller number of students to help struggling students reach their
potential ESunnyside has RSRstudents in grades prekindergarten through second EHannah
has taught for Ryears with one year being in a nearby county where she taught third
gradeEWhile at Sunnyside she has colPaught in first and second grades and also taught
resource classes for r indergarten through second gradeE

Hannah plans 1 to 2 hours weeklyEShe stated,

I spend several hours on initial planningEHowever, I do a great deal of supply and

demand planningEThis planning allows me to customize things on an individual

student level through the use of constant informal assessments and observationsEl

do this for regular education students and special education studentsEn addition, I

use data to determine the need for modification of my lessonsEIf students are

having difficulty understanding a lesson, I may determine that I need to present



something in a different way, implement a new technique, etcEA lot of planning is

done on the flyE

Because she has taught many students with diverse needs she finds this process is
often necessary to assist studentsEWhen discussing collaboration she related, “I
collaborate constantly with the other teachers.” Not only is this effective for helping
students succeed, but also when addressing parentsEShe feels it is important for all the
team teachers “to be on the same pageE

Hannah does not use just one reading program, but feels there are parts of
different programs when combined have the desired resultE‘l do not use just one program
because I haven’t found one that meets the needs of all my students.” She does have one
favored program called Sonday reading programE‘It uses a welllDounded approach by
offering learners reading, spelling, and writing opportunities using phonics and sight
words.” She is convinced we are making students dyslexic by the way we teach them to
sound out wordsEShe feels the chunking method advocated in the Sonday program does
notE

This method seems to assist students that have characteristics of true dyslexia and

those that struggle with taught dyslexiaFAccording to this online program,

programs that focus on site word only approaches neglect to instill the importance

of left to right reading resulting in a taught form of dyslexia, in addition, programs

that focus on putting together individual letters sounds to form a word often leave

struggling readers with a disconnectionE

Hannah contends,



We spend so much time teaching students how to read that we struggle to find
time to teach students why they should read El am afraid we are boring themEl
want to nurture a love for readingEl want them to create images in their minds
from readingE
Hannah believes the most positive aspect of teaching is instilling in the students the value
of what they are doingETl'eachers have to make the real world connections to get students
to understand how what they are learning will benefit them in the futureE
When discussing hindrances she knows education or reading is not valuable to the
parents of the students she serves. She states, “I am not one to typically pass the buck,
however, education and reading is not important or valuable to the parents of the students
we serve.” She also contends gaps in the state required standards are also a hindrancea
There is a lot of holes and gapsHReading Instruction] does not transition well
from grade to gradeEWe need to work to adjust and smooth those transitions to
eliminate gapsEThe gap between kindergarten and first grade is vast and first to
second is lackingHI think there will continue to be gaps until we address this
issueE
She is certain there will continue to be gaps in student learning until the gaps in the state
curriculum standards are addressedE
Perceptions do influence her teaching performanceEShe tries to be open minded
when collaborating with other teachersEShe is a strong proponent of working together
because she feels she learns so much more in this mannerEHer strongest feelings are
succinctly illustrated in a quote from Albert Einstein which is her tag line on her emailE

“Everyone is a genius but if you judge a fish by its ability to climb a tree it will live its
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entire life thinking it is stupid.” She conveys that “talents lie in different places or why
else are we on this earthE

Hannah’s perceptions do not influence her thoughts of the evaluation processa
however, she fears the evaluation process influences others perceptions of her teachingE
She explains this confusing idea in this mannerE

They do not influence my passion for my students, but it does chisel away at my

passion for teachingElt is nicking away at a teacher’s confidence in their teachingE

It is very obvious that if a person has confidence in themselves they will do a

better jobE
Madeline

Madeline was surveyed in the food court at the mall on Tuesday, March 10, 2015E
The location of the interview was chosen by MadelineEThe interview spanned a period of
4R minutesEShe is the youngest teacher surveyed at 25EShe is a white, single, femaleE
She has been teaching for 4 yearsEThis is her first year in the county systemEShe
currently is a coldeacher in fifth grade at South Sunset ElementaryESouth Sunset houses
grades prekindergarten through fifth and has 1100 students EShe is originally from a
nearby county and taught in north Georgia for her first Nyears in a Severe and
Moderately Profound Special Education class (MI/MO). She has her Master’s degree and
is dually certified to teach special education and early childhoodE

Madeline expresses she and her team teachers often eat lunch together and discuss
their plans, but they do not necessarily collaborateE Her coldeachers are the content
teachers and she is trying to assist students and make learning accommodations EShe

stated, “What we are doing is so different.” Many times she feels her students are so far
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behind the others there is no way she can collaborate with the other team teachers on
lesson plans. “I try to collaborate with all four teachers on our team in all four content
areas, Science, Social Studies, Math and LanguageHReadingFlt can be hectic.” She feels
for collaboration to be successful the collaborating teachers need to be like minded or at
the very least open minded EShe stated, “I am not new to teaching, but unfamiliar with the
concept of co teachingE Personality is a lot of co teachingEY ou have to look at styles,
structured versus unstructured [of the teachers placed in a room to work together].”
Madeline does not use a set reading program, but a variety of bits and pieces to meet the
needs of her students EShe uses a lot of different resourcesEHer favorite program is
Scholastic leveled or guided readersE‘I really like to use the leveled readers in small
group instruction.” This system contains many different Lexile levels of books and it is
easy to accommodate the various needs of her studentsEShe is an advocate of whole
language instruction,

Life skills are really importantEWhole language is important for understanding

life skillsEThey [students] have to be able to recognize thingsH want my students

to be able to look at something and understand it, especially when dealing with

MIBMO kidsE

When discussing the greatest hindrance, she feels “discipline is a large issue EIf
they cannot behave, they cannot learn.” If she is not supported by administration in
discipline issues and the classroom is not under control, she cannot teachE She also
believes more parent support is needed EWhen trying to address the needs of special
education students she can never get parents to come in and meet with herFParents are

not interestedE



Madeline does not believe her perceptions influence her teachingEShe is open and
flexibleEHer concern is her studentsEShe does feel her perceptions are compelled by the
evaluation processEShe relates,

Last school year was not stressful because I did the Georgia Alternative

Assessment (GAA) with my [MI/MO] students. It is a load of ‘bohunkusE This

year, definitely I am stressedEWe are having to teach the students how to take the

testHlt is a new testEWe are all stressed, especially because this is such an
advanced testE

This year students will take the new Georgia Milestones AssessmentEShe
confides, “It is always unnerving when the test is new and you do not know what to
expect, but you do know student performance on the test will affect your evaluation [as a
teacher].” The Georgia Milestones Assessment System 6GMAS7replaces the CRCT or
Criterion Referenced Competency Test which was retired after the 201 N0 4 school year
summer test administrationEThe GMAS measures how well the students have learned the
knowledge and skills outlined in the state adopted content standards EThis change in
assessment was due in part to the adoption of new Georgia curriculum standards
6GaDOE, 20157E

Data Analysis

In this chapter five themes were revealed as data was carefully and continually
reviewedET'he data was used to answer the research questions and fill the gaps within the
literature related to perceptions of elementary school teachersE

Participant profiles, interview notes, and survey data were continuously reviewed

in a logical consistent mannerFParticipant profiles were compared to original interview
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transcripts to insure accurate understanding of dataFAfter several thorough reviews of the
data, a list of codes was developedFAs survey data was analyzed, reoccurring answers
were noted and tabulated EMost frequently occurring answers were given a data code, for
example, phonemic awareness was coded as ‘PA.” Future occurrences of a similar answer
in the collected data were given the equivalent codeFAfter thorough review of the data,
codes were grouped in deductively determined categoriesETables 4, 5, R and S show how
analytic does developed from the dataE

Table 4

Coding Symbols for Preferred Reading Program

Codes Code description . of mentions in the survey
CC Cindy Cupp 1S

SX Saxon 11

GR Scholastic Guided Reading S

HM Houghton Mifflin 2

SRA Reading Laboratory 2

HR Harcourt 1

LC Lucy Calkins 1




Table 5

Coding Symbols for Positive Influencing Factors

Codes Code Description . of mentions in the survey
PA Phonemic awareness 22

FC FluencyFComprehension IN

RP RepetitionPPractice 8

SWR Sight word recognition 4

SGI Small Group Instruction R

EX Early Exposure S

TA Teacher Attitude 1

Table R

Coding Symbols for Hindrances to Reading Instruction

Codes Code description . of mentions in the survey
oS One size fits all 2

FD FocusBevelopment 12

HO HomeHParents 18

TI Time N

RS Resources 1

GP Gaps 10

LE Lack of experiences 9

DM Desirelnotivation 2

SP Social Promotion 1




Table S

Coding Symbols for Inhibiting Factors

Codes Code description . of mentions in the survey
EP Exposure 5
TI Time S
FD Focusklevelopmental S
CR Curriculum 10
PA Lack of phonemic awareness 2
HO Homebparent support 5
PD Peer distraction N
GP Gaps in Achievement 2
™ Teacher mindset 2
RS Lack of resources 2
DM Lack of desirelnotivation 2

Data analysis involved a thorough review of all collected dataETo establish the
foundation for the analysis of data, data was tabulated and summarized into the most
frequently occurring subject matter FParticipant profiles were created to produce rich and
robust commentary 6Seidman, 200R7EThe survey data, interview transcripts, and profiles

were also further explained using Maxwell’s (2005) categorizing procedures.



qust as the conceptual framework for this study is based on the circular nature of
the learning cycle, so also is the process used to develop themesFEA continual or cyclical
review of data helped focus the data into chunked topical categories Eln qualitative
research data is created by “chunking experiences into recordable units” (Introduction to
text Vx ualitative data Analysis, pE5, 20157EFigure 2 shows the interconnectivity of

categorical, substantive, and theoretical processes used to analyze the dataE

Categories or Substantive
Research or
Questions participants
words

Theoretical or
deductive developed
themes

Figure 2 Interconnectivity of Categorical, Substantive, and Theoretical Categories
Chosen commentary excerpts for categories were taken from integrated survey

and interview dataBCodes were chunked together to form categories and at that juncture

categories were further chunked to develop five themes @0157ETable 8 provides a

synopsis of themes, categories, and supporting commentaryE



Table 8

Matrix of Chunked Themes, Categories and Supporting Commentary

Theme Category

Supporting commentary

Instructional Characteristics Phonemic Awareness “phonics are key to further

Fluency

Comprehension

RepetitionPractice

Sight word

recognition

Small group

Early exposure

SO

developing, accuracy, fluency, and
comprehension.”

“I believe phonics works well in
helping students to learn how to
read.”

“comprehension and fluency”
“students must be able to
comprehend what

they read”

“when students are able to read
quickly it builds confidence”

“Spending time on task reading”
“frequent reading”
“Read and re read”

“Some struggle with sounds while
other cannot recognize site words”

’sight word recognition and the
ability to blend”

“small group instruction”

“Small guided reading groups”
“Early exposure, children raised in a
literature rich environment ready

earlier than others.”

“an environment of early exposure”



Home School Disconnect

Background knowledge

Collaboration

Institutional factors

Home Life

Gaps

Desire

Value

Developmental

Lack of Experiences

Similar planning

Collaboration

Insufficient time

Gaps

Resources

“students have no help at home”
“limited support at home”

“lack of preparation”

“no desire to learn”

“lack of interest”

“education not valued at home”

“parents do not see value in
education”

“students are not developmentally
ready”

“age and maturity”
“lack of exposure to reading”

“students have no exposure or
experiences to be able to understand”

“work on plans together with other
teachers”

“I collaborate with team teachers on
planning”

“the other teacher and I collaborate
often”

“...we do not plan together”

“not enough time to remediate”
“not enough time spent on reading”
“gaps in curriculum standards”
“resources are not sufficient”

“reading programs are not scripted”
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Research Question One

Research x uestion 1 addressed teacher perceptions of successful reading
instructionE Respondents were asked for their preferred reading instructional programE
The study findings revealed seven different instructional reading programs specifically
mentioned, or perceived as good, in producing positive resultsEThe top three mentioned
programs were Cindy Cupp Reading Program, Saxon Phonics, and Scholastic Guided
ReadingFAll other programs received only one or two mentions in the surveyETlable 4
shows the codes developed from the reading program identified and number of
respondents who chose each reading programE

The four interviewees all relied on more than one program for what they
perceived to be a successful lessonEThey pulled from many different resources to meet
the needs of the studentsFForty one percent of survey respondents also recorded usage of
a variety of resources to ensure student successHlnterview participants also disclosed
information on time spent in preparation for reading instruction and collaboration with
peers in addition to the survey questionsEThree of the interviewees spent in excess of N
hours planning each week, with one spending 2 hours or moreEThree of the interviewees
related they collaborated with peers on lesson plansHOne related she spoke with other
teachers on a daily basis regarding planning and instruction, but did not plan
collaborativelyEWhen asked was collaboration with peers required, only one responded
yesHOthers said they were encouraged to collaborate, but not required ESupporting
commentary for derived categories presented in Table 9 was taken from interview

transcriptsE
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Table 9

Interviewee Responses Correlated to Research Question 1

Response Interviewee  Supporting Interview Commentary
Similarities in planning Samantha “I would say I work on plans Nto 4
NhoursA hours a week.”
Elizabeth “If you count the time I am pulling resource,
it is more like three hours.”
Hannah “I spend several hours [each week] on initial
planningE
Madeline “I collaborate with all four teachers on my
teamH really have to do my own planningE
I probably spend 2 to 3 hours a week.”
Collaboration Samantha “Yes, the other fifth grade teacher who
teaches Language Arts and Reading and [
collaborate oftenE
We always try to stay together.”
Elizabeth “...we do not plan together.”
Hannah “I collaborate with my peers constantly.”
Madeline “I collaborate with all four teachers on our
team.”
Various Reading Program  Samantha “I use a variety of resources.”
Elizabeth “balanced literacy and guided reading with
conferencing”
Hannah “I use a variety of programs.”
Madeline “We use a lot of different resources to teach
reading.”
PositivesIValue Samantha “Value their successes”
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Elizabeth “teach them the value of reading”

Research Question Two

Research x uestion 2 related to aspects of reading instruction teachers perceived to
positively influence student reading ability and what they perceived to be the greatest
hindrance to students being able to learn to read EResults for perceptions of positive
influence from the survey were numerousFExamples of noteworthy commentary include V
“Spending time on task practicing the weakest areas is most helpful in producing better
readers. Some students struggle sounding, while others can’t recognize sight words, and
yet others don’t comprehendd’ “Help at home and phonemic awareness. Students need to
hear the sounds and put them together to make wordsd’ “Students seem to advance with
reading fluency when they are challenged and able to read content interesting to themE
Guided reading groups and a variety of book topics make students enjoy readingd’ “Early
exposure, students who are raised in a literature rich environment and are exposed early
on will be much better readersa’” “Exposure is a biggie! Some children come to school
having never seen a letter beforeFPlus they have to be mature enough in order to learn to

read.”
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Table 10

Positive and Negative Aspects of Reading Instruction from Participants

Ranking Order Positive Influences on ~ Negative Influences
Reading Ability on Reading Ability
1 PhonicsFPhonemic Absence of
Awareness Importance of
Reading Ability in
Home Life
2 FluencyFKComprehension Lack of
FocusHevelopmental
Delays
N RepetitionFPractice Gaps in Learning
4 Early Exposure to Lack of Reading
Reading Experiences
5 Small Group Instruction Insufficient Time to

Implement Reading
Programs with
Fidelity

R Site Word Recognition  Lack of DesirefOne
Size Fits All
Approaches

n=259

Respondent commentary from the interviews was similar to the surveyEA real life
connection was noted, along with teaching students the value of readingElnterviewees
perceived conferencing with students and discussing strengths and weaknesses as
essential to student success in readingHlnterviewees also had an opportunity to discuss
their perceptions in relationship to their performanceEl'able 11 relates commentary on

how interviewees feel their teaching was compelled by their perceptionsE
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Table 11

Interview Responses Relating to Research Question 2

Area Interviewee Supporting Interview Commentary

Perceptions effect

Teaching Samantha YesDCompleters of homework make
better grades because it provides a
practice for the students, just to tie in
to what we were talking aboutEI
show them that the kids that practice
and do Homework consistently make

better grades.”

Elizabeth “Yes, I can see that. Ilove teaching
readingHl worry about losing boys as
readers.”

Hannah “Yes, I think my perceptions

influence my teaching performanceE
I try to be open minded when
collaborating with othersH am not
the end all to be all, and I realize
there is a lot I don’t knowEWhen we
work together, we learn.”

Madeline “Yes, I am open and flexibleE
Whatever my co teacher is using |
am happy to use alsoHn fifth grade
students should already be able to
read, but that is not the case ESome of
my students are working on site
words and some are working on
decoding.”

Research Question Three
Research x uestion Nrelated to perceived hindrances EThe most mentioned
perceived hindrance was the home with ND3 of respondents choosing this answerEThe

second most perceived hindrance was focus or developmental age of the studentEl'he
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third and fourth most perceived hindrances were very close at 15 and 1R3 , lack of
experiences and gaps in instruction, respectively, 293 of the perceived findings receiving
one or two mentions were the one size fits all approach, resources, insufficient time,
student desire, and social promotionE

Research question Nalso related directly with inhibiting perceptionsEThe survey
results for this question were somewhat surprisingEThe number one perceived inhibiting
factor was curriculum resources to teach reading. Insufficient time and students’
developmental level tied for the second most perceived inhibiting factorsEWhile the third
perceived hindrance was also a tieEExposure to reading, reading materials, being read to
at home, and parental support had five mentionsE

Interview findings were similar to survey perceptionsEWhile there was agreement
in the perceived hindrance of parental support or involvement, but all four interviewees
had a different opinion on the ‘why.” Their perceptions of hindrances were: discipline and
parental support; home and the teacher’s approach or excitement in teachingadepth of
expectations and parent apathyaand parent apathy and gaps in curriculumEThis

information is also presented in Table 12E
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Table 12

Interviewee Perceptions on Hindrances to Reading Instruction

Hindrances Interviewee Interview commentary
Home Samantha “Parent apathy”
Elizabeth “home”
Hannah “Parent apathy”
Madeline “Parental Support”

Research Question Four

Research x uestion 4 correlated to demographics EThe majority of survey
respondents were women BOnly one man responded to the surveyELength of teaching
service crossed the entire continuum from beginner to N) yearsEThe respondents
represent a variety of grade levels with the majority being in kindergarten through second
gradeESixteen of the respondents had never taught readingESixteen respondents
volunteered to be interviewedEThe survey did not ask the participants to reveal their raceE
Thus the researcher had no way to know the race of the interview volunteer Hnterview
participants were all white femalesFAll interviewees had obtained a Master’s degree.
Each interviewee was also dually certified in Early Childhood Education and Special
EducationEThe length of teaching service also varied from 4 years to 15 yearsFAges
ranged from 25 to Nb with the majority being in their low to midIbhirtiesEThree of the
interviewees were married with two children eachBOne interviewee was single with no
childrenE

Interview participants provided insight into the effect of the new teacher

evaluation system on teacher perceptionsEWhile this topic may not seem related to
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demographics, it is when given certain considerations ENew teachers to the profession
have the expectations of the new evaluation system already instilled in them through
college preparation programsEl'eachers with more years of service will have a much
different view than teachers in the induction phase of their careerEl'eachers with many
years of service will have seen the evaluation instrument and process change over time as
varying policies and procedures have been put in placeEThis continual change gives an
experienced teacher a more skeptical attitude of ‘this also shall pass. Table 1Npresents
information on teacher demographic, mainly how certification, degree and years of
service influence their professional practiceE

Table 1N

Commentary from Participant Interviews Relating to Research Question 4

Topic Interviewee Supporting Interview Commentary

Dual Certification Samantha “I received my BS & MS from
Georgia Southern University in
Special EducationH took the Praxis
for Early Childhood and added that
certification also.”

Elizabeth “I got my four year degree from
Troy State University in Early
Childhood and Special EducationEI
obtained my master’s degree in Early
Childhood from Georgia College and
State University.”

Hannah “I have my master’s degree in
education. I also have a bachelor’s
degree in special education and
regular early childhood education.”

Madeline “I received my Bachelor’s
6Demorest, GA campus7and my
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Master’s degree (Athens, GA
campus? from Piedmont CollegeE
I am certified to teach r D2
adaptive, r D2 General Education
within certain content areas, r I3

general special education, and r I3
early childhood.”

Perceptions compelled

by evaluation Samantha “Yes, TKES has shown me that |
need to differentiate more especially
in assessments.”

Elizabeth “Yes, Testing does drive my
instruction, but it does need to be
useful E Everything we are
using is not necessarily helpful.”

Hannah “Yes, I think teaching evaluations
influence others’ perceptions of your
teachingatherefore, it influences
your perceptions of your teaching.”

Madeline “This year, definitely.”

Derived Themes

This chapter provides a synopsis of collected data and the themes which emerged
after careful and continuous review of the survey data, interview transcripts, and
reflection on audio recordingsESurvey data was tabulated and summarized into the most
frequently occurring subject matter Hnterview questions aligned with research questionsE
Participant profiles were used process to produce rich and robust commentary 6Seidman,
200R7ESurvey data, interview transcripts, and profiles were dichotomized using
Maxwell’s (2005) categorizing procedures and data chunking @Introduction to TextV
x ualitative Data Analysis, 20157H0rganizational, substantive, and theoretical were

categories were used to develop the themesFResearch questions served as the
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organizational element or folders for the collected dataESubstantive categories comprised
the participant’s words and phrasing. Thematic categories were determined and allowed
for placement of collected data into deductively developed themesE

Data from the study resulted in five major themes EMany of the data elements
were overlapping, fitting into more than one categoryEThe five deductively derived
themes include feading instructional characteristics, homeEchool disconnect,
background knowledge, collaboration, and institutional factorsE

Reading Instructional Characteristics

Many instructional characteristics were mentioned repeatedly in the dataE
Phonemic awareness, fluency, comprehension, repetition, sight words, small group
instruction, leveled readers and repeated practice were mentioned numerous times
throughout the dataE Teachers use a plethora of instructional methods dailyE

Home/School Disconnect

Teachers complain parents do not take an active role in their child’s education.
Teachers contend reading fluently is dependent upon practice and review of lessons
taught at school El'eachers also related parents do not assist students with homework or
practice sight words with their childrenETl'eachers feel a lack of parent involvement,
whether because of apathy or other issues beyond the parents’ control, negatively affects
the learnerE

Background Knowledge

The teachers contend a lack of early exposure to language and limited vocabulary

are indicative of a child will experience reading difficulties El'eachers reported many

students come to school without basic knowledge or background experiences El'eachers

81



believe this fact inhibits a students’ ability to read and comprehend because they have no
real world experience to relate with the informationE
Professional Collaboration

Teachers reported collaboration with peers continually or not at allETeachers who
collaborate in planning and sharing what works in a classroom contend it would greatly
benefit the profession if more teachers would collaborate ETeachers also conveyed feeling
overwhelmed by student needs Hf more teachers understood how collaboration could
support them and the student, it may be possible to reduce said feelings of being
overwhelmedE

Institutional Factors

Throughout the data there are mentions of hindrances teachers have no control
over adding to their concerns of being overwhelmedE Many of the reported problems
revealed in the data deal with teaching schedules, time constraints, resources, and state
defined curriculum standardsEThese are all issues needing to be addressed by the school,
local, and state administratorsE

Summary

The collected data consisted of surveys and interviews from teachers at four rural
Georgia elementary schoolsEThe survey was emailed to 219 teachersET'he number of
respondents to the survey was nc Rl EFour teachers, one from each elementary school,
was chosen from a volunteer pool of survey respondents to be interviewed EThe majority
of survey respondents were female, 983 El'he four interviewees were femaleEThe length

of teaching service for respondents ranged from beginner to N) yearsESunnyside Primary
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had the majority of survey respondents at 483 , South Sunset Elementary at 2R3 , and
Sunnyside Elementary and North Sunset Elementary both at N3 eachE

Garnering an understanding of teachers’ perceptions on reading instruction was
the goal of the research. Perceptions for this study associated to teachers’ awareness of
issues affecting reading and how their awareness influences them as teachersEMany
words could interchange with the term awarenessERecognition, realization, knowledge,
or even understanding, could easily be considered synonyms EUnderstanding what
influences teachers with regards to instruction is an issue warranting further research
Morrison, Wilcox, Billen, Carr, 4 Wilcox 20117E

Data gathered in this study variedahowever, there were commonalities Fln the
areas of positive effects on reading instruction, survey respondents replied phonics,
fluency and comprehension, practice, sight word recognition, small group instruction and
early exposure to readingFln the interview group the positive importance was not so
specific but more general or categorized, the value of reading and learning successes, real
life connections, and a balanced approach to reading instructionEln the hindrance
category however, the response was overwhelmingly the same in both areas, influence of
home and family on a students’ learning. From this point the two types of data diverge
with surveys going toward a student’s ability to focus or mental development, gaps in
learning and curriculum and lack of experiences Hnterviewees also pointed out discipline
issues, a teacher’s approach to instruction, depth of expectations, and another
commonality curriculum gapsE

Perceptions influencing evaluations also produced interesting dataET'wo

interviewed teachers perceived evaluations affected others perceptions of their teachingE
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Another teacher perceived evaluations had shown her areas of weakness in her teaching
instruction she had been blind to and it had allowed her to grow professionallyHOne
teacher perceived testing does impact her instruction, but she contends it should not need
to be the driving forceFRegardless of the methodology, she continued, instruction must
be beneficial to studentsE

Analysis of integrated data produced five overarching themesElhese themes are
apparent across all collected dataEThe five deductively derived themes include feading
instructional characteristics, homeEchool disconnect, lack of background knowledge,
professional collaboration, and institutional issues EThese themes will be discussed in

detail in Chapter SE
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Chapter V
DISCUSSION
Introduction

The purpose of this Basic Interpretative qualitative study of teacher perceptions
was to examine the influence of these perceptions on reading instructionEBecause of the
importance reading plays in a child’s learning process, this study was both timely and
necessary McCardle 4 Chhabra, 2004aMorris 4 Slavin, 200NE The purpose of the
research was to better understand teacher perceptions of reading instruction and inform
the practice of reading instructionE

Research x uestions

Rx 1 WVhat are elementary & [3) teachers’ perceptions of successful reading
instructione

Rx 2 WHow do elementary & [37teachers perceive their methods of reading
instruction affect elementary students’ learning experiences?

RQ3: How does a teacher’s perception of reading instruction influence the
number of elementary students with reading deficienciese

Rx 4 VDo elementary & [37teacher demographics égender, age, race, years of
practice, and level of educational degree7 influence teacher perceptions and student
performancee

For this study purposeful sampling was utilized to survey Rl and interview four

elementary school reading teachersFAfter identifying the teachers, a survey and interview
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protocol was utilized to collect the dataE Survey data provided perceptions on favored
reading instructional programs, greatest hindrances and inhibiting instructional factors
noted by teachers, most positive instructional aspects, and teacher demographic
informationE

After completing the interviews, transcripts were sent to the teachers as a validity
check measure Maxwell, 20057EFor data analysis, Patton’s (2002) process for coding
data was utilized, developing categories and themes focused on emerging meaningful
patterns HOpen coding 6Strauss 4 Corbin, 19907 was used to break down the data into
first level concepts, or master headings, and second level categories E Thematic or Axial
coding was used to develop refined themes 6Strauss 4 Corbin, 19907H also used Glaser
and Strauss’ 61 9RS7 constant comparative analysis methodology focusing on comparing
and contrasting the interview transcripts and the survey data throughout the analysis
processE Through this process the @Verriam, 20027 five major themes were uncovered
and interpreted EThey are as follows eading instructional characteristics, homelschool
disconnect, influence of background knowledge, professional collaboration, and
institutional factorsE

The purpose of this final chapter is to discuss each theme in relation to the
teaching and learning cycle, relevant literature related to reading instruction EFinally, at
the end of this chapter study’s limitations, recommendations and opportunities for future
research will be highlightedE

Discussion of Themes

Reading Instructional Characteristics
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Reading instruction teachers expressed different notions of the characteristics of
teachingFData results reveal teachers have strong feelings about the best methods to use
in reading instruction BOf the five derived themes, this area produced the most
commentary from both a positive and negative aspectEThis area correlates strongly to
prior researchE Examples of reading instructional characteristics include the followingV
phonemic awarenessafluencyacomprehensionasmall group instruction, site word
practice, and repetitionE

The majority of teachers in this study favored reading programs to be scripted in
nature 6853 7FA scripted instructional program is one specifically prescribing what the
teacher is to do and say during instructionEThis type of program provides a level of
confidence to a teacher producing a perception of successful instructionBCollected data
supporting this concept can be found in the type of favored reading programs chosen by
survey respondentsEThe favored programs listed by teachers in the data are highly
scripted instructional programsEl'he idea of using scripted programs for reading
instruction is verified by Taylor, AhlgrimIDelzell and Flowers 20107 who examined
explicit or scripted instructional programsEThey found the use of scripted programs
decreased teacher planning of interventions yet positively boosted teacher perceptions of
validityE

The fact teachers tend to use diverse reading programs is supported by Chall
61 9RSH 98N/ who argued there is no one best way to teach reading and was an early
advocate of a balanced approach Benjamin, 201 NaMcCardle 4 Chhabra, 2004aMorris 4
Slavin, 2003; Pressley, 2002). Chall (1967), Juel (1988), O’Conner (2007), and Pressley

620027 all agree phonemic awareness is the cornerstone of learning how to readE
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Phonemic awareness ranked number one in the collected data 6NR3 7as a positive
perception of learning to read FRasinski, Rupley, and Nichols 20087 found phonemic
awareness nor fluency alone had a significant impact on learning to readahowever, when
paired together they are a synergistic combinationEFluency and comprehension ranked
second @283 7in the data as a positive perception of reading instruction EAnother
instructional concept discussed by Rasinski, Rupley and Nichols 20087 along with others
is practice or repetition Benjamin, 201 Nar ostewicz, 2012aMcCardle 4 Chhabra, 20047E
Practicing sight words and repetitive reading @203 7also produced strong resultsE
Interviewee Elizabeth also agrees with Chall 619RS7 arguing a balanced approach is
necessary; she contends, “Balanced literacy with conferencing and guided reading are
two things that can help you determine where your students are struggling.” She is also a
proponent of repetitive reading, she urges students, “read and then read some more.”
Most interviewees rejected the idea of using one instruction program for teaching
reading. Dunn, Carbo, and Burton (1981) refer to this as a “one size fits all” approach.
Dunn, Carbo, and Burton were strong proponents of teaching to a student’s learning style.
They listed it as one of the four significant strategies in promoting reading ability 619817E
Likewise, the “one size fits all approach” did not rank a high percentage in the survey
data, @3 7but was a strong factor in the interviews. Elizabeth confirms, “Balanced
literacy and guided reading have been huge for me.” Madeline contends, “We do not
have a set reading curriculum. We use a lot of resources to teach reading.” Hannah said,
“I do not use just one program because I haven’t found one that meets the needs of all of

my students. So, [ use a variety.”
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Mayer (2003) asserts instruction should be personalized to the student’s learning
styleEMayer studied computerized learningEHis work suggests students learn more
deeply and retain information better when it is presented in multiple formatsE

Teacher responses in the survey indicated they 6153 7 perceive enthusiastic
teaching and competent instruction to also be an influential factor in reading instructionE
Survey commentary supporting this concept included: “an encouraging atmosphere;”
“reading instruction that supports learning styles and interests the students;” having fun

99 ¢

activities incorporated into the lessons;” “the teacher’s attitude plays a great part in

99 ¢¢

students reading ability;” “a positive reading environment at school”. This concept is also
supported by the research of Witcher, giao, Onwuegbuzie, Collins, games, and Minor
@0087who found seven perceived instructional areas reflecting effective teachingV
student centered instructionaeffective classroom and behavior managementacompetent
instructionaethical behavioraenthusiastic teachingaknowledgeable about subjectaand
professionalismE

Interviewee Samantha provided an interesting version of successful reading
instructionEShe uses a method she calls constructed response paired passagesEShe also
pushes high expectations for all students, providing support to insure those goals are metE
She said, “Constructed response paired passages stretch the students or make them think
in a different mannerH have found the paired passages more beneficial than the guided or
leveled readers.” Her definition of a paired passage is to place a higher functioning
student with one of less familiarity with a concept and have them work together to

complete a reading or writing passage FAlong this same strain, Roskos and Newman

@20117 found six factors imperative to a successful reading classroomahelping students
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create and share, encouraging mentorship for those who are more experienced to share
with less experience, fostering the belief a student’s opinion matters, introducing new
creative forms of student expression, forming partnerships and teams working together to
complete tasks and produce working knowledge, and increasing the capacity of the
individual student to serve the classroom groupE
Goddard, Hoy, and Hoy 20047 synthesized existing research about teacher
instructional practices and student learning. Belief in one’s performance significantly
influences ability perceptionsEl'hey argued the higher the teacher5 perceptions of their
own effectiveness, the better organized and planned are their classroom instructional
strategies @20047BConversely, negative ability perceptions lead to less effective
instructional strategies EHannah neatly captured these sentiments V
I think teaching evaluations influence others’ perceptions of your teaching;
therefore, it influences your perceptions of your teachingEWhen you have
teachers running around like a chicken with their head cut off trying to find the
next big thing to help their students, it nicks away at their confidence in their own
teachingHIf a person has confidence in themselves, they will do a better jobE
Tyler and Boelter (2008) studied a student’s confidence in their teacher and the
teacher’s confidence in their students. They found both concepts are vital to learning.
Hannah echoed similar beliefs about reading instruction in her classroomE She stated V
I think my passion for teaching comes across to my studentsEIf you have a
passion for what you teach, it shows. I often think of Einstein’s quote, “Everyone
is a genius but if you judge a fish by its ability to climb a tree it will live its entire

life thinking it is stupid,” In my opinion, this sums up the problem with education.
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On an elementary level especially, we overldest students in specific areasHf they
don’t perform well in these very specific areas, we consider them below averageE
Every year, I teach students that have been beaten up by public educationETlhey
have been deemed inadequate because they didn’t measure up to said standards
considered important by the governmentH look at these disheartened students and
see the many abilities they [do] have, things that are equally important but are not
on the testE
Graybill 6199S7urged teachers to remember the important concept of all students
can learn and to believe their students can succeed FSamantha also emphasized the need
to develop different teaching strategies to meet the different learning styles of her
studentsE She sharedV
You cannot compare kids year to yearEl'he ones I have this year are incomparable
to any I have had beforeEWe have to do the best we can with what walks through
the doorEWho are we to judge that one is better than the othere We are all
individuals with our own individual strengthsEl attended a workshop back in the
years when they would still pay for a teacher to attend trainingElt was offered by
an independent company, I can’t remember the name, but the class was called
“How to reach the rough to teachE It was excellent [training] and very beneficial E
Anything [ have ever tried [instructionally] from the course, has worked for meE
Elizabeth, an avid reader, believes “conferencing with kids is so important.” She
contends independent time and small group instruction is an effective reading

instructional strategyEShe stated V
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The way that teachers approach reading [instruction] is also very importantEY ou
have to have a passion for what you teach. Don’t keep a kid from recess because
they did not finish their AR bookEWe will turn children against readingEl am not
probably the very best teacher, but I am passionate about booksH read the books
that my students like so I can make a book recommendationEl have a book by
Donalyn Miller that we hope to use for a book study. She is called the ‘Book
Whisperer’. It is such a great book to get you excited about teaching reading.
Children need different types of textEEverything does not need to be complicatedE
They need picture books, simple texts, fun reads, and complex textsEThey need a
variety to help them determine the genre that interests themEl love teaching
readingH worry about losing boys as readersEWe have to get them hooked on
seriesE Percy qackson, [and] Harry Potter, are the type of books that get boys
interestedE

Elizabeth’s beliefs are confirmed by Taylor, Pearson, Clark and Walpole (2000)

in their investigation of school and classroom factors related to primary grade reading

achievement in schools with economically disadvantaged studentsElhis study used

schools classified as Title I schools, which means each school has a minimum of 403

economically disadvantaged 6ED7 students @20157FAll but one of the surveyed schools in

this study had an ED rate over 803 ESurvey findings indicate small group instruction

6103 7, time spent on independent reading 6183 7, high levels of engaged behavior 6153 7,

and strong home communication 6123 7as instructional strategies that positively

influence student reading instructionE
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Most inhibiting factors noted in the collected data have been mentioned in
previous research, howeverapeer distraction 6R3 7was a survey response not remarked
upon in previous researchETlhis is a growing issue in schoolsEThe number of students
with short attention spans who are easily drawn off task has increased in schoolsET'he
200R National Health Interview Survey indicated S3 of children ages N-1S have at some
point been diagnosed with ADHD @Brock, gimerson, 4 Hansen, 20097EThis could be an
environmental factor given that children are highly stimulated from birthahowever, it
could also mean the computer generation student requires more engaging instruction to
remain on taskE

Home/School Disconnect

The home school disconnect theme examined the break in communication and
partnership between school and homeFEHome is the first learning environment for
children 6Wagner, 20107EThe home school disconnect was mentioned by participants
from every school location in the studyESurvey results indicated familythomelparent
involvement (30%) as a positive and as an inhibiting perception in a child’s process of
learning to read EThe influence of parents on students learning to read was studied by
Wagner 20107 and Durkin 61 9RR7 who identified family interaction, reading level of
parents, and the amount of time parents read to their children as major determinants of a
child’s reading ability. Durkin’s (1966) research consisted of two studies, one in New
York and one in CaliforniaEHer studies focused on children who learn to read earlyEThe
only noted differences in her samples were the educational level of parentsESocioD

economic status nor parents’ education levels were predictive of a child’s learning to
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read EShe found the largest determining factor to be parental influence EAn important
aspect of her research is socioldconomic factors did not affect students’ ability to read.

All of the schools in this study are Title I fundedE Title I status means a school
has an economically disadvantaged population of at least 403 &0157EMany of the
schools in this study had rates in excess of the 403 required for Title I statusEThe real
factor noted by all interviewee participants is not the sociol@conomic status of a student,
but parent apathy. Interviewees’ perceptions were also supportive of the perceived
hindrance of lack of parental support or involvement. Samantha stated, “Parent apathy.”
Elizabeth felt students have “no support at home.” Hannah said, “Parent apathy.”
Madeline also commented, “More parental support is needed.”

Samantha recognized this disconnect relates to the lack of value or importance
placed on education in the home environment. She said, “Students do not do homework
and parents will sign the zeroes for homework, but nothing ever changesFParents are not
concerned.” She feels it is hard to instill an importance for education in her students when
it is not reinforced at home. “It sets a precedent for the students, if it doesn’t matter to
mom and dad it is not going to matter to the students.” Students do not see the value in
completing their educationEElizabeth also feels the home and a lack of support is a large
factor, “At home [sic]! They are not being exposed to books or read to at home. They are
given a device or put in front of the televisionEThis computer generation just does not
take the time to talk with their children.” Hannah also shared similar feelings, “I am not
one to typically pass the buckahowever, education and reading is not important or

valuable to the parents of the students we serve.” Madeline also believes “more parental
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support is needed.” When trying to address the needs of special education students she
can never get parents to come in for meetings or conferencesE
Background Knowledge

Pressley 20027 maintained each person has a knowledge baseElndividuals use
their knowledge base to understand and connect words they are trying to readHt is a
documented and researched fact that children of poverty have less exposure and a much
decreased vocabulary when compared to nonIpoverty students 6Fernald, Marchman, 4
Weisleder, 2012). A student’s knowledge base equates with life experiences. A lack of
experiences or exposure to literacy was an area mentioned numerous times as both a
hindrance and an inhibiting perception in learning to read on the surveyE

Bransford, Brown, and Cocking 20007 noted a level of understanding was
necessary for students to build upon their knowledge EHowever, students often come to
the classroom with preconceived notions of how the world works 20007EStudents may
not be able to build upon the preexisting concepts, especially if they are inaccurate or
lacking in depthETl'his confused knowledge base may be a hindrance to a struggling
studentE

Survey finding show background knowledgelearly exposure as a positive
perception at 123 EEstablishing base knowledge is a way allow students to retrieve and
apply knowledge ENotable commentaries from survey respondents counting exposure as a
positive perception are as follows: “exposure to print;” “early exposure because students
who are raised in a literature rich environment and are exposed early will be much better

29 ¢¢

readers;” “an environment of early exposure;”*‘building background knowledge.” Notable

comments as a negative perception (34%) include: “no prior knowledge or background
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experience;” “no exposure prior to starting school;” “not being exposed;”*“[lack of]
background knowledge limits student understanding.” Interviewee Samantha also states,
“A lot of kids that are struggling with reading [when they come to fifth grade] will get
bogged downEThey will push it asideEWe have to recognize [lack of background
knowledge] when they are becoming overwhelmed.”

When discussing hindrances with the interviewees, one of the most noted
perceptions was depth of expectationsEThis phrase could be defined in several ways HOne
interviewee discussed it from the point of having high expectations for every studentE
Students need to understand their teachers believe they can accomplish the tasksE

Another interviewee discussed depth of expectations from a variant point of view
contending too much is expected from students at an earlier ageFResearch confirms many
students have not developed mentally to a level to understand the complex and abstract
ideas required with common core @CarlssonIPaige, McLaughlin 4 Almon, 2015aStrauss,
20157E

Interviewee Samantha stated in her interview that she tried to provide each
student with attentionEShe strongly believes struggling students need to know the teacher
cares and is there for them; “Value their successes.” A previous study by r ranz 619507,
found the opposite indicating in the substantive category the higher the achievement of
the student, the more attention the student received from the teacherb ranz 619S07

studied the relationship between teacher perceptions and the teacher$ behavior toward

the studentsE
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Professional Collaboration

Linda Darling[lMammond and Gary Sykes 619997, Stanford University professors
and editors of Teaching as the Learning Profession, identified shared problem[3olving as
a crucial component to supporting schoolwide changeEWhen teachers are given
professional learning opportunities to collaborate and study their pedagogy, they become
“experts sharing their own pedagogical inventions with peers, subject to questioning,
critique, and revision,” says Sykes 619997ESykes goes on the say this type of
collaboration encourages teachers to be reflective of their personal practice and creates an
environment conducive to what he termed the ‘scholarship of teaching’ 619997EThis
allows teachers to think of themselves as intellectuals engaged in the serious search for
improved learning for themselves and studentsEThese efforts allow their own teaching
experience to serve as the springboard for new learning and sharing with their peersE

Professional collaboration is a topic that was discussed with interviewees, but was
not a direct question on the surveyEThere are survey responses to other questions relating
to professional collaborationElnterviewees defined collaboration as the manner in which
they work together with other grade levels and team teachers to plan and develop lesson
plans and other resources HCollaboration is a powerful area to considerE Many of the
concerns noted in this study could be addressed through greater collaborationFA noted
area of positive perception influences in the survey was a teacher’s attitude. Also, teacher
mindset is mentioned in inhibiting factorsE Other topics from the survey where
professional collaboration could assist were time and resourcesE

Many of the teachers reported feelings of being overwhelmed by themselves,

other teachers, and students EBrooke @20147noted teacher perceptions indicate that
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figuring out how to serve students with specific needs was often overwhelmingEWhen a
classroom has multiple students with specific needs, meeting or supporting all students
individually is a large taskE
All four interviewees were asked about collaboration with peersElnterviewee
Madeline, who serves as a special needs coldeacher, provided perceptions of being
overwhelmed during her interview,
We [Madeline and the content teachers] plan together, they plan the majority of
the reading and other subjects and I adapt for my special education studentsEWe
have been working a lot on constructed response questionsEShe [reading teacher]
is working with the regular education students on writing essays, and [ am
working with the SPED students on just writing a solid paragraph with correct
punctuationEMy SPED students are so far behind the regular 5 grade studentsHt
is often hard to collaborate on planningEWhat we [Sped students] are doing is so
different [or behind]E
Conversely, Hannah was very positive in her comments about collaboration,
I collaborate with my peers constantlyE We have discussions about eligibilities
and accommodations regarding special education students Hln addition, I work
closely with two regular education teachers to design and implement lessons for
all students in our classrooms EWe continually discuss things we can do to better
help our studentsEWe also collaborate with parents and other stakeholdersHt is
important for everyone to be on the same pageEThings are constantly changing
and evolving in our classroomsETherefore, like lesson planning, much of our

collaboration is also done on the flyE
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Hannah’s experience with collaboration shows how working together can alleviate some
of the feelings of helplessness or being overwhelmedE

Elizabeth works in a location where teachers do not collaborate often, “We have
eight fifth grade teachersH teach gifted and SPEDEThere are two of us teaching
language EWe talk about lessons, but we do not plan togetherH know that they
[the principal/administration] would like for us to work and align our lessons more.”
Samantha also collaborates with the other fifth grade teacher, but not with others in her
school, “Yes, the other fifth grade teacher who teaches Language Arts and Reading and |
collaborate often. We always try to stay together.”

Institutional Factors

Institutional factors can be defined as the norms, rules, and routines guiding
the establishment of social behavior in an organization 6Scott, 20057EThe norms, rules,
and routines often provide complications or problems teachers consider are out of their
control EThese problems must be handled at an administrative level E These perceived
complications or problems produce a frame of mind of being overwhelmed or presenting
insurmountable issuesE

Ness 20097 conducted a study on the frequency of reading comprehension at the
high school level FOne significant finding was the stress of completing or covering all the
content standards experienced by teachersEThis concern was voiced by all four
interviewees ET'he focus of the new Georgia Milestones Assessment in grades three
through eight is a stressful issue for teachersEAll teachers currently know is the new
standardized test is based on the Georgia Standards of Excellence or Common Core

Georgia Performance Standards ©CCGPS7ETeachers are stressed trying to insure they
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adequately teach all instructional standards for each content areaESupporting
commentary by interviewees includes: Elizabeth; “Yes, Testing does drive my
instruction, but it does need to be useful EEverything we are using is not necessarily
helpful E Madeline stated, “This year, definitely [I am stressed].”

Plut and gacobs 20007 examined teacher attitudes and aggregate school
performance in R2 schoolsEThree areas were found significant in their researchV
community support, discipline issues, and sufficient services for special needs
populationsHinterviewee Madeline agreed she has strong perceptions about discipline
issues, “Discipline is an issue. If they cannot behave, they cannot learn.” Discipline
factors did not appear in the survey results EDiscipline was only specifically mentioned in
the interviews BCommunity support, administrative support, nor resources for special
needs students were mentioned in the interviews or surveysEThis seems an oversight by
interviewees given the fact all four interviewed teachers are special needs certified
teachersEThis may be because so many teacher perception factors are influencing
instruction daily even with an important concept, it is lost in the vast array of perceptions
demanding attentionE

Plut and gacobs 20007 provide an alternate idea on factors having no influence on
student performanceETheir study found curriculum to not be a significant factorEThe
opposite was true in survey data @13 7Hn this study curriculum also produced strong
feelings in the interviewsElnterviewee Hannah perceived curriculum standards and
supporting curriculum were a major inhibiting factor for studentsE

I’d say the state and the curriculum. There is a lot of holes and gaps [in the

curriculum] Et does not transition well from grade to gradeEWe need to work to
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adjust and smooth those transitions to eliminate gaps [in curriculum]EThe gap

between kindergarten and first grade is vast and first to second is lackingH think

there will continue to be gaps until we address this issueE

In the survey responses, three perceived hindrances were lack of time 6153 7,
resources 613 7, and social promotionkgaps 61 R3 7EThese perceptions have not been
discussed in previous researchEFrom reading the survey comments, time as stated is
referring to a lack of classroom instructional time EResources can be described as
teaching materials and curriculum suppliesEThis is somewhat surprising considering all
the free teaching resources available on the internetElt implies a teacher may want items
provided yet, not have to put items together to meet or teach the standardE

The concept of social promotion was surprising because reading instruction
usually takes place in the early grades, kindergarten through secondEThere is very little
social promotion at these grade levelsESocial promotion refers to moving a student to the
next grade level even when they have not mastered the necessary standards for promotion
6Hauser, 20007EThe primary age years are generally when remediation and interventions
are implemented with great fidelity to assist skill deficient students’ rise to acceptable
levels or determine students may have learning disorders or impairments EThe earlier
deficiencies are detected, the better they can be addressed and accommodatedEThere is
also a great deal of research on the harm in holding students back even twiceET'he odds of
a student graduating decrease severely with each year a student is withheld 6West, 20127E

Also noteworthy as an institutional factor is the recent economic downturn which
has severely affected schools since 2009 EWhen the economic downturn occurred many

systems put off adopting curriculum materials and purchasing supplies EMany teachers
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were given furlough days and a few teachers even lost their positions as nonessential
positions were eliminated 6Suggs, 201 NEThese actions took place in part because the
State legislatures cut funding to local systemsFlLocal systems had to raise millage ratesE
State law in Georgia has a set limit of a 203 millage rate that school systems can collectE
Many systems were at their maximum millage and still not able to balance school system
budgets ESystems were granted class size waivers by the state which allowed classrooms
to be as many as 10 students per room over the state recommended maximum 6Suggs,
201 N7Ht is logical to concede repeated cuts and larger class sizes would have a
detrimental effect on student achievementHrurther, there may be a detrimental effect on
teacher morale and effectivenessE
Limitations

It is important to note my interaction as principal with many of the reading
teacher participants could have led the teachers to raise particular issues and to ignore
othersFAdditionally, the data and themes presented in this study only represent one side
of the reading instructional landscapeEl did not have formal interviews with other
stakeholders such as students, other subject teachers, and school administrators EBecause
of the lack of formal interviews, I was not in a position to triangulate what the reading
teachers said about themselves with what other stakeholders say about themE

In regard to the study’s methodological limitations, one might argue the sample
size is smallE The sample size of this study represents acceptable levels for a normal
Basic Interpretive x ualitative study which is not meant to be generalizable to a large
audience Maxwell, 2005aPatton, 20027EThe survey and interview participants are

reflective of a specific district in a southern regionE
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The study is also limited based on the assumption participants responded honestly
to the questionsathe study may be limited by researcher bias which may have occurred
unintentionallyathe sample did not contain a significant number of male respondentsa
therefore, the male teacher perspective was limitedaand the total number in the sample
size was smallE

Survey respondents were allowed anonymity in their answersEThis provided an
opportunity to speak honestly about perceptions influencing their teaching and
instructionEAs the researcher, I tried to objectively evaluate constructed responses of
survey and interview participantsEWorking in similar settings as the respondents
provided the background knowledge necessary to accurately interpret findingsEEach step
of the analysis process has been documented and reviewed EMember checking was
employed with interview transcripts EAnother educational professional was brought in to
review procedures, data, and codingEMale respondent numbers were limitedahowever,
the ratio of male to female teachers in an elementary setting is smallE The survey did
have one male respondent, thus allowing for male inputE

Implications

While reading teachers continue to receive professional development to improve
their performance, many children are still reading below grade level EThere is still much
more information and data needed on teacher perceptions to understanding the teacher’s
perspective El'eachers are the individuals who work daily with students to help them
achieveETheir perceptions are important factors in the teaching and learning cycleBased
on the study findings, the following should be considered FPolicymakers, legislators, and

local and state school administrators should consider the teacher’s perspective on issues
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before making major decisionsEMuch of the stress in the teaching profession comes from
state and local mandates being placed upon teachers without input from the fieldEWhen
policy makers make decisions without understanding the teaching and learning cycle, the
advancement of students is not the outcomeE

Perhaps, schools and districts should develop advisory committees in content
areas to include teacher inputFA shared leadership style or democratic leadership
promotes and fosters this concept 6Green, 20027HGreen 20027 contends student
satisfaction and teacher satisfaction are linkedEThe two concepts work in a circular
motionEStudent achievement is a product of this circular interaction 20007EThe teacher
should talk with students and allow them to be reflectiveEThey can discuss what they like
and do not like about instructional practices FReflective thinking focuses on the process of
making judgement on what has happened @University of Hawaii, 20157E This process is
also closely linked with critical thinking 6University of Hawaii, 20157E

The new Georgia teacher evaluation process encourages teachers to allow
students to take a role in planning goals and outcomes for their learningE Teachers try to
develop ways to include parents in the learning process EThe more involved the parents
are in the teaching and learning cycle, the greater the student achievement 6Henderson 4
Mapp, 20027E

Professional development in the content area should be provided to insure
teachers have the means and knowledge to lead students in the most effective, productive,
and researchIDased instructional strategies EThe desire of teachers to use scripted

programs insinuates a lack of confidence on how to reach students FProviding
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professional development on content knowledge and applying knowledge can assist
teachers in feeling more confident in their practice 6Gulamhussein, 201 NE
Recommendations

After a detailed analysis of the amassed data, the following recommendations may
provide stronger or more in depth results Vteplicate the study with a focus on interviews
and add classroom observationsareplicate the study using mixed methods to provide
statistical significance of the survey dataFFurther, a focus on teaching to student needs
and using the standards as an instructional guide instead of using scripted programs as an
instructional guide may be necessaryFPerhaps researchers could urge school and district
leadership to support and provide more opportunities for teachers to collaborate and
discuss issuesFA serious review of schedules, school resources, policy mandates and
system priorities should be conducted to consider institutional factorsE

Conclusion

Throughout this study a number of vital findings emerged deductively from the
data that could assist reading teachers at the elementary school level in South Georgia
public school districts EThe study identified five major themes Meading instructional
characteristics, homelschool disconnect, lack of background knowledge, professional
collaboration, and institutional issuesEThese themes were examined through the teaching
and learning cycle conceptual framework Genses7EThis concept allowed the study to be
examined conceptuallyEThe conceptual frameworks may help reading teachers develop
diverse teaching styles to meet the diverse learning needs of all studentsE

For aspiring elementary reading teachers, no program or instructional strategy

exist that will address all needs of all learnersElrending research on the varied needs of
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students has focused on differentiated instructional methodsEDifferentiated instruction
focuses on meeting students where they are by being aware of various learning styles,
interests, and abilities found within a classroom 6Willoughby, 20057ETeachers can then
plan instruction to meet this variety of needsFRecent works on differentiation have been
published by Tomlinson 619997, Tomlinson and Sousa 20107 and Wormeli 00S7EAIL
strongly advocate for multiple approaches to presenting new information to studentsE

This study confirms most findings from prior studies as discussed earlier in this
chapterETlransferability is a generalization term referring to the degree to which the
results of qualitative research can be generalized or transferred to other contexts or
settings @Patton, 20027EMany of the findings in this study are transferable to other
comparable school systems in the Southern region of GeorgiaE

There are study implications relating closely with the economic downturn of the
past ten yearsHlt is a safe assumption to agree many school systems across the state and
nation have been in similar economic situations over the past ten yearsEThese economic
situations had the potential to negatively impact student learning with the cuts of
classroom teachers, instructional resources, technology, shorter school calendars and cuts
to afterschool assistance programsE

The findings of this study suggest a ‘fittingness’ (Patton, 2002) or transferability
in the idea of struggling readers EStruggling readers are not limited to one location, but
are found in all locales EStudents continue to struggle with learning to read even with
accommodations, remediation, and interventions to assist themEPersonal observations of

numerous teachers confirm teachers are diligent in their daily efforts to assist students in

10R



accomplishing their learning goalsETl'eachers take their students’ successes and failures
personallyE

The perception of mindset or approach to teaching is also transferableE
Expectations are high for students and teachersFRecently adopted state evaluation
procedures tie teacher approval ratings to student successEl'he stressfulness of teaching is
obviousETleachers are expected to achieve more with lessEHowever, there will always be
dedicated teaching professionals who are passionate enough about their students and
subjects taught to continue to pursue the ultimate goal of every student readingE

The purpose of the study was to examine the influence of teacher perceptions on
reading instructionEThe perceptions of teachers examined in the survey and interview
data suggest teacher perceptions do influence reading instruction in a vast number of
areasET'he way teachers perceive student learning problems, student discipline issues,
parent involvement, instructional methods, curriculum resources, teacher evaluation
process, and state standards all play integral roles in the student experience at school Kqust
as no one approach to reading instruction is ‘magic,’ there is no one single factor or
perception that is ‘magic.” Teaching requires a balanced approachEl'eachers must align
instruction to student needs. There is not a ‘one and done’ option. While teaching is not
an easy profession, teachers arise every day to meet a new and different level of
challengesEAs a society we continue to put more responsibility on teachers to not only
teach, but act as parents, nurses, mentors, care givers, and providersEAs legislators
become more involved in the education processaexpectations and responsibilities for
teachers’ continue to increase. The continued growth of these challenges may encourage

aspiring college students to decide teaching is not a career choice they wish to pursueE
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AFETeacher information

1E

2E

NE

4E

5E

Male Female Length of Teaching ServiceV
Elementary School VELP ELE ~ SWL NWL

Grade Level currently teachingV ~ Is this class ability groupede Yes
Do you teach readinge Yes No If so, number of yearse

If not currently, have you taught reading in the paste Yes No

BE Specific Reading Information

RE

SE

8E

9E

10E

Which instructional reading program do you prefere Whye

years

No

What aspects of reading instruction most positively influences student reading

abilitye

What is the greatest hindrance to students being able to read in your experiencee

Are solutions available to address the named hindrancee
Describe any inhibiting factors that influence reading instructionE

ExplainV

Would you be willing to particpate in an indepth interviewe If so, please provide

contact informationE
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1E Tell me about yourselfEoExpand on deemographic information from the
surveyH Rx 4 6Age, Marital Status, Race, Children7

2E Expand on your professional education preparation ERx 4 @Degrees7

NE How much time do you spend preparing for reading instructione Rx 1, Rx 2,
Rx N

4E Do you collaborate with your peers in lesson preparatione Rx 1, Rx 2, Rx N

5E Expand survey commentary for questions RS, and 8FRx 1, Rx 2, Rx N
6REWhat is your preferred instructional reading programe Whye7
6SEWhat aspects of reading instruction most positively effects student reading
ability in your opinione7
6BEWhat do you perceive to be the greatest hindrance to students being able
to reade’

RE Do you sense your perceptions influence your teaching performancee Rx 2

SE Are your perceptions compelled, in any manner, by your scores on teaching

evaluationse
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Completion Report rage 1 o1 1

CITI Collaborative Institutional Training Initiative

Human Research Curriculum Completion Report
Printed on 3/2/2011

Learner: Sherri Moorman (username: sherrimoorman)
Institution: Valdosta State University
Contact 270 Thomas Chapel Road
Information Adrian, Georgia 31002 USA
Department: Ed Leadership
Phone: 478-272-1201
Email: simoorman@valdosta.edu
All Researchers: This course is suitable for Investigators and staff conducting
SOCIAL / HUMANISTIC / BEHAVIORAL RESEARCH with human subjects. The
VA module must be completed if you plan to work with subjects at a VA facillity.

e 1. Basic Course Passed on 03/02/11 (Ref # 5703655)
l:

‘ Date

equired Modules Completed|{ Score
Introduction 02/28M1 no quiz
Students in Research - SBR 02/28/11 |{7/10 (70%)
|[History and Ethical Principles - SBR 02/28/11 ||4/4 (100%)
Defining Research with Human Subjects - SBR 03/01/11 || 4/5 (80%)
The Regulations and The Social and Behavioral 03/01/11 ||5/5 (100%)
Sciences - SBR

gsés:ssing Risk in Social and Behavioral Sciences - 03/01/11 ||5/5 (100%)
Informed Consent - SBR 03/02/11 |[5/5 (100%)
Privacy and Confidentiality - SBR 03/02/111 || 4/5 (80%)
|Maldosta State University 03/02/11 || no quiz

For this Completion Report to be valid, the learner listed above must be
affiliated with a CITI participating institution. Falsified information and
unauthorized use of the CITI course site is unethical, and may be
considered scientific misconduct by your institution.

Paul Braunschweiger Ph.D.
Prafessor, University of Miami
Director Office of Research Education
CITI Course Coordinator
Return

Lt 2lsl e nmndonnenbacalanenaralTlrvhuotana aonPotrk auTN=1ATAFARA_1N2 227011
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Sherri L. Moorman

Doctoral Student in Educational
Leadership at Valdosta State
University

270 Thomas Chapel Road
Adrian, Georgia 31002
478-279-5491 or 478-272-1096
sherrimoorman@Icboe.net

September 16, 2014

Mr. Rob Johnson
Superintendent of Schools
Laurens County, Georgia
467 Firetower Road
Dublin, Georgia 31021

Re: Permission for research project
Mr. Johnson,

I am seeking your permission to carry out a study to explore the influence of
elementary teacher perceptions on reading instruction. This study seeks to expand
existing knowledge of how elementary teachers’ perceptions of reading instruction
are predictive factors that can negatively or positively influence a student’s early
learning reading instructional experience.

The research will consist of an eleven question survey that will be emailed to teachers
at the four elementary schools. Further investigation may take place through
interviews. Interviews will not take place during the school day and only involve
those teachers willing to participate.

The study will be reviewed by the Internal Review Board at Valdosta State
University prior to beginning any research. I appreciate your consideration in this
matter.

Sincerely,

Sherri L. Moorman
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From: Rob Johnson

Sent: Wednesday, September 17, 2014 1:53 PM
To: Sherri Moorman

Subject: Perceptions of reading survey

| approve your gathering information relative to your dissertation topic with our elementary
schools. Please let the principals and teachers know that it has been approve and we encourage
their support.

Let me know if | can help further.

Thanks

Rob Johnson, Superintendent

Laurens County Schools
467 Firetower Road
Dublin, GA 31021
478-272-4767

"Rigor, Relevance, Relationships
Every teacher, Every student, Every Day"

NOTICE: This e-mail message and all attachments may contain legally privileged and confidential
information intended solely for the use of the addressee. If the reader of this message is not the
intended recipient, you are hereby notified that any reading, dissemination, distribution,
copying, or other use of this message or its attachments is strictly prohibited. If you have
received this message in error, please notify the sender immediately by telephone (478) 272-
4767 or by electronic mail (robjohnson@Icboe.net) and delete this message and all copies and
backups.
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From: Sherri L Moorman

Sent: Saturday, September 6, 2014 2:31 PM

To: stevenso@ssc.wisc.edu

Subject: permission to use and site survey guide

Good afternoon,

My name is Sherri Moorman. | am a doctoral student at Valdosta State University. My professor,
Dr. Rudo Tsemunhu, has requested that | obtain your permission to use your survey guide,
Survey Fundamentals: A Guide to Designing and Implementing Surveys. | designed the survey
for my dissertation project and used the aforementioned survey guide to develop and test my
survey. | have sited your guide properly in APA format in my dissertation proposal.

| would like to insure that | have obtained the necessary permission before presenting
and defending my research proposal to my committee. Thank you for your consideration.

Respectfully,
Sherri Moorman

Response:

From: Nora Cate Schaeffer <schaeffe@ssc.wisc.edu>
Date: September 7, 2014 at 11:41:53 AM CDT

To: John Stevenson <stevenso@ssc.wisc.edu>

Cc: Jen Dykema <dykema@ssc.wisc.edu>
Subject: Re: permission to use and site survey guide

Hello! John is traveling and forwarded your message to me to reply. It would be fine if you cited
the document. I hope that you found the information useful.

Best, Nora Cate
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VALDOSTA STATE UNIVERSITY
Consent to Participate in Research

You are being asked to participate in a research project entitled “The Influence of
Teacher Attitudes and Perceptions of Reading Instruction.” This research project is being
conducted by Sherri Loyd Moorman, a student in Educational Leadership at Valdosta State
University. The researcher has explained to you in detail the purpose of the project, the
procedures to be used, and the potential benefits and possible risks of participation. You may
ask the researcher any questions you have to help you understand this project and your possible
participation in it. A basic explanation of the research is given below. Please read this carefully
and discuss with the researcher any questions you may have. The University asks that you give
your signed agreement if you wish to participate in this research project.

Purpose of the Research: This study involves research. The purpose of the study is to explore
the influence of attitudes and perceptions of elementary teachers on reading instruction.

Procedures:

You will be asked to complete a survey including questions related to the following: basic
demographic information; reading instructional practices; and reading instructional preferences.
You will be directed to a link to complete the survey online. The survey consists of 11 questions
and is presented in a question-by-question format. Only completed surveys will be accepted.
Therefore, you will be able to answer “N/A” to items that do not apply to you or that you choose
not to answer. You will have a two week window to complete the survey and will receive an
email reminder after one week. Please take a few moments of your valuable time to complete
this survey. Responses will be used only in combination with others. All responses are
anonymous and will not be tied to an IP address.

The final survey question asks if you will agree to participate in an interview pertaining to
reading instructional practices and preferences. Respondents who answer yes may receive an
invitation to speak with the researcher in a face-to-face interview setting. Semi-structured
questions will be asked during the interview. Subject matter ranges from degree/experience
level to perceptions of reading instruction. The researcher agrees to accommodate interviewees
with his/her preference as to time and place of interview. Interviews will last approximately one
hour. Interview participants will be assigned a pseudonym and responses to interview questions
will remain unidentifiable.

The researcher is conducting this study in fulfilling requirements for a doctoral degree in
Educational Leadership at Valdosta State University. Serving as a principal in an elementary
setting, and given the freedom to choose the subject matter, the researcher desires to gather
pertinent information helpful in improving reading instructional practices.

Possible Risks or Discomfort:

INR



Possible risks as a result of participating in this research are minimal. You can complete the
online survey at the location of your choosing, and responses will remain anonymous. If
applicable, interviews will be scheduled and conducted at the location and time of the
interviewees choosing. By agreeing to participate in this research project, you are not waiving
any rights that you may have against Valdosta State University for injury resulting from
negligence of the University or its researchers.

Potential Benefits:

Although you [may/will] not benefit directly from this research, your participation will help the
researcher gain additional understanding of the influence of teacher attitudes and perceptions
towards reading instruction. Knowledge gained may contribute to addressing the inhibiting
factors of realizing true fruition of reading instructional programs. Further, results of this
research may lead to the development of reading instructional strategies that are far more
beneficial to students.

Costs and Compensation:

There are no costs to you and there is no compensation (no money, gifts, or services) for your
participation in this research project.

Assurance of Confidentiality: Valdosta State University and the researcher will keep your
information confidential to the extent allowed by law. Members of the Institutional Review
Board (IRB), a university committee charged with reviewing research to ensure the rights and
welfare of research participants, may be given access to your confidential information.

Survey responses will be used only in combination with others. All responses are anonymous
and will not be tied to an IP address.

Interviews will be conducted at a time and location of the participant’s choice. The researcher
will assign pseudonyms to all participants to provide anonymity. An assigned number on an
index card will link survey and interview data to assist in organization. The interviews will be
recorded and transcribed by the researcher. After transcription, member checking will be
employed to allow participants to read, clarify, or remove any statements. All data collected
during the research study will be maintained by the researcher in a locked filing cabinet. The
researcher will be the only person manipulating the research data. Confirmation of coding will
be reviewed by another person; however, the pseudonyms will be used in this phase. Upon
completion of the study, collected data will be shredded by a professional shredding service.

Voluntary Participation: Your decision to participate in this research project is entirely
voluntary. If you agree now to participate and change your mind later, you are free to leave the
study. Your decision not to participate at all or to stop participating at any time in the future will
not have any effect on any rights you have or any services you are otherwise entitled to from
Valdosta State University.
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You may skip any survey questions you do not want to answer. If applicable, you may choose
not answer interview questions. If you decide to withdraw from the study after data collection is
complete, your information will be deleted from the database and will not be included in
research results.

Information Contacts:

Questions regarding the purpose or procedures of the research should be directed to Sherri
Loyd Moorman at 478-279-5491 or simoorman@valdosta.edu . This study has been approved by
the Valdosta State University Institutional Review Board (IRB) for the Protection of Human
Research Participants. The IRB, a university committee established by Federal law, is responsible
for protecting the rights and welfare of research participants. If you have concerns or questions
about your rights as a research participant, you may contact the IRB Administrator at 229-333-
7837 or irb@valdosta.edu.

Agreement to Participate: The research project and my role in it have been explained to me, and
my questions have been answered to my satisfaction. |agree to participate in this study. By
signing this form, | am indicating that | am 18 years of age or older. | have received a copy of this
consent form.

I would like to receive a copy of the results of this study: Yes No

Mailing Address:

E-mail Address:

This research project has been approved by the

Printed Name of Participant Valdosta State University Institutional Review Board
for the Protection of Human Research Participants
through the date noted below:

Signature of Participant Date

Signature of Person Obtaining Consent Date
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Hello,

My name is Sherri MoormanHn fulfillment of requirements for a doctoral degree in
Educational Leadership at Valdosta State University, | am required to complete researchE
Serving as a principal in an elementary setting, I desire to gather pertinent information
helpful in improving reading instructional practicesE

At the end of this email, you will be asked to complete a survey including questions
related to the following Wasic demographic informationareading instructional practicesa
and reading instructional preferencesEY ou will be directed to a link to complete the
survey onlineEThe survey consists of 11 questions and is presented in a questionIbyD
question formatHOnly completed surveys will be accepted ETherefore, you will be able to
answer “N/A” to items that do not apply to you or that you choose not to answerEY ou

will have a two week window to complete the survey and will receive an email reminder
after one week FPlease take a few moments of your valuable time to complete this surveyE
Responses will be used only in combination with othersFAll responses are anonymous
and will not be tied to an IP addressE

Thank you in advance for your cooperation,
Sherri Moorman
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Institutional Review Board (IRB)
for the Protection of Human Research
Participants

PROTOCOL EXEMPTION REPORT

PROTOCOL NUMBER: IRB-03154-2015 INVESTIGATOR: Sherri Moorman

PROJECT TITLE: The Influence of Teacher Attitudes and Perceptions of Reading Instruction

INSTITUTIONAL REVIEW BOARD DETERMINATION:

This research protocol is exempt from Institutional Review Board oversight under Exemption Category(ies) :2. You may begin your
study immediately. If the nature of the research project changes such that exemption criteria may no longer apply, please consult
with the IRB Administrator (irb@valdosta.edu) before continuing your research.

ADDITIONAL COMMENTS/SUGGESTIONS:

Although not a requirement for exemption, the following suggestions are offered by the IRB Administrator to enhance the
protection of participants and/or strengthen the research proposal:

NONE

|:| If this box is checked, please submit any documents you revise to the IRB Administrator at irb@valdosta.edu to ensure an
updated record of your exemption.

Elizabeth W. 0|ph|e 1/ 29/ 1 5 Thank you for submitting an IRB application.

Elizabeth W. Olphie, IRB Administrator Date Please direct questions to irb@valdosta.edu or 229-259-5045.

Revised: 12.13.12
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