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The word “coach”, typically related to a sport wherein an individual teaches a baseline of 

’

purposeful, it serves as a meaningful moment of “Simply, proud to be your son.” I salute you!!!





’



’

“ ”

exhaustion as the depletion of emotional resources wherein “workers feel they are no longer able 

to give of themselves” (Ma



’

accomplishments as “the tendency to evaluate oneself negatively, particularly with regard to 

’s work” (Maslach et al., 1997, p. 192). As a principal, the priority is the call to serve and 
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https://en.wikipedia.org/wiki/Stress_(biology)
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nuanced as the principal is “the administrative director of state educational policy and a building 

ge and the protector of bureaucratic stability” (p. 2).

communities grew, they employed a lead administrator known as: “preceptor, schoolmaster, head 

individual teacher could not” (Rousmaniere, 2013, p. 9) 

’ main curriculum was the Bible and “McGuffey readers” 



’

’

there was a need for “a master mind who could 

connect all these disparate parts” (Rousmaniere, 2013, p. 20). Therefore, he proposed the idea of 

g principal who would be “vested with sufficient authority to manage school 



planning and to keep all subordinates in their proper place and at their assigned tasks” 

principalship and so “the principal would thus be transformed from a head t –

– –

with authority over teachers” (Rousmaniere, 2013, p. 21). Rousmaniere continued her discussion 

utilized “boosterim” to categorize the phenomena of the ties bet



’

’



“tutor, professor, professor

instructor, and preceptor” (p. 46). Stevenson (19

’
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effective principals can “raise student achievement by an additional two to seven months of 

learning per school year” (p. 2)



shows that students who have quality education experiences are “less likely to repeat grades, 

graduate from high school, own a home, and have higher lifetime earnings” (p. 3). Other impacts 

’



’

wenberg (2016) suggested that elementary school principals develop a “deep 

instructional practices and learning environments” (p. 8)
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cludes “relational trust,” which “prevails—

poverty on academic achievement” (p. 7). As a result, principals 
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the following question: “On average throughout the school year, what percentage of time do you 



’

’

’



’



“Principal and Teacher Instructional Leadership: A Cultural Shift,” by 
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“ ” “

”

’

’

ing: “work

uncompetitive pay and career opportunities and lack of effective supervision” (p. 7). 



’

’



“teachers completely leaving the profession” and turnover when teachers switch schools 

approximately one third (or 900,000) of the respondents reported that they were “planning to 

leave their role before the next school year,” (

motivator for their decision to quit; while others cited the “unmanageable workload.” (p. 2). 

“American teacher weekly salaries have increased just $29 in 28 years,” when adjusted to 

’

’

to less than “80 cent on the dollar 

compared to those with a similar college education” (Peck, 2025, para
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“between 2020 and 2022, nine



math” (Bryant et al., 2023, p. 3). Harris et al. (2019) stated that there are financial costs in 
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positions “as well as exits from the school system altogether” (p. 87). Rangel (2018) indicated 
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’ ,” by S. Pannell and J. S. McBrayer, 2022, 

–

’ ural districts create a development plan called “grow your own” 
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According to Levin and Bradley (2019), the “national average tenure of principals in their 

2017.” The researchers observed that only 35
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DeMatthews et al. (2021) indicated that secondary traumatic stress is defined as “the emotional 

hand trauma” (DeMatthews 

p. 162). Compassion fatigue is defined as “stress resulting from helping a traumatized or 

suffering person” (DeMatthews et al., 2021, p. 163). Principals who assist colleagues, teachers, 

’



’

’



“ ” ’

’



research and makes “logical connections” (Varpio et al., 2020, p. 990). Varpio et al.



Reprinted from “

” by



’

—

examples of emotional exhaustion here: “I don’ ’

’ ’ ’m burned out” (p. 56). Therefore, the loss 



students and begin “tuning out” or engaging in “psychological withdrawal” (Maslach et al., 



’

’

’



’

—



of “direction and significance” in life (

’



’

Reprinted from “

Resources in the Organizational Context: The Reality of Resources and Their Consequences” by
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2014). Social constructivists believe that people desire to understand “the world in which they 

live and work” (Creswell, 2014, p. 14). Additionally, people create 



’

’

’ ’
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“Phenomenology aims at deeper 

comprehension of the nature of our everyday experiences” (p. 115). The phenomenological 



’

researchers to understand “how participants experience and give meaning to an event, concept, 

or phenomenon” (p. 680). An individual’

’

must be aware of “how they perceive it, desc

sense of it, and talk about it with others” (Patton, 2002, p. 104). The interview allows researchers 



capture the lived experiences of participants, which are bound by time, what “will be,” what “is,” 

and what “was” (Seidman, 2019, p. 16). 

nces” (Seidman, 2019, p. 17). Addi

’
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provide the “maximum insight and understanding” about the studied phenomenon (Ary
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of “

accomplishments” (Maslach et al., 1997, p. 206). Additionally, the second study conducted by 



’

, “an open

respond” (Creswell & 

’

’
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he advises researchers to conduct “one long interview or perhaps two interviews, combining one 

ee” 
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is to “make sense of text data,”
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defined as “complete 

time.” Based on this 
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needed to get the process moving. She even mentioned, “I’

are leaving next week.” The researcher later learned in the interview that Dorothy had a strong, 

’



Dorothy felt it essential to be personable with students, saying, “So I always tried to, you 

in classrooms.” Dorothy’

voice. She stated, “I wanted them to hear my voice first thing in the morning.” Throughout the 

day work as a principal, stating, “I liked having variety in my day.” The 

8 and some were a 10: “And so yeah, I definitely would say it definitely is at least an 8 on that 

scale. Some days a 10, you know, it depends on the days.” However, 



king to engage in rest and relaxation. “I like to rest and relax. I love the 

’

’m probably reading a book, you know, trying to get to a beach somewhere.” She 

was an avid supporter of her. She stated, “I’

on Sundays.” Observing Dorothy, it was obvious that many moments throughout her leadership 

difficult times: “In general, you know, I love those kinds of things. But if I’

’

somewhere.”  



Dorothy explained that stress and burnout “definitely have an effect on your staff.” She 

lained having to debate her superintendent “down to the wire” on why she 



’

s a result. She taught the following lesson to her students: “Never 

choose a job, but select a career, something you are passionate about.” She garnered success as a 

“My district never had a Black administrator

position. My teachers never had to take direction from a Black person.” She admitted that 



“ ’ ”

iew scheduled. Terrell apologized, stating, “It has 

been really busy here lately and at home with so much going on.” He had a sick family member 

“



”

’

’



“We talk about any and all issues, making sure we’

are from all standpoints.” Terrell further stated, “

”

“be prepared for anything” as he met with his secretary. During this time, he addressed 



—

rtunity given. Terrell quoted, “ ’

’ ”

“So that really keeps my stress level down because of the pe ’

with.” He indicated that his greatest stressor was accountability measures to ensure that his 

students succeed academically. He stated, “I stress making sure that we’

that process?” 

“wants to 

change the lives, especially those lives that cannot be changed.” This ministry has 

’

’



’ lives kept him excited and energized: “It motivates me to wake up each day with 

”

but stayed away from yard work: “I go to 

’

unwind at home: “I plan to stay indoors and watch college football and football.”  

indicator of stress and burnout. Additionally, stress and burnout impacted interactions, and “that 

affects the culture of the school.” By Terrell’

“ ’

’ ”

“

being there.” He asserted that the absence of leadership could have negatively impacted visibility 

happen: “You’

of the school.” 



thing took care of itself. He continued by saying, “You will burn 

’

honest and do what you think is best for the kids so they can trust you.”



importantly he stated, “I love what I am doing.” He also stated, “I am not in a big hurry to retire, 

nor have I thought about doing anything else.”

—



’



when many issues occurred, or as he stated, “ craziness happens.” He indicated with each 

’

stated, “It’ ’ ’re getting into.”  



systems. He stated, “I think having a really good superintendent is a very big help. If you have 

’

’s open and honest.” Bob also indicated that he has always had the 

“Having really good people under you and being able to hire a good staff makes your life a 

ole lot easier.” 

killing him. He stated, “Faith and spirituality were the only things that had me in the place I was, 

verything to maintain it.” He admitted he struggled at times but also 



over time how to deal with stress. Bob stated, “You know, this is sort of the path that I’

’m more prepared to cope with those stressful times in life now than ever.”  

Even when stressed and burned out, “ ’ ’

happy.” As a result, staff were negatively affected because burn

students either. Bob stated that students will “r

what.” Students will notice, as they are very “observing” of how adults feel about them. You 

’re going to pick that up.” If principals did not communicate effectively with staff and 

“ ’ ”

culture is not good.” Essentially, principals must invest in developing a positive school culture, 



’

perseverance, he simply smiled and stated, “Man, I just love it. I love what I do.” He indicated 



certain decisions: “Listen, I’ ’ll get back with you tomorrow.” He 

’

his office as well, with a slogan that stated, “Bring that Hammer.” He said that the motto was 

’





supervised lunch duty. Jokingly, Cliff stated, “Don’

’re free.”

’



related issues. Cliff stated, “

’ ’re grown, you should know better.” His frustration levels rose when 

family time quite often. He continued, with a huge smile on his face, stating, “God is first every 

day.” He read scripture and daily devotionals as an exercise of his fa



“ ’re either going to be a thermostat or a thermometer.” In 

students reacted in a similar manner: “They’ ’

time.” Similar to students, Cliff stated that stress and burnout trickled down to staff, and in turn, 

“When people get stressed and they get high ’

get mad.” Cliff said that “culture is huge.” He stated that one of his first initiatives was to change 

the school culture; he believed that his school needed someone with his personality: “jovial, 

’ ’s wanting to have a good time, but also work.” Prior to his tenure at the school, 

students and staff were described as being miserable. “Their faces were forlorn. The teachers 

look miserable.” He stated that he and his staff changed the culture, and

’

’ ’

’



’s lounge. Cliff acknowledged, “If you could make one change 

to reduce burnout for school leaders, you can make one change. What would it be?” is a great 

informed him “Dad, you can’

’s, you know, kind of bossy.”

d another good question being asked in “Have you ever thought about leaving 



your position or the profession altogether?” He indicated that the previous year was one of his 

great for growth but not a good fit. He stated, “I see my trajectory, and I know where I want to 

go, but I got to be patient for it.” However, Cliff highlighted a p

’

’

“ ”

“ ”



sizes. He informed new principals, “Try every support you can until you figure out what works 

best for you.”

’

leadership style, stating, “It’s one of the first things I do, even before I step into my office.” Each 



’s climate and culture. “You can tell a lot from 

watching and listening,” he explained, noting that students often used this time to engage in 

’

’

’



“Sometimes I 

only stay ten minutes,” he explained. “I might just drop in during the work period.” His goal was 

to maintain instructional focus. “I use

pulled me away from instruction,” he stated. Currently, non

’

bell. He used the late afternoon to reflect on the day and to prepare for the following day. “It’

easy to be all over the place as a principal,” he said, highlighting the importance of intentional 



ip directly. “Some parents 

back to me,” he stated. He noted that some issues appeared more urgent to parents than they 

environment as a key component of his leadership philosophy. “If you come to work every day 

’ ’s wrong,” he reflected. He stated that he strived to model optimism 

“It starts with me. I like to make people smile,” he said. Bill demonstrated appreciatio

recognition and words of encouragement. “You don’t have to do what you do,” he often told his 

staff, “but I appreciate you.” When discussing his strategies for managing stress, Bill explained 

that walking served as both exercise and reflection. “

reflection,” he said. “When I’m frustrated, I walk it off. It clears my head and frees my mind.” 

’

Bill stated that school culture, students, and staff took on the “characteristics of the 

principal.” As a result, Bill tried to keep his stress levels low, “because i ’



the culture of this building.” If he was feeling stress, he withdrew and regulated his energy levels 

accordingly, and he “shut everything down to realize, 

require much as your energy as you put into it because it is a domino effect?” Bill was mindful to 

ensure that it did not spill over to the teachers and then the students and “create . . . a mess in this 

g.” He stressed the importance of informing his staff about his headspace and asking for 

’

said to his students, “This is what you call home and what would your ho

’re not trying to make it better than what it is.” Leadership perseverance was 



’

ll reminded, “Transparency is 

’ ’m still a human and they (staff) need to see that.” Bill 

’



’

mphasized as a high school principal, “You wear so many hats.” Warner 

serving well in managing multiple situations through daily events. Warner says, “If you’

’d be lost.” Warner allowed his support to assist in many different situations that arose, and 

’

spirituality often strengthened him: “Mama quoted scripts.” He stated that putting God first and 



’

the importance of having a relationship with God: “If you don’

is first and foremost putting Him first and then understanding.” Warner expressed 

’ “

”

some way: “You know, I know how to deal with you on a different level, but if you add what 

’ ’ ’ ’

happen.”

e school culture was absolutely “terrible.” But communication 

that support has been a component of his “character.”



relationships helped maintain connections in school. He stated, “You get to know everything 

’s going on and maintain a pulse of the community.”

’

Warner further suggested a principal in the “country” needed to research prior to 



’

’





’

•

•

•







’

’

’

perience). The following question was posed to the participants: “How has your 

workload changed over the past few years?” 





factor, “principals bear a much greater responsibility for the

classrooms.” Bill highlighted data within a 9



The following question was posed to the participants: “Do you feel your role as a pr

changed due to recent events (e.g., pandemic, staffing shortages, societal pressures)?”



beginning to establish his footing in the role of principal. Cliff stated, “We rece

notification of being closed for a year.” Cliff indicated this year had been the first year post





’

’

question was posed to the participants: “Have you thought about leaving the position or the 

profession?” 



’

’



’

’



’

The following question was posed to the participants: “What made you leave the 

profession?”  Bill alluded to leaving the profession of his accord knowing he did the very best he 



enters the position. Terrell had a genuine leadership mentality of “passing the torch.” He 

“

”

’



following question was posed to the participants: “How do the expectations from the community, 

staff and district contribute to your sense of pressure?” 



’





s posed to the participants: “What are some of the biggest stresses or 

challenges that you will face on a regular basis?” Terrell explained his biggest stressors were 



’

’



’

’

The following question was posed to the participants: “How does the stress you face as a 

High School principal impact you (consider physical, mental, and emotional implications)?”    



’





The following question was posed to the participants: “What piece of advice would you 

give to a new secondary principal?” Bob encouraged an open relationship to seek help and 



’



The following question was posed to the participants: “What types of resources (time, 

) are provided to help you manage your responsibilities?” 



’



’





’

’ ’ ’ ’

’

’

’



’

’

’

’

’

’ ’ ’



’

’ ’

“I’

The high school is a hub of the community. You know that all eyes on high school.”

’



’ ’

’

’

responsibilities that were unforeseen and ultimately “rest upon their shoulders if undone.” 



’

’ ’



’
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’
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Williamson et al. (2018) defined occupational burnout as “long term, unresolvable job stress.” 

’

stating, “I have no work life balance.” Burnout was a factor of principal turnover in rural 

’



’

’

’

’



’

’



“ ”



“

”

he has wanted to do. He stated, “Honestly, it cannot become any easier than this.” He was 



’

prioritize her health: “detrimental . . . my health and my life. . . . That’

profession.” Warner decided to leave his position at 67 voluntarily rather than involuntarily by 

succumbing to external pressure: “My goal 

’m being pressured.” Similarly, Bob 



leave the position at the right time: “I hope to be able to make that decision on my own and go 

out, you know, in good graces.” Cliff’

’ ’

’

’

’



h her, expecting “free 

passes” on behavior incidents due to their personal acquaintance. Bob expressed frustration with 



’

— —

of a high school principal. Each participant interviewed mentioned feeling “overwhelmed” at 

—

—

’

’



“greater good.” While they agreed that times were difficult, the relationships they cultivated 



’

’



’

—



’



’



’



’

’



–



’

nout by promoting the mantra, “It takes a 



village to raise a child.” The parent plays a vital role in reinforcing the partnership between the 

’

’

’

’
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https://eric.ed.gov/?id=ED561099
https://psycnet.apa.org/doi/10.1080/00131881.2016.1220810
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http://nctaf.org/wp-content/uploads/2012/01/NCTAF-Cost-of-Teacher-Turnover-2007-policy-brief.pdf
http://nctaf.org/wp-content/uploads/2012/01/NCTAF-Cost-of-Teacher-Turnover-2007-policy-brief.pdf
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https://wallacefoundation.org/report/how-principals-affect-students-and-schools-systematic-synthesis-two-decades-research
https://wallacefoundation.org/report/how-principals-affect-students-and-schools-systematic-synthesis-two-decades-research
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http://analyze.intellectusstatistics.com/
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https://www.nassp.org/elevating-voices/
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Keene, E., & DeMatthews, D. (2022). “Savoring” the joy: Reducing principal burnout and 

–

–

’
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–

For the purpose of this question, burnout is defined as “complete mental, physical, and 

period of time.” Based on this definition, have you ever experienced stres

’



’
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