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ABSTRACT
Because funding models for higher education are changing to place more value on
student retention and student degree completion than they have in the past, college and
university administrators nesd to examine their policies and strategies for recruiting
“stopout™ smudents to refurn to college and complete their degrees. Stopout students are
studeniz who previcusly enrolled in collepe, stopped attending college for a period of
time, and then refumed to higher education. Using Spady’s concepiuzl model, Tinto's
theory of student departure, Astin’s theory of student involvement, and Bean and
mMetzner's siudent atridon model for nontraditional students 2= a frameworlk, this
gualitative research study used basic interprelive methods, through an interpretive
worldview, to conduct and analyze interviews to betier understand the experiences of
stopout college students and identify sirategies that suppaort efforts by colleges to increase
student graduation rates. All participants for this study were recruited from one
cammunity college in southwest Georgia, Analysis of the date revealed four conceptual
themes: factors influencing college selection, role conflict and time management,
institutional strengths and challenges, and influence of family and peer relationships.
These findings suggest that stopout students are likely to graduate from college when
they feel supported by the institution through positive relationships beginning at
recruitment through gradustion. The date from the informants show the day-to-day
challenges experienced by stopout students as they attempt to graduate from college,
Study findings were based on data collected from stopout studenis, college

administration, and institutional policy and documents.
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Chapter [
INTRODUCTION
Researcher Background
Persoral Inlerest

My interest in studying stopout students is personal and professional. | am
interested in leaming about the experiences of stopout students because | have observed
family members and friends stopout of college and complete their baccalaurcate degroes,
and | have observed others dropout and not complete their education. My personal path to
higher education was traditional: | earmed my bacealaureate degree at age 22 and
praduate degree at age 24. | started college at age 18 and never took a semester off from
college. In conirast, my wife completed 3 years of college, and then she left college for 3
years (stopout) before retumning to complete her degree, while married with two children.
Ag a participant in my wife's education joumey, 1 saw the struggles and victories she
encountered as she went back to school to complete her degree.

Professional fnteres:

Professionally, as a student affairs administrator, my poal is to facilitate student
leamning and graduation. [ want all students who start college to complete their program
of study. For the past 11 years, [ have worlced within student 2ffairs at three separate
institutions of higher education. I current]ly serve as a student affairs sdministrator at 8
community college in southwest Georgia, where | am responsible for institutional

retention strategies, academic adviging, new student orientation, and the First Year

]



Experience program. At a previous institution, [ served on the institution’s planning and
assessment team. The teamn was responsible for reviewing each department'’s programs,
poals, and plans for assessment to comply with SACS (Southem Association of Colleges
and Schools) accreditation. In this study, | sought to understand the experiences of
stopout students refuning to college and identify sirategies that support eiforts by
colleges Lo increase student gradualion rates,
Overview

More research is necessary to understand the experiences of stopout siudents.
Students previously entolled in college, who stopped eitending college for a period of
time and then retumed to higher education are often referred to as “stopout™ students
{Tinto, 1993). Nationally, 22% of Americans started college and stopped atiending
college without completing their degree (Matthews & Lumina Foundation for Education,
2010). Data from the same report showed 1.1 million residents of Georgia, 2 1% of the
state’s population, stopped attending college before they completed their degree. Collepe
leaders are encouraged to recruit stopout students lo return to college and complete their
degrees (Matthews & Lumina Foundation for Education, 2010). Additional research
could help institulions develop intentional strateries 1o attract préviously enrolled
students who have not completed their education (stopout students) 1o come back to
college, have a positive experience, and complete their proprams of study. Research may
also assist college leaders to welcome and support stopout students as they retumn to
college. This research is necessary because higher education funding is chenging from
enrollment funding to completion funding (Complete College America, 2014), which

means colleges will need to rmise their number of graduates (Dougherty, Matow, Hare,



Vega, & Columbia University C.C., 2010). Celleges need to recruit stopout students to
return to college and provide 4 positive leamning environment for these students
(Matthews & Lumina Foundation for Education, 2010). Understanding the experiences
of stopout students may provide strategies for colleges to recruit and graduate more
students.
Statement of the Problem

Limited rescarch is available 1o better understand the expenienees of stopout
students and identify strategies that support efforts by colleges to inerease smdent
graduation rates. College leaders need to recruit stopout students to retum to college and
provide a positive learning environment for these students Lo complete their degeee, In
Georgia there are 1.1 million residents who stopped out of college (Matthews & Lumina
Foundation for Education, 2010). Understanding the experiences of stopout students may
identify strategies that support efforts by colleges to increase student graduation rates.

Colleges must prepare a positive experience for students returning to college. The
face of higher edueation is changing: more adult students than before, fimding models are
being adjusted, and student completion is becoming more important than in previous
years {Complete College America, 2014). In order to provide students with positive
experiences, effort must be made to first understand the experiences of students returning
to college.

The number of siudents who graduate from college has become a more significant
issue within higher education as more scrutiny is being placed on collegze completton
rates today, thap in previous years (Dougherty et al., 2010). Historically, funding for

public higher education through the state’s appropriations budget has been direcily



related to the institution’s student enrollment. This funding siructure is changing as some
states, including Georgia, will begin funding institutions of higher education based on
student relention and completion (Complete College America, 2014). As states move
from an enrollment maodet to a student completion model] for funding, this will require
college leaders to examine instibutional practices assisting students refurning to college
who have completed some college credit previously.
Purpose

The purpose of this study was to better undersiand the experiences of stopout
college students and identity strategics that support efforts by colleges to increase student
graduation rates. Additionally, my findings from this study empowered stopout students
by giving them a voice to express their day-to-day experiences retuming to community
coltege. Stories from students identified strategies colleges implement in order to
assist slopout stndents suecessfully complete eollege,

Research Questions

The following research questions guided this study:

RQ1: What are the college experiences of stopout studenis returning to college?

RQ2: What strategies did the identified stopout students employ while attending
college?

R.(}3: What sirategies did the identified college employ to increase stopout student
graduation rabtes?

Significance of the Study
This study is significant as it may increase stopout students” completion rates and

fnding for public higher education through the state's appropriations budget.



Spea fically, this study is designed to understand the experiences of stopout students and
identify strategies that support efforts by colleges to increase student graduation rates,
The results of this study provide college leaders with relevant literature to help them
transform college campuses to meet the needs of stopout stadents. Through analysis of
the sxperiences of stopout students, mstitutional barriers (such as policies, scheduling
conflicts, accessibility to academic programs and scrvices) were identified by students.
College leaders are encouraged to take heed of this study’s student voices seriously and
respord 1o the necds of stepout students.  AdditGonally, this research has provided
successinl strategies for fumce stopout siudenits to follow as they return to college. By
hearing voices of stopout students, college leaders may identify sirategies to implement
to assist stopout stadents successfully complete college. College administrators may also
use date from this study to create a more student friendly environment for students
retumning to college to complete their degrees. A positive college environment may
attract mare students to retum to college and help more students complete their degrees.
Hopefully, this research may lead to colleges raising thetr graduation rates of stopout
students.
Conceptual Framework

With Bean and Metzner's (1585} student attrition model for nontraditional
students, Spady”s (1971) conceptual model, Tinto's {1993} theory of student deparmure,
and Astin®s {1985) theory of student involvemnent as a framework, the purpose of this
stody was to better understand the experiences of stopout college students and identify

strategies thal support efforts by colleges to increaze stodent graduation rates,
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Figure 1. Framewark of Conceps Impacting College Completion for Stopout Students

Figure ] 35 my construction of the concepts that influenced college completion for
stopout students. When stopout students feel valued {Tinto, 1993}, connect academically
to college (Astin, 1985), believe they fit in college (Spady, 1971}, and are not pulled
away from college by external factors (Bean & Metzner, 1985), it may increase the
likelihood that they complete theit edueation and graduate from collcge. Extemal factors
pull students away from college as opposed to pushing them toward collepe and
gradustion. When one of the pushing factors (fil, connecioninvolvement, and being
valued) is missing, then completing college will be more difficult for the student, but it
can be done. However, it is believed that external factors are the strongest determinant of
stopoul students’ ability to complete their degrees (Bean & Metzner, 1985).

Summary of Methodology

This qualitative study used a basic interpretive approach (o analyze interviews

with stopout students. The population was stopout students at one community college in

G



sputhwest Georgia who were returning to college after being out of eollege af least four
corsecutive semesters and were at least 25 years old. A basic interpretive approach
(Merriam, 2002) was used (o angwer the research questions For this study in order to
understand the expertences of stopout students retuming to college and allowed students
to make meaning of their experiences (Merriam, 2002).

With the assistance of the Registrar, students who met the profile of the study’s
population were identified and invited to participate in the study through email. The
email explained the purpose of the study, and the students were asked to contact the
researcher if the students were interested in participating in the shudy. When a student
interested in participating in the study contacted the researcher, an individual mecting
was scheduled with the student so the rescarcher could explain the study in detail, hear
the student voice information zbout themselves and their experfsnces, answer any
questions related 1o the study, and coltect the student information form from the student.
After conduciing individual meetings, students were gelected for this smdy. Following
Seidman’s (2013) three step inlerview approach, five students were interviewed three
times to gather information ahout them as people, as students, as well as their experiences
cofming back to schocl. Addiionally, onc college administrator was interviewed two
times to leamn how the college and state system views and reaches siopout students. Rich
data was captured from the participants by asking them to describe their expetiences
throuigh open-ended, general questions.

Each interview was conducted on eampus and recorded with a digital recorder for
voice ransmission. All interviews were transeribed into Microsoft Word on s password

profected computer. The intervicws were scheduled for 90-minute sessions, using an



interview guide with embedded open-ended questions 10 help keep focus on the purpose
of the interview (Seidman, 2013). In addition to interviewing students, researcher memos
were written throughout the research process to reflect how [ may have influenced the
research, how the research influenced me, and how [ analyzed and interpreted the data.
The memos included my perceptions of the students® comfort levels during the individual
meetings and my observations of the students during the individual meetings.

Additionally, my thoughts on each student’s experience and the level of rapport 1
had with students during individual meetings were included in rescarch memos. Key
words or phrases mentioned during the meetings were also caprured. Reflections on the
individual meetings and captunng my thoughts and perceptions through research memos
assisted me in selecting stdents 1o participate in this study. The same process of audibly
recording memos was followed after each student interview and throughout this research
project. All of the audibly recorded memos were transcribed into Microsoft Word files
and the memos were saved on a computer. This process of data collection allowed for
the collection of meaningful data from stopout students retuming to college.

Limitationsg

The scope of the study was limited to current students who had previously
stopped out of college, attending one community college in the southeast U5, with a
main campus and academic site in southwest Georgia. Data for this study was collected
from multiple students from the same inslitution. The dala collected and analyzed were
from sindents’ interviews, documents, artifacts, and researcher memos. Analysis of the
collected data was only one interpretation of the data (Vagle, 2014); and is not

peneralizable to all siudents. Additional limitations included my subjectivity on the



research (Maxwell, 2013). Students may have told me what they believed 1 wanted to
hear during the research interviews.

[n order to address thege limitations, my thoughts on the research were caplured
through research memos. Research memos included bow the research impacted me and
how [ mey have impacted the rescarch weare recorded. Because of my personal and
professional interssis in this topic it was important for me to memo frequently during the
research process. Additionally, the importance of the stdenis to respond to infterview
prompls honcsty was commimicated to thom throughout the research. No students chose
to withdraw from participating from this research. Repport, effective communication,
and trust were cstablished with the students from the beginning, 30 as not give them a
reason o withdraw from the research.

Definition of Terms

Adult Learner. College students who are either a parent, employed, attend collegs
part-time, u high school dropout, or delayed college at least | year (Hensley & Kizner,
2001).

Community College. A 2-vear institution of higher education to meet the
educational needs of the communily related to program offerings, course content, and
schedule {Balcer, 1994).

Complerion Kare. The percentage of students who complete a certificate,
associate’s degree, or transfer to a bachelors program (Wyner, 2012).

Dropont Stecdent. A student who leaves college before graduating (Glynn, Saver,
& Millez, 2003).

Graduation Rate, Percenlage of students who graduate within 150% of standard



completion time (ic: 3 years to eamn 8 2-year associates degres).

Nontraditionel Student. A college student who is either older than 24, commuics
to campus, i3 a part-time student, or any combination of these thres factors (Bean &
Metzner, 1985).

Recruftiment. An active process of communication and marketing by college
persannel 10 encourage patential students to enroll at an institution.

Stopout Shident. A sudent previously enrolled in eollege who stopped attending
callege prior o completing their degree and retumed to college (Tinto, 1993).

Strnmary

In this chapter, 1 have provided my porsonal and professional interests that
inspired me to carry out this sfudy. T examined Bean and Metzner™s (1935) student
atiritton model for nontraditional siudents, Spady's (1971) conceptual model, Tinto's
{1993} theory of student departure, and Astin®s (1935) theory of student involvement
usel to fTame this study. The chapter also enumerated the research questions that gnided

this research and the methodology used in data collection.
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Chaplex 11
LITERATLRE REVIEW

Colleges need to raise their number of graduates (Dougherty et al., 2010) as
higher education funding is changing from enrollment funding to completion funding
(Complete Collegs America, 2014). College administrators are recommended to recnoit
stopout students to retum to college and complete their degrees (Matthews & Lumina
Foundation for Educaticm, 2010). Understandimyg the expenicnces of stopout studenis
through this research helped identity strategies that support efforts by colleges to increase
student gradustion rabes.

Community colleges are experiencing a shift in their operations as state
legislatures adjust funding by pulting more emphasis on student completion rates
(Cammpbell, 2010}, Community college leaders are encouraged to help stadents complete
their degrees (Kerrigan & Slater, 2010), climinate barriers to education (Cross, 1981),
and recruit stopout stodents 1o come back to college and graduate (Matthews & Lumina
Foundation for Education, 2010). The average student age at a community college is 29
(Amencan Assocabon of Commmunity Colleges, 2011}, More than half of students
attending community college are older than 24 (Knapp, Kelly-Reid, & Ginder, 2012),
45% of community college students stop attending college prior to completing their
degree, and only 36% of community college students complete their program within 3
years (Hoachlander, Sikora, & Hom, 2003). Using Bean and Metzner's (1985) student

aftrition model for nontraditional students, Spady’s {1971} conceptual model, Tinto's



{1993) theory of student departure, and Astin’s (1985) theory of student involvement as a
framework, the purpose of this shudy was to better understand the experiences of stopout
college students and identify strategics that support efforts by colleges to increase student
graduation rates,

From my understanding of existing literamure, it is believed when stopout students
feel valued (Tinto, 1993), connect academically to college (Astin, 1985), believe they fit
in college {Spady, 1971), and are not pulled away ffom college by éxtémel factors (Bean
& Melzner, 1983), they will complete their education and graduate from collepe. Each of
these models will be explained in more detail in the following sections.

Leading Models Affecting Student Earallment
Spady 's Conceptual Modef

In 1971, William Spady made the first altempt to synthesize literature on student
attrition into theory {Habley & bMeClanahan, 2004). Through his review of existing
studies, Spady proposad a relationship between student attributes and the institutional
environment (Spady, 1970), and later emphasized this relationship in his model (Spady,
1971). Spady’s model (1971) emphasized posilive interactions between the student's
characteristics {values, attitudes, interests) and the institution’s environment (faculty,
administration, students, policy) as 2 way to retain shudents. Spady found that students
Ieave college when they do not have consistent inteructions with people who have similar
values, or they think they do not fit into the current social system {Spady, 1970). Spady
also found when students grow academically and socially they are more likely to
continue their education when their attnibutes and the instinition’s environment are

congruent. He identified a student’s academic polential, normative congruence, grade

12



performance, intellectual development, and the support from friends as five variables
contributing to a student’s social integration. He stated a student’s decision fo leave
college is based on how these five variables interact with the sthudent’s satisfaction and
the perceived institutional commitment {Spady, 1971). Spady considered academic
performance to be the dominant factor in siudent atirition. The student’s comunitment to
the tnstitution is less of a factor for student atirition because most students chose to attend
their local community college for inancial and logistieal reasons. Cohen and Brawer
(2003) reported many studenis chose community colleges because the institution offered
low class sizes, low tuition expenscs, and convenient location. Instegd, academic
performance in college and the support a student receives from family are key variables
in the student’s success in college {Cheng, Iokes, & Verhofstadt, 2012). In this smudy,
more emphasis was placed on support from family and friends and less emphasis on
shudents’ commitment Lo the institution.
Tiiio's Theory of Student Depertuve

Vincent Tinto borrowed from Spady’s {1971) conceptual model 1o formulate a
theory on student departure (Tinto, 1975, 1993). Tinto's theory depicted the smdent
transitioning through three different phases: separating from home, transitioning into
independent living, and adapting (o collepe life. Tinto’s model is a two part model with
the first part occurring before the student™s clazses begin and the second part after classes
have started (Tinto, 1975). Tinto's model depicted student departure as a longimudinal
process of how students intemalize mesning in their interactions with the college; these
interactions may be formal or informal interactions {Tinto, 1975, [993),

Before a student sterts college, three factors contribute to persistence: the

13



student’s background charactenstics, the student's institutional commitment, and the
student’s poal commitment (Tinto, 1975). A student’s background charactenstics include
the student’s academic performance in high school, race, sex, and financial background.
Institutional commitment describes the student’s personal commitment and connection to
the chosen institution; and goal commitment involves the student’s commitment to
complets the degree program and graduate from college (Tinto, 1975).

The second part of Tinto’s {1975) model invelves the student after enrollment in
college. Tinto theorized the student’s commitment is cither strengthened or wealened
through the student’s interactions within the institution’s environment. The variables
affecting a student’s intcgration into the scademic and social communities of the college
are the student’s poal commitment and institutional commitment {Tinto, 1975).
Academic integration is the congruency between the institution's processes and the
student, and social integration describes how the student interacts within the culture and
subculture of the institution {Tinto, 1975).

A student’s perception of the college experience was influenced by the student’s
ability to integrate socially and academically into college life (Tinto, 1975). The
student’s commitment i stronger as a resubl of positive interactions; conversely, negative
interactions can weaken the student’s commitment and lead the student to withdraw from
college (Tinto, 1993). Students arc more likely to stay at an institution when they are
valued. Frequent contact with faculty and staff is also a predictor of student persistence
(Tinto, 1993).

In later work, Tinto (1993) found that nontraditionsl students were impacted by

extemal faclors beyond the institution. External factors, including people, have an effect
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on student retention if they support or hinder the student’s academic or social integration
(Tinto, 1993). Tintoe hypothesized that students with weak goal commitment and weak
institutional commitment may be more vulnerable to external individuals and events.
The amount of time students spend away from campus may affect their imegration and
persistence to finish their degree (Bean & Vesper, 1992),

By testing Tinto's model at a community collepe in Wew York, Habpin (1990)
found academic integration to have a bigger impact than socizal integration on student
retention. One limitation to Halpin®s research is the exclusion of part-time students in the
study. Mutter’s (1992) research at a community college found a student's level of
academic integration positively contributed to retention. Academic integration includes
talking with faculty and staff, discussing concerns and options with academic advisors,
and essisting faculty with projects. Mutter also found that studenis who persisted through
college received more positive support from significant others than siudents who did not
persist. Mapali end Wortman's (1 998) study at & community college in New York siate
found a student’s goal commitment, institutional commitment, academic iniegration and
social integration all affect student persistence validating Tinto's theory. The research
also found a negative influence on student relention is a student’s exiemal demands
(Napoli & Wortman, 1998). Students' background characteristics and poal commitment
{or commitment 1o graduate from college} greatly impact their ability to graduate from
comimunity colleges (Cohen & Brawer, 2003). Less emphasis is placed on the student’s
commitment ke the institation becanse of the aforementioned reasons (class size,

convenience, and affordability). Most community colleges, including the site for the
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current study, are non-residential, so students spend most of their time off campus when
not attending classes {Cohen & Brawer, 2003).
Astin's Theory of Student Invofvement

In addition to Spady, Alexander Astin espoused a similar student retention theory
based on data he collected from multipls cotleges. According to Astin's theory (1977,
198 5), the critical factor for student retention is stwdent involvanent. When students are
imvolved in campus life, they are more likely to continue their edoucation (Astin, 1977,
1985). Astin classified involvament as the physical and psychological energy devoted to
college. However, exposure to education and invelvement is not enough; Astin (1985)
belicved students leam through involvement. Involved students spend energy interacting
with people on campus and studying for claszes. Non-invelvement often results in them
leaving college (Astin, 1977, 1985). Astin (1983) was influential in establishing a
“stopout™ category for undergraduate students who take time off from school before
reluming 10 college to complete their degree.  Astin concluded that the more effort
students put into college experience, the more likely they to complete their degree.

Astin's theory that studenls who spend more fime committed to college
involvement are more likely to persist through college, has been supported through later
research. Pascarella and Terenzini (1980) validated Astin’s model by finding a strong
relationship between student persistence and student-faculty interaction. Student-faculty
contact affected the student’s academic and social integration (Pascarella & Terenzind,
1980). Pascarella and Terenzini's (1991) additional research supported Asgtin's theory of
the relationship between student involvement and student retention: “... the impact of

college is largely determined by the individual s quality of effort and level of
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involvement in both academic and nonacademic activities” (p. 610). Pascarella and
Terenzini (1991) found that siudent refention increased when students were imvolved and
when the academic and social systems were integrated.

Chickering and Gamson (1991) identified student-faculty contact to positively
impacted academic performance. Terenzini and Pascarella (1994) found student-faculty
coniact outside of the classroom to be very important for student persistence. Kuh (2001)
concluded that positive interactions with faculty encouraged students to spend more
energy on educational accomplishments; and Sauchuk (2003 ) identified positive faculty-
student communication outside of class as an important factor influencing retention.
Zepke and Leach (2005) reported faculty serving as mentors to students positively
influences students’ success. Amcdondo (1993) reported, “students who are satisfied
with the opportunity to talk to professors. . outside of class or who are satisfied with the
amount of available [faculty] contact...will be more likely to aspire to higher degrees™ (p.
11).

Astin (1935) propased studeént involvement as the key to student retention and
that student involvemnent is bath social and academic. Astin's theory emphasizing
student involvernent and ttme committed to college activities, has been supported through
subsequent studies. Researchers testing Astm's theory of involvement have validated the
connection between student involvement and retenlion (Pascarella &Terenzini, 1991), the
positive influence faculty play in student retention (Pascarella &Terenzini, 1980;
Sauchuk, 2003; Terenazini & Pascarclla, 1994), and how contact with faculty influences
student academic performance (Arredondo, 1995; Chickering & Gamson, 1987; Kuh,
2001; Zepke & Leach, 2003).
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Beent and Metzner s Student Attrition Model for Nontraditional Students

Bean (1980) offered a model that suggested students leave college for similar
reasons as employees leaving their employers. Bean and Metzner conductedted previous
studies on Student altnition ahd developed their model to provide & framework o
understand prior studies and to guide future research. Their model can be nsed for
institutions to identify factors which impact student attrition. They defined a
nontraditional student as a student who has at least one of the following factors: older
than 24, commutes 1o classes, part-time student. Through their model, Bean and Metzner
concluded that nontraditional students are more concemed with the collepe's academic
programs compared to the social environment on campus. Bean's original model was
madified to account for nontraditional students from commuter colleges (Bean &
Metzner, 1983).

Previous models {Bean, 1980) put heavy emphasis on social variables, which
were found to be (258 importaal to rmost nontraditional students (Bean & Metzner, 1985).
Bean and Metzner determined a new theory was necessary because a “defining
characteristic of the nontraditional student was the lack of social integration into the
instifution™ (Bean & Metzner, 1985, p, 489), They found that nontraditional snadenis
were influenced more by external factors than by their social connections on campus.
Therefore, Bésan and Metzner's (1985) mode] focused more on what influenced the
student off campus than on campus influences, A student’s decision to drop ot of
college is based on four variables: the student’s backpround and defining variables
{(including age, educational goals, gender), the stadent’s academic variables (study hours,

study skills, course availability), their current envirormental varjables (include finances,



work hours, family responsibilities), and the studett’s intet tn leave (Bean & Metzner,
1985). Furiher, Bean and Metzner claimed a students’ intent to leave collepe was
affected by all the variables listed above, in addition to their psychological outeomes and
their academic outcomes.

Twao years after Bean and hMetzner's (1987) dnitial introduction to their theory,
they added, when compared to traditional college sudents, nopiraditional shudents were
more concerned with the institution's academic programs and were less influenced by the
instinution's social environment (Metzner & Bean, 1987). Social integration variables
were considered for the model but were rejected based on research snggesting social
intepration was not a major factor In student attrflion for adult students (Bean & Metzner,
1985). They found the student’s intent to leave was one of the strongest predictors of
smdent dropout for nontraditional students. Nontraditional studcnts were more likcly to
leave college because of poor academic performance or their 1ack of commitment to the
institution than they were Lo leave for social reasons (Bean & Metmer, 1985). This
mode] for student atirition recognizes that a student®s external environment influences the
decision lo slay in college mors than a social connection to campus (Bean & Metener,
1985).

As Bean and Metzner {1985) cited, high performing academic students can be
farced to stop cellege if they are umable to amange childcarc. Bean and Mctzner's model
assumed older students will have more external factors (family and work responsibilitics)
to manage while atiending college. Nontraditional students are more concerned with their
academic program than they are with their social lives; they want to know how long the

program will take to complete and when classes will be scheduled. A student’s intent to
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leawve, intent to graduate, and academic goal commitment are major considerations for
community college students.

Before retuming to school, students must decide if they can even come back to
school due to their external factors. While external factors can pull a student away from
college, Kinser and Deitchman (2008) found extemnal factors also motivated students to
refurn to school and graduate, Once students decide to return to college, they must
understand their academic progran, and how it will fit in with their other responsibilities
in their lives. Bean and Metzner concluded a student’s environmental support is stronger
than a student’s academic support. When students have extemel support to finish college
they are more likely to complete (Bean & Meizner, 1983). Additional key factors found
in Bean and Metzner’s model that are believed to impact stopout students, are the
students’ commitment to graduate when they start school, and the students® academic
pecrformance once enrolled in college. External factors may impact students throughout
each step of the process as external factors can pull students away from college, impact
their commitment lo graduate, and affect their academic performance.

Demographics of College Students

MNearly 30% of all students enrolled in eollege take at least one term off from
classes during their initial 5 years of college (D" Toole, Stratton, & Wetzel, 2003),
Attewell {2007} reported that traditional students in college count for less than 25% of
students enrolled in undergraduate education. At commaumity eolleges, 53% of students
are over age 24 {Knapp, Kelly-Reid, & Ginder, 2012), and the average student age at 8
community college is 29 (American Association of Community Colleges, 2011}, At

community colleges, 45% of students stop attending college prior to completing their



degree, and only 36% of students complete their program within 3 years {Hoachlander,
Sikora, & Hom, 2003}, With noniraditional students representing the majority of
under graduate students at community colleges, higher education administrators should
know what experiences stutlents are facing in order to assist them in completing their
education. College administrators should prepare o provide access, services, and
programs for nontraditional students o ensure the success of students and the institulion.
This research is designed to contribute contemporary literature to the existing literature
on stopout students by uncovening the experiences of stopout students and identfying
stratepies that support efforts by cofleges to increase sudent graduation rates,
Nontraditional Students

MeGivney (2004} defined a nontraditional student as any student who is over the
age of 24, or as any student erorolled part-time. O'Donnel] (2006) reported there were 6.9
million college students 24 years or older in 2006 nationwide; 53% of students in
community college were 24 vears or older (Knapp et al., 2012). In his research of
nontraditional students, Quigley (1998} found the first 3 weeks of college to be when
most nontraditional students decided if they were going to stay in college. Based on this
research when siopout students earoll in college, college personnel do not have much
time to make a positive impression. Hearing how colleges can best support stopout
students is crucial to provide the services/assistance for students to returmn to college and
complete their depree,

Historically, nontraditional students bring life experience and personal experience
with them and add value to the classroom and campus (lnowles, 1980%; and they want to

see practical application of the coursework to their career and education (Schlossberg,
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Lynch, & Chickering, 1985). Compared to traditional srudents, nontraditional sudents
have higher intermal motivation (Donchuc & Wong, 1997} and higher self-determination
(Schlossberg et al., 1989). Because nontraditional students do not always follow typical
semester enrodlment patterns, first-to-second year retention rates are not the maost
accurste, and they do not tell us why students choose to stopout or dropout (Tinto, 1993),
Therefore, more investigation is necessary to leam why students leave, why they return,
and how collepes can assist them to be scademically successiul when they retumn 1o
college. This study focuses on the experiences of stopout stndents repurning to callege.
Student Porsisicnce

Berger ardl Lyon (2003) defined student persistence as the student™s ability to
complete a degree program. They also aclkmowledged that students may enroll in more
than one institution in order to persist. Leading models of theory related to college
persisience include Tinto"s {1975) student integration model, Bean’s {1880) student
attriion model, and the collcge choice nexus model (St. John, Cabrera, Nors, & Asker,
20000, The student integration mode] links the student's likelihood of persisting through
degree cornpletion with the student’s congruence with the institution. If the student and
the institution are ot congruent, then the stedent is less likely to persist through college
completion. Bean (1980} highlighted the importance of behavioml intentions as
predictors of persistence in his student attrition model. The college choice nexus maodel
disregards any connection between a student’s persistence in college to the student’s
college choice; instead, persistence is shaped through a three-stage process. The stages
include the stedent’s sociceconomic status in addition to the student's academic ability

prior to ¢nrolling in college. Before enrolling in college, the student determines the



bencfils and costs of enrollment; once enrolled in college, the collegiate experience and
the student’s academic performance shape the student's decision to stay and graduate
from the institution (St John et al., 2000).

There 15 existing research related to eollege atténdamce, and according to the
MNational Center for Education Statistics, MCES (2005), roughly 40% of undergraduate
students attend at least two institutions prior to earning a bachelor’s degree; and 30% of
students attend more than two institutions before graduating. Students at 2-year colleges
are more likely 1o drop out of college than students at a 4-year college (Wetzel, O Toole,
& Peterson, 1999). This higher dropout rate may be attributed to faculty and siudent
involvement; it is generally lower at 2-vear colleges and fewer students live on campus
compared to 4-year colleges. Part-time students may have difficulty feeling they belong,
in college and connected o the institution (Wetzel et al., 1999}, More students at 2-year
colleges are part-time students, and more faculty members are part-time employees
[Astin, 1999} Part-time students are more likely to stopout of college than full-time
students (O'Toole et al., 2003). College leaders should create avenues to hear from
students to understand their struggles and concemns in order Lo identi fy strategies for
students to stay in college.

In order to increase student persistence, Thomas {1990) believed college leaders
should be intentional with their academic advising. In relation to this study, college
administrators should be intentional in assisting students integrate academically and
socially into the campus culture. Research has indicated a connection between students
having positive relationships with their feculty and higher student persistence (Heverly,

1999; Li & Killian, 1999), Li and Killian conducted qualitative research, interviewing
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students who did not return the following semester at one college. Through their research
they recoimnmended college administrators establish a center on campus to coordinate
various interventions to assist students to stay in college to complete their degree.
Student Retention

Retention of cumrent studentz has been very important for institutions, and will
remain a priority (Braxton, Hirschy, & McClendon, 2004; Levitz, Noel, & Richter,
2000). An institution’s success will be measured by their ability to retain spadents
(Berger & Lyon, 2003). It costs the institution less money to retain a shudent than it does
ta recruit a replacement student (Noel, Levitz, & Saluri, 1985). According to Berger and
Lyon {2005), retention is the ability of one institution to graduate stodents who started
college at the mstitution; and Hagedom (2005) defined a graduste as someone who
cormpletes their program of study. *As higher education and eaming a college degree
have become more important in society, retention has become more important in higher
cducation™ {Berger & Lyon, 2003, pp. 26-27).

Almosi half of college students stop attending college before they complete their
degree program (Tinto, 1993). McCormick (1297) found 43% of students start at a
community college and transfer to ancther institulion, An institulion’s graduation rate {5
the percentage of first time college students who have graduated after 150% of the
standard completion time {6 years or a bachelor's degree and 3 years for an associate’s
degree) (Hagedom, 2005). Most institutions measure the first year to second year
retention rate because the largest percentages of students leave college before thejr

second year (Tinto, 1993). Institutions also choose to calculate first-to-second year
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retention rates in order to know which students to contact for intervention who ace higher
risk of leaving college {Mortenson, 2005).

Students whose parents did ot go to college are less likely to be refained than
children of college graduates (Boyd, 2004}, First generation collage shudents are unable
to draw from their parents”™ personal expenence in college; and the parents are reluctant
and may be unable to provide their child with strategies to navigate the process involving
admissions, financial aid, and other nccessary processes for college matriculation (Volle
& Federico, 1997). When students depart from higher education, colleges lose moncy
(Bean & Metzner, 1985; Metzner & Bean, 1987). Becanse of the economic loss related
to student departure and student stopout, mstitutions should explore ways to bning
students back to complete their degrees. Tinlo (1993} believed institutions must make
their retention efforts 2 high priocity in ordet to survive in the future.

Studcnt Goals

Adult Iearners enter college because they have goals; these goals may be personal,
professional, or both. According to Hensley and Kinser {2001), stopout students may
come back 1o college doe to changes that affected their lifestyie or bacause they
reevalualed their life’s goals. Hensley and Kinser conducted an exploratory qualitative
study of adult learners to leamn (1) why sludents pereeived they had been unsuccessful in
past attempts at colleps and (2) why student chose 1o reentofl in college at a certain point
in time. They collected writing assignments from 63 students who all sat oul at least one
semester before retuming to college. Beginning with line-by-line coding and researcher
memos, the researchers constructed themes from the students’ words, The researchers

found family factors caused stedents to leave collepe and also caused students to retum to

25



college; and the students believed their prior experiences would allow them be suecessiul
in college this time. Life demands are substantial on students; Hensley and Kinser (2001)
found that 27% of undergraduate students are parents, and 13% of undergraduate shudents
are single parcats. Light (1996) found that key factors for student reenrollment included
local unempleyvment rates and local wage demands. Afrer conducting semi-sructured
interviews of students, Jacot, Frenuay, end Cazan (2010} reported nontraditional stedents
were more likely to be married, have family obligations, and have professional
responsibilitics when compared to traditional students.

Berriers to Education

Cross {1981} proposed three categories of barriers to aduft education: situational
barriers, institutional barriers, and dispositional bartiers. Situwational barriers involve the
student’s lifc circumstances, institutional barriers relate to the academic requirements and
program of study, and dizpositional barriers include the students” preferences and self-
pereeptions (Kinser & Deitchman, 2008).

Situational barriers result from the studemt’s life situalion. These barrlers may
mclude costs associaled with going to school, time necessary to be successful,
transportalion, job, and home responsibilities (Cross, 1981). Institutional barriers are
controlled by the institution, and discourage adults from attending college. These barriers
ar¢ generally policies and procedures that make it difficult for adults to be successful in
coflexa, Institutional bartiers may include required time to complete their program,
inconvenient course scheduling, lack of information and commmmication, and difficult
enrollment procedurcs (Cross, 1981). Dispositional barriers are associated with the

student’s belief and confidence in their abilities as a student. Dispositional barriers
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include the student’s thinking they are too old to go back to schoel, not having the enerpy
to be suceassil, and not enjoying studying or altending ¢lass (Cross, 1981).

The barriers ranked in order of importance to adult learning are situational
barricrs, institutional barricrs, and dispositional barriers (Cross, 1981). In addition,
financial issues, academic 195ues, family related i1ssues, and institutional administrators
were identified as barriers to adult persisience (Bradshaw, Hager, Knott, & Seay, 2000).

All of these barriers may be applicable to stopout students when they roturn to
college. Studenis may be unsure of their dispositional barriers as they question how they
will be able to complete colleges when they return. Shadents” lifc situations may be a
challenge to their academic success, but students have also explained their external
factors, such as children, career advancement, better career environment, become a
motivating factor for their persistence through degree completion (Hensley & Kinser,
2001). This study is designed 1o identify strategies that support efforts by colleges to
mercase student graduation rates.

Global and Financial Impoct of Education

In order for America to compete in the global economy, we need more college
graduates. Chur country will need a highly educated and skilled workforce, who is able to
adapt to a rapidly changing and technologically demanding workplace {Lotkowski et al.,
2004). America's workforce will need education beyond high school in order to remain
globally competitive {Lotkowski ot al., 2004). In order to meet the global demands,
colleges need to praduate more students, in a tmealy manner, ready to enter the
workforce; and graduating stopout students is a way for colleges 1o meet these demands

for the future,
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In relation to other countries, the U.S. ranks 1 1™ in the world for mumber of
college graduates {Field, 2010, President Charma has set 2 poal lo increase the number
of college graduates within the U.5. by five million over 110 years (Field, 2010); and to
rctake the lead of annual college graduates by 2020 (Taschik, 2007). A 39-billion project
te improve graduation rates 2t community colleges was approved by the U.S. Congress in
2010 (Field, 2010). This initiative will fund programs to allow students to graduate at 8
lower cost and on time.

Institutions lose money when students leave before they complete their degree;
this is especially significant for non-research institutions (Schuh, 2005). Community
colleges are dependent on tuition dollars for repular operations. A decrease in penerated
tuition is a direct Joss to the institution when students leave; the institution also loses the
moncy the student would have spent in the bookstore, at special events, and concessions
{Schuh, 2(5). Additionally the time faculty and staff spent with the shudent could have
been spent with other students, and the institution lost a future alumnus to support the
institntion with their time and money (Schuh, 2005). Student attrition directly impacts
the institutional budget (Braxton, Hirschy, & McClendon, 2004), through the loss of
fuhure tuition and fees (Schuh, 2005). Lotkowski et al. (2004) reported that institutions
will jeopardize their reputation if they are unable to retain enough smdents.

Eaming & college education benefits the individual and society as a whole.
Deslarding, Ahlburg, and MeCall (2002) reporied benefits of an educated socicty include
lower crime rates, higher quality of life, and more generated tax revenues. [n addition to
social benefits, the economic benefit of completing a college degree direcfly benefits the

student (Pascorella & Terenzini, 1991).  According to the U.S. Department of Labor
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{2014}, college graduates eam a 53% higher salary than workers without a college
education, “College praduates cam twice as much as high-school graduates and six times
as much as high school drop-outs” (Deslarding, Ahlburg, & McCall, 2002, p. 555). In
general, college praduates earn a higher salary, and are employed by companies who
offer better health and retirement benefits. Addinonally, college graduates are less likely
to be on welfare, incarcerated, or unemployed {Deslarding, Ahlburg, & McCall, 1999).
Students who leave college will have a more difficult ime éaming a living than students
who praduate from college.

While the financial benefits are tangible, students who leave college may never
refurn (dropout), and may develop an adverse outlook toward scholarly exercises
{Lotkowski ct al., 2004). In today's rapidly changing workforce, a high school diploma
may be insufficient to maintain a career. Camevale and Desrochers (2003} reported that
some college education is required for 6 out of 10 joba. Individuals without a college
education may experience barriers within employment throughout their life {Lotkowshi et
al., 2003). According to the U3, Department of Labor (2015), the unemployment rate
for workers with a bachelor’s degree was 3.5% in 2014, while the national
unemployment rate was 5% for the year. Students leaving college before graduation is a
problem with tremendous Anuncial impact (Bean & Metzner, 1985). When colleges
graduate more students it benefits the college, society, and the smdents” Ruture,

History of Community Colleges

Breneman and MNelson (1981) described the community college as “one of the

wreatest education suceess stones™ (p. 1} Community collepes were ¢reated to provide

greater access o higher education and training {Cohen & Brawer, 2003). The first



community college, Joliet Junior College, was founded in 1901 near Chicapgo, Lllinois,
and continues 1o serve its community today. Following the end of World War I1, the
President’s Commission on Higher Education for American Democracy was created and
supported access to higher education (Cohen & Brawer, 2003). The number of
community colleges tripled between 1940 and 1970 (Vaughan, 2000}, with 457
additicnal commmuaity colleges opening in the 1960s { American Association of
Community Colleges, 2012). Today there are more 1,100 community colleges meeting
the needs of its residents (AACC, 2012).

Cotmimunity colleges serve the needs of the local community, provide
comprehensive educational programs, prioritize teaching and learning over research, and
provide open acoess bo education to the commamity (Vaughen, 2000). Open access
allows all residents the access to college education regardless of their finances, work
schedule, family situation, or preparation level (Cohen & Brawer, 2003). The
comprchensive mission of community colleges includes ransfer programs to 4-year
degrees, technical degrees, duel enrollment programs with high schools, developmental
education programs, and lifelong learning oppertunities for the community. The
community college offers programs nesded to educate and train the residents in the
region (Cohen & Brawer, 2003; Vaughan, 2000). “Each community college is a distinct
educational institution, loosely linked to other commumity colleges by the shared goals of
access and service, Open admissions and the tradition of charging low tuition are among
the practices they have in common™ {AACC, 2012, p. 1),

Community Colleges

Community colleges have a long-standing mission to provide access to education
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and opportunity to all people within their service area {Cohen & Brawer, 2003; Herideen,
1998, Walter, 2001). Even with less funding and more students, community colleges
have remained true to their open access mission {Cohen & Brawer, 2003). The needs and
poals of students should be the primary mission of the commumity college (Bragg, 2001).
Community colleges uniquely serve their service arca in multiple ways including
preparing students to transfer for a higher degres, training studenis in a vocaton,
providing contineing and developmental education, and leading others in community
service (Cohen & Brawer, 2003). Having access to community colleges allows
nontraditional students a second opportunity to gain their education and training (Cohen
& Brawer, 2003).

Studenl services should effectively meet the needs and poals of the students
{Kasworm, Polson, & Fishback, 2002). The purpose for an institutional service is to
assist sfudents in completing their programs of study (Townsend & Twombly, 2001),
Services identified to assist students persisting through college are college orientation
programs, career and persona] counseling, tutoring services, and student conmections
{Kaswomm et al., 2002). When providing services, colleges should intentionally create
environmenls of learning in order for students to feel connected to the institution (Law,
2003).

The landscape of community colleges is changing. In previous years, community
calleges were evaluated on themr ability to serve their local arca by providing an educated
waorkforce through several programs of study (Mellow & Katopes, 2009}, Smudent
enrollment was expecied to fluctuate as students went in and out of college based on the

emnployment detands (Ayers, 2010). Funding for community colleges is changing as
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scveral states aré shifting their funding formula to have more empheasis on student
completion rates and less emphasis on student enroliment and enrollment growth
(Campbell, 2010}, Policy makers at the national and state levels believe higher education
funding should be performance based, and student completion i3 how performance will
be measured for institulional funding. This performeance based funding is in line with
President Obama’s desire for America to be the number one producer of ool lege
graduates by 2020 {Jaschik, 2007). Believing cellege leaders need to meet the needs and
expectations of stopout students returning to their institution, more research on the
experience of stopoul students returning to college is needed.

A study in California (Evelyn, 2004) found 60% of freshman students entering the
California community college system with high school diplomas and plans po transfer to
4-vear institutions, either left college or lowered their academic goals after their first
semester. Murphy {2009) reported only 25% of full-time community coflege students in
Mew York camed a degree within 3 years, On a natonal level, it is common for stodents
at community colleges to have non-continuons enrollment as they work toward their
degree (Stratton, O'Toole, & Wetzel, 2008) as they are in and out of college by the
semester for different individual reasons (Ronco, 1994), Previous quantitative studies
{Burley, Butner, & Cejda, 2001; Herzog, 2005; Johnson, 2006; Schatzel, Callahan, Scoit,
& Davis, 2011) foumd that students stopped attending and retumed to college, but we do
not know the stopoul students”™ expenences as they returned to college,

Herzop's (2005) research found nearly 11% of students who started at one college in
the fall semester chose to transfer away from the institution within one year and 13% of

the smidents dropped out of college within their first year in college. Although Herzog
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did not find any differences in the drapout rates by gender, she did find thal women were
more likely to ransfer to ancther institution compared to men; however, gender had no
significance on student retention. Students with lower dropout rates came from families
with middle to upper income levels, and shudents receiving loans were more likely to
transfer after their first semester, In comparison to the current study, & contrasting
limitation of Herzop's study is she did not include part-time students in her study.
Enowing part-time students make up the majonty of students at community college
(Cohen & Brawet, 2003); part-time students wete included in the current study,

Ichnson (2004) analyzed the attendance pattemns of stopout students at one public
university over 12 semesters, Johnson found students were more likely to stop attending
college after their second semester; students were more likely to retum to college the
following semester; however, the likelihood of the student retuming lessened over time.,
Her rescarch found women were less likely to leave college, bui women were also less
likely to retumn to college if they stopped atlending. Additional findings included first
generation students were less likely to retumn to college once they left, and students from
low income families and minosily shudents were more likely to stop attending college.
Johnson said more understanding of the behavior of stopout smudents would allow college
leaders to intervene and assist students in order fo minimize the time the student is out of
college and 1o also incraase the number of studenis returning 1o college, Through this
study the experiences of stopout students will be better understood in order to increase

the number of stopout students completing their education.
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Future of Community Colleges

The president of the Amercan Association of Commumity Colleges believed
community colleges should focus on helping students complete their deprees, training
their students for success, and documenting student success (Kerrigan & Slater, 2010).
Knowing college students swirl in and out of college attendance (de Los Santos &
Wright, 1990; Johnson & Muse, 2012, McCormiclk, 2003, Sturtz, 2006), and ke
semnesters off from college as they work to complete their degree, college admizsion
leaders should actively recruit stopout students to come back 10 college and graduate
(Matthews & Lumita Foundation for Education, 2010). Eaming a college degree is
important for the financial and career future of the student (U.5. Department of Labor,
2014), and it is imporiant for the plobal suceess of the colmtry (Lotkuwski et al | 2004).
College leaders should do all they can to assist stopout students to complete their degree.

Community colleges have improved their effonts marketing programs and keeping
tuwition costs low, while increasing student enrollment (Wilson, 2010). Even with belter
marketing and increased smdent enrollment, community colleges continue to rely on
federal and state funding for their operations (Field, 2010} 'With the national economic
downturn, there has been a shift of financial support away from education {Field, 2010).
Thizs financial shift, coupled with President Obama’s commitment to produce more
callege wraduates by 2020, has put commmunity colleges in a pivotal position (Ficld,
2010}, With these two separate objectives in mind {decrease in funding and goal to
increase graduates), the future focus of community college leaders will be on student
graduation rates. President Obama challenged community colleges to increase their

graduates by 50%, for a total of five million sdents over 10 years (Boggs, 2010),
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Boggs belicved President Obama's 2020 goal cannot be met withowt the assistance of
community colleges,

In the past, community college funding has been based on total enrollment
numbers and lecal community needs. With the increased focus on graduation and
completion rates, funding for community collepes will shift toward completion rates and
measucable outcomes (Tollefson, 2009). Because of the adjustment to college funding,
some institutions with growing enrollment numbers have had their budgets reduced by
their statc officials duc to the nstitution’s student completion data {Facione, 20097,
Colleges and universities are held accountable for their low gradustion rates {Cook &
Pullaro, 2010), and collcges should focus on student retention, completion, and
graduation rates for foture funding {(Campbell, 2010). Thres forces caused community
colleges to retoo] their retention practices: state budgets for higher education, initiatives
to increase depree completion, and sustainability of degree programs {Ashbum, 2007,
Barefoot (2004) claimed that tying state allocation funding to institutional graduation
rates would be a tremendous blow to community colleges because community colleges
enroll a high number of at-risk students and a high aumber of ransfer students. bMaon
(2007} recommended colleges give attention to reenrollment strategics for students who
have withdrawn from college and help these students be academically successful as they
return to college. This study was designed to understand the experiences of stopout
smdents and identify strategies that support efforts by colleges to increase student
graduation rates.

In summary, funding formulas for community colleges are changing o reward

colleges for higher completion rates {Complete College America, 2014), and college

33



leaders are recommended to recruit the 1.1 million stopout sudents in Georgia lo come
back to college and graduate (Matthews & Lumina Foundation for Education, 2010).
Wationally, more than half of students attending community college are older than 24
{Knapp, Kelly-Reid, & Ginder, 2012), 45% of community college students stop attending
collepe prior to completing their degree, and only 36% of community college students
complete their program within 3 years (Hoachlander, Sikora, & Hom, 2003}, In order to
be sueesssful in college, students need to believe they fit in the environment (Spady,
1971}, believe they are valued (Tinto, 1593), and feel connected to the institution (Astin,
1985).

More research is necessary to understand the experience of stopout students and
to identify sirategies that support efforts by colleges to increase student graduation rates.
Montraditional studenis are influenced by external factors (Bean & Metzner, 1985) and
family factors impact students’ decision to stay in school {Hensley & Kisner, 2001).
Retention is more important than ever (Berger & Lyon, 2005) as collepe funding models
change to performance funding (Campbell, 2010) and community colleges are in a
pivatal position to graduate more students (Field, 2010). Prior qualilative research
(Hensley & Kinser, 2001; Jacot, Frenay, & Cazan, 2010) did not conduct in-person
interviews, or was not conducted at a commumity college. This research eims to better
understand the experiences of stopout students, by giving stopout students a voice, and to

identity sirategies that support efforts by colleges to increase student graduation rates.
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Chapter 111
RESEARCH AND METHODOLOGY

Colleges need to raise their number of graduates (Dougherty ¢t al., 20010) as
hipher education funding is changing from enrollment funding to completion funding
{Complete College America, 2013), and college administrators are recommended to
recruit stopout studenls to return to college apd complete their degree (Matthews &
Lumina Foundation for Education, 2010). There are 1.1 million Georgia residents who
stopped attending college before they completed their degree (Matthews & Lumina
Foundation for Education, 2010). Understanding the experiences of stopout college
students and identifying strategies that suppor offorts by eolleges to increase student
graduation rates may provide sirategies for colleges to graduate more sfudents. Chapier 3
will discuss the research design, details for the research site, participant selection
procedures, data collection and analysis, validity issues, and research ethical
considerations.

Research Questions

The following research questions guided this study:

ROI: What are the college experiences of stopout studenis retuming to college?

RQ2: What strategies did the identified stopout students employ while atténding
college?

RQ3: What strategies did the identified college crnploy to increase stopout student
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praduation rates?

The results of this research may be used to understand the experiences of stopout
students enrolled at a community college and to understand strategies they implemented
to enable them 1o be suceesstul academically and socially when coming beck o college.
Student respondents of this study have identified strategies that supported efforts by
colleges to increase student graduation rates.

R.esearch Design

To understand the experiences of stopout college siudents returning to college, 1
obtained an in-depth analysis of their experiences that could only be achieved effectively
through qualitetive study. Qualitative research attempts to understand how people
perceive their experiences by focusing on the participants’ meaning about their
experiences and not the researcher™s belief of the experiences (Craswell, 2009; Maxwell,
2013). Creswell (2009) suggested that qualitative researchers use a theoretical lens when
conducting research because people will have different perspectives of the silvation and
experience. This qualitative research was exploratory through an interpretive worldview
{Creswell, 2009), following basic interpretive methods (Merriam, 2002) o understand the
experiences of stopout students. The interpretive approach arpues that research should
explore “socially meaningful action through the direct detailed observation of people in
natural settings in order 1o amive at understandings and itterpretations of how people
create and maintain their social workds™ {(Meuman, 1997, p. 68). As the researcher, my
experiences, beliefs, and values are incorporated into the research design and analysis of
data as I seek to “understand the context of the participants” {Creswell, 2000, p. 8). The

research process was inductive as the research focused on the meaning of the students’
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experiences as stopout students. Through the interpretive worldview lens, this research
soupht to understand the complexity of the students’ experiences and not narrow the
focus to sclect cuteponies (Creswell, 20090, An intarpretive worldvicw allowed me as an
cutsider, using an emic perspective, to understand the expericnces of stopout stadents
returning io college from the students’ perspectives.

Qualitative rescarch studies a phenomenon in its natural settings. The hasic
interpretive gualitative research method was ulilized to understand how stopout students
make meaning of their experience (Meriam, 2002} returning to coliege. As the
researcher, the primary instrument for data collection and data analysis was myself
{(Merriam, 2002). The process in performing this research was inductive; that is, data was
gathered to build themes about the common practices used by stopout students returning
to college. Drata are penerally collected through interviews, observation, end document
analysis (Merriam, 2002). Rich dats was captured from the participants through student
interviews. During the interviews students were asked to describe their experiences
through open-ended, general questions. This allowed for their individual experiences and
how they interpret their experiences returning to college, to be recorded. Merriam (2002)
says to inductively enalyze your data to identify patterns or common themes which
appeat within the data and to present the finding descriptively. Using a basic interpretive
approach allowed for understanding of the experiences of stopoul students and presenting
the results in the students” words (Patton, 2002). Additionally, I wiilized an expert
(disscriation chair) in gualitetve rescarch who advised me throughout the research

process.
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Research Site

The participants in this study were cirvently enrolled at the same community
college in southwest Georgia; however, the participants previously attended different
collezes prior to their siopout. The college selected for this study, offers 64 academic
programs of study. The institution offers continuing education courses, vocational
training, technical iraining, liberal ants training, and offers & baccalaureate degres in
tnanapement. In addition ko its main campus, the institution has an academic site about
50 miles from the main campus and offers classes online. 1t is the only institution in the
state of Georgia that admits students for technical studies and baccalaureate studics.
Becanse the institution is the only one in the state of Georgia offering technical and
baccalaureate programs and enrolling students for GED diplomas through bachelor's
degrees, this site served as a great location to siudy the stopout student experience.
Additionally, as an emplovee within the Student Affairs divigion, [ had easy aceess to
student participents for this study; [ am also aware of the possible dangers of conflict of
interest. Strategies used to control this problem are addressed under the validity issues
scction later in this chapter.

[n the fall 2015 semester, total enrollment was 2,300 students. The student
enrollment by gender was £6%% female and 31% male. Students self-repornted their
ethmicity, and were not required to report their ethnicity. Of the students who chose to
self-report, the student ethnicity was 50.3% Black, 46.5% While, 0.6% Hispanic, 0.4%
Agiam;, 2.2% of students did not report their ethnicity (S. Stewart, personal
communication, November 23, 2015). According to the 1.5, Census Bureau {2010},

there are 27 RB42 regidents in the county of the college’s main campus and 11,004



residents in the county of the college®s academic site. In the neighboring six counties of
the main campus and acedemic site there are a total of 114,772 residents (U.5. Census
Gurean, 20103

Participant Selection

For the purpose of this research, those students who have been out of eollege for
at lcast four semesters before they retumcd to college and arc at least 25 years of age
were selected. Smudents who are af least 25 years of age participated in this study beoause
they were more likely to have external factors (family, children, employment, finuncial
independency) pulling them awey from collcge compared to students younger than 25
vears old. Swmdente who have been out of college at least four semesters were chosen in
order to climinate students who opted to sit out of college briefly before retuming to
college. Students who have been out of eollege at least four semesters may be more
likely tor mabe bough decisions in order te returm o college.

This study was conducled at one community college in southwest Georgia. The
mstitution's Regmstrar helped to identify potential participants who met the criteria for
this research. [n accordance with the guidelines of Valdosta State University (VSU}
regarding the protection of human participants, a request for a review was submitted to
the VSU Institutional Review Board (IRB) for approval to interview four to sight
participants for this study. Afier receiving IRB approval (see Appendix E) parficipant
recruitment and data collection eommenced. A total of 118 studeniz were identified as
refurning to higher education after being out of college for a minimum of four semesters
and are at least 25 years of age. Seidman (2013) recommended choosing participanis

who arc cumently living the cxperience, so [ only studied stopout students who are
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currently earolled in college.

Emails were seat to all 118 identified students within the population, explaining
the purpase of tns study end mviting them 1o participale in the stady.  Interested students
were asked to email or call if they would like to patticipate in the study, Each stucent
interested in participating in this study was phoned and explained the purpose and
procedures of the study. [f the studend remiained inderested in the study, [ scheduled an in
person contact visit mesting (Seidman, 2013) with the student to explain the purpose of
the study, explain the research procedures, to angwer any questions, 1o collect their
contact information form, to understand the student=" expericnces returning o college,
and to establish a relationship of mutual respect with the students (Seidman, 2013). The
contact visit mectings took place on the college campus, and were scheduled for 60
minutes for the convenience of the students.

Al the conlact visit meeting, participants completed a conéact information form
with their name, home address, telephone number(s}), email address{es), and the best
times to repch them by phone (Seidman, 20H3). [n addition to collecting contact
information at the contact visit meetings, students were asked to write out answers to a
few questions in order to hear more about their prior experiences with edocation and their
experiences returning fo college. These answers assisted in understanding the sxternal
factors {family demands, job demands, civic/social involvement) students are balancing
while returning to school and their reason for refuming to college (some training,
gradustion, career change). The students’ answers W these questions were used (o select
participants for the sudy that could provide rich data to analyze,

Purposcful sampling from the students who aticnded a contact visit meeting



allowed students to be selected who met the research criteria and provided rich data to
analyze (Creswell, 2009). Listening to the students’ stories in the conlact visit meetings
and reading their answers on the contac! information form, allowed me to glean a variety
of information from the students. While every stodent has a story to tell, students were
identified wha were trusted to provide the most meaningful data about therr return to
eollege and their suceess in college. Researchers need to establish relationships with
participants {Maxwell, 2013). } was necessary for me to have a positive rapport with the
students within the semple group (Giorgi, 2009); therefore, rapport and ability to
eslablish positive relationships with the shadents was criteria used to choose participants.
The relationship should be fricndly bt not a friendship (Seidman, 2013), so it was
planned to avoid including students within my study who were familiar o me. Students
were Selected for this study based on the beliel that they could and would participate for
the duration of the research.

Understanding students had demands outside of school and may have been
nervous about attending the interview session; the purpose of this study was included in
the mitial ermail communication with potential participants. The purposc of the study was
explained again during the initial phone conversation, during the contact visit meeting,
and included when communicating with students selected to participant in this study
(Appendix A).

In addition to conducting interviews with students, [ also interviewed one college
administrator and reviewed institutional documents. Purposeful sampling was used to

sclect the admministrator to interview. Critena for selection included someone who has
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been employed at the mstitution for af least 10 conscoutive years and has knowledge on
the different strategies the college has employed to assist shudents returning to eollege.
Data Collection

Meariam, (2002) argucs the rescarcher is the primary instrument for data
collection and data analysis in qualitative research. The ultimate goal of qualitabive
research is deeper understanding of a selected stady, the “human element™ llows
researchers the ability to “process information immediately, clarify and summarize
matenial, check with respondents for accuracy of interprefation and explore vnusual or
unanticipated responses” (Meeriam, 2002, p. 5). Thus, the researcher must guard against
personal biases that can affect the interpretation and conclusions of gathercd data
(Peshkin, 1991},

An interview guide was developed for the thres step interview approach reflecting
on literaiure in the literature review. The first interview focused on the participanis” life
history, the second interview centered on the experience being studicd and the
participants” currently lived experiences, and the third interview allowed the participants
to reflect on their experiences and to make meaning or connections between their life and
the lived experiences being studied, Prior to conducting the current study, a pilot study
was conducted the summer of 2015 to test and refine the interview guide. By testing the
interview guide through the pilet study, the interview guide was edited to rework and
reorder questions to eliminate confusion, allow a better conversation, and to collect
meaningful data.

Using an interview guide and following Seidman’s (2013) three step interview

approach, five smdents were interviewed three times to hear about them as people, as



students, as well as their expeniences coming back to school. Scidman recommended
arranging three interviews for 90 minwtes with each participant. Each inlerview was
conducted on campus. Following Seidman's (2013) three step interview approach, ]
sought 1o understand the students® educational journey, challenges they faced throughout
their journey, chailenges they faced reboming b college, strategics they used to be
successful academically, and suggestions for how colleges can assist their reentry nto
college. Conducting multiple interviews with each student allowed for deeper
understanding mto the studenis’ experiences and produced meaningful data {Giorgi,
20057,

At the beginming of each interview, it was communicated with the students that
our conversation was being recorded, so their stocy can be better understond, The
recording reduced the necd o talee a lot of notes during the interview sessions. The
interviews were intended to be a friendly conversation (Seidman, 2013), not a formal
interview, and kept the students” cxperience as the subject (Bevan, 2014). The goal
during the interviews was for the students to reconstruct their experiences refurning 1o
college as stopout students (Scidman, 2013).

Interviewing the students allowed their experience po be put into context
(Seidman, 2013), and context is critical for qualitative research (Merriam, 2002). Each
participant was interviewed three mes with three to seven days between zach interview.
Lising an interview guide, I started with a few open-ended questions to make sure the
siudents were comfortable with the interview. The interview room was arranged with
comioriable, relaxing seating. During the interviews, descriptive questions and structural

guestions were acked and angwered in order to collect data to add depth and quality to the
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expericnce (Bevan, 2014},  Examples of questions asked the students included: describe
what motivated you to retum to college, what impacted your decision to leave college the
first time, and describe the value of an education.

It was necessary to listen to and allow the students o describe their experiences
(Vagle, 2014). Effective interviewing required being alert and engaged in the
conversation, and to ask follow up questions for students to descnbe their meaning of
certain words and phrases whenever clarification was necessary (Seidman, 2013}. In
order 1o understand the students’ point of view, it was imponant to listen to the students
during the interview, encourape the students to describe their experiences, and allow the
studenis to talk without interruption (Kvale & Brinkmaom, 2009}, Conducting an open-
ended interview as a relaxed conversation allowed the collection of qualitative data and
heaning the stories of the students. Following the three-step interview process allowed
me to keep the students’ words in context. The intent was to receive data from the
students” point of view and not from my point of view {Metriam, 2002},

Farticipanis were asked to describe and reflect on their expeniences (Vagle, 2014)
coming back to college and asked for specific details of their experiences returning to
college (Giorgl, 2009). This study will assist in understanding the studenis’ perceptions
and experiences retuming to college as a stopout student. During the interviews, minimal
notes were taken when needed to write down an idea or follow up question, so as 1o not
interrupt the student talking. It was necessary to listen to not only what the students were
saying, but also for the meaning of what they said {Seidman, 2013}, Follow up questions
were asked to allow the students to explain their experiences at a deeper level. In order to

hear and understand as much as possible, focus had to remain on the student being



interviewed {Seidman, 2013) when litile shifts to other thoughts and topics occurred. At
Limes, it was necessary to move the conversation forward by redirecting the students back
to their experiences {Giorgi, 2009} of retuming to college when they bepan to take the
conversation away from their experiences and the purpose of this stody.

In addition to intenviewing students and one college administrator, memos were
written throughout the research process to reflect how 1 may have besn influencing the
research, how the research was influencing me, and how | was constructing the data. &
digital voice recorder was uscd to speak my ideas and thoughts related to this research as
they occurred. Within 12 hours of each contact visit meeting, my thoughis and
perceptions of the contact visit meeting were documented through an audibly recorded
research memo. [ncluded in the memo were my perceptions of the sudents™ comfort
level during the meeting and my observations of the srudents during the meecting. Key
words or phraces mentioned during the contact visit meetings were captured. Reflecting
on the contact visit meeting and capturing my thoughts and perceptions through research
memos assisted in understanding the students panicipating in this study. The same
process of audibly recording memos after each student interview and throuphout this
research project was also followed, All of my audibly recorded memos and recorded
interviews were transcribed into Microseft Word and saved on a password protected
computer. After the memo was typed on a computer, the memo was saved under a title
based on the topics (framework, coding, tasks, reflection, efc.) coversd in the memo
(Saldana, 2013}. This process of data collection allowed for collection of meaningful
data from stopout students returning to college.

Methods of Data Analysis
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The analysis of the data was ongoing throughout the research, and the goal was to
understand the experiences of stopout college students and identify sirategies that support
efforts by colleges to increase student graduation rates. Tn order to mest my goals, one
must be actively engaged in the data collection and analysis (Maxwell, 2013). Each
interview and all research memos were analyzed. Research memos were constructed to
track my thoughts and biases throughout data analysis. Each memo was voice
trensmitted and then typed into Micrasoft Word on a password protecled computer. For
this smudy, 80 pages of typed research memos were accumulated.

Maxwell (2013} advised qualitative researchers to begin analyzing data
immediaiely after the interview. Following each stdent interview, the interview was
transcribed into Microsoft Word onto a computer by listening to the recorded interview.
After transcribing the interview, the recorded interview was listened to with a copy of my
interview transcription o check the accuracy of the franscription and edit any
inaccuracies as necessary. Once it was believed the transcription was accurate, a copy of
the ranscript was emailed to each participant for them to review and provide editorial
feedback to ensure accuracy. After receiving confirmation of an accurate transcript from
the participant, the transcnpt was used to proceed to the next step of coding the interview.

Initial coding of the transcribed interview began by utilizing line-by-line coding
of the interview (Charmaz, 2006). Codes were created by naming data through the
students’ words and experiences; and this researcher’s interpretation of their meaning
(Charmaz, 2006). The line-by-line coding of the interview was saved on my computer.
After the line-by-line coding of the interview was compleled, an audible memo of my

thoughts and perceptions were recorded.  Throwughout the process, research memos were
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recorded and transcribed into Microsoft Word onto a computer. Capturing my thoughts
allowed me to analyze my data eary in the process (Charmaz, 20065),

Data were compared and scrutinized throughowt the process of data collection and
analysis by using the constant-comparative method {Glaser & Strauss, 1967), Data
comstructed during the same intervicw and data constructed from different interviews was
compared. Similarities and differences within the data were documented in memos. My
tdeas, observations, and thoughts matter {Charmaz, 2008}, so | captured them by
recarding them through memos and notes.

Focused codes were construcled from the frequeit]y used initial codes which
categonized my data best {Charmaz, 2006) by reviewing my line-by-line codes and
reviewing my smdent interview memos, Coding interview duta was an active process
which required me to think, reflect, and act on my collected data and constructed codes
{Charmaz, 20048). It was important for me to be apen to my data; and not push the data
inte any of my preconceived codes {Charmaz, 2006). Themes were constructed
following focuzed coding in order to best present the research findings. My thoughts and
notes while they were active were captured by writing memos as 1 moved through line-
by-line coding, focused coding, and identifving themes in order to caphire my impact and
subjectivity on the data.

The data of the interviews were analyzed by fracturing and coding the data, using
focused coding procedures (Charmaz, 2006), in order to identify themes within each
interview. Afier initiafly coding the interview data memos were written of what [ sec
going on in the data. Following the focused coding process, similar code words were

clustered logether in order to reduce the number of codes into clusters. Aiter clustering,
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the clusters were reduced to themes within the data. Research memos were written after
themes were developed from the data.

Through memos, my thoughts and heliefs were captured of what the data are
showing, how the data was being coded, and my process of analysis. Themes were
tdentified following the coding stage and are presented in the findings of the research
using the students” words by using gquotes s much as possible in order to provide details
and perspective of the studenis’ experience. Following analysis of the daia, the identified
themes were viewed to determine whether the data support or contradict previous studies
and tesearch.

Validity [ssues

For this qualitative study, [ was the nstrument used to collect the data (Maxwell,
2013). Validity decisions were interwoven throughout the research process (Maxwell,
2013}, As a current student affairs admindstrator in higher education, | guarded against
any assumptions | have related to student success for stopout students. [ did this by
listitg these assumptions prior to gathering data in research memos and continued to
write research memos as | moved back and forth through the research design, data
collection, and analvsis. Analysis of the data was done for this study’s data and was
independent of existing theories of stopout students {Vagle, 2014}, Mano writing
allowed for reflection on how 1 was impacting the research and how the research was
impecting me. It was necessary to identify my subjectivity and reactivity throughout the
research process (Maxwell, 2013). Maxwell defined reactivity as “the influence of the
researcher on the setting or individuals stodied™ (p. 124).

I was also aware of my reactivity (Mexwell, 2013) and how 1 was impacting the
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research study. One precautionary step followed was not to lead the students down
preselected paths during interviews. For each interview, open-ended questions were
prepared related to the purpose of esch interview on my intenview guide {Seidman,
2013}, 1 emained mindful of my goal to allow the students fo take me throtgh their
story, in their words, though the paths they select. 1 asked follow up questions for my
clarification to understand more about situations the shudents mention in passing or when
clarification was necded. Clarifying the students® words assisted me in capiuring &nd
atticulating theit experiences,

Another strategy to ensure validity of the study was to follow Pation's (2002)
advice of considering different explanations for the data. Bt was important not to acoept
the first conclusion, but to continue seeking alternative solutions, and looking for the
“best fit” for the data (Patlon, 2002, p. 553). [ understand my analysis is one
interpretation of the data (Vagle, 2014). Therefore, to conatruct the themes for the data, |
asked myself critical questions aboul the data and captired my ideas and reasoning in
rescarch memos. [n order to maintain accuracy of the study, analysis and findings were
kept within the context (Merriam, 2002; Vagle, 2014) of the students” experiences.

The themes identified through this research were my interpretation of the stopout
student expenence because my interpretation 5 one of many (Vagle, 2014). Each of the
interviews were recorded for audio and transcribed verbatim. The participants were
asked to review the interview transcripts in order to have accurate content for
interpretation. Patton (2002) referred to this strategy as an analytical friangulation
approach. This strategy is also referred 1o as member checking (Creswell, 2002;

Maxwell, 2013). This process allowed the participants to correct the interview transcripis
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and provided sccurate transcripts. While analyzing and coding the dats, as much of the
students’ words were used as possible. By utilizing a three-interview series, having
participants review interview transcripts, ranscribing researcher memos, recording
interviews, transcribing interviews, and triangulating data, it i5 believed 1 am able to
validate the data and report the study findings with integrity.

Ethical Issues

The student information [ received from the Registrar was kept confidential as to
not violate any laws and policies related to student records. Student information was
filed it a locked file cabinet so that student information was not accessed by anyone who
should not have them. FProtection of student records was a high priority. Because 1 work
al the mstitution where the students attend, 1 explained ta than that no person ather than
me will know their identity. In order to protect their identity, we agreed on psesdonym
names for each student interviewed during this research. 1also wanted each student o be
assurcd that I will maintain their confidentiality throughout the research, and that they
were free to tell me about their smadent experiences without any fear or hesitation of
someont finding out who they are individually.

In accordance with the guidelines of VSU, a request for review was submitted and
approved by the WSU IRB to interview six participants for this smdy. Prior to conducting
the first interview with each student, each participant completed an informed consent
form (Seidman, 2013). The students were explained that they may choose not to
participate in the study if at any point they wanted Lo withdraw_ [ wanted the students to
rernain comfortable to share their experiences for this research. During the interview

sessions, 1 was not sure what I may hear as I asked the students f¢ walk me through their
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experiences as stopout stndents, From (he students, [ heard emotional stocles of ragedy
eaxpericnced in thetr life. No matter where the interview went, it was my ethical
responsthility 1o end each inlerview as a normal conversation (Morse et al., 2009) with
positive responsas (Charmaz, 2005). When deciding between cthics or selence, [ choose
an ethical decigion {Giorgi, 2009),
Summary

This chapter describes the rescarch design, the research location, provides student
dernographics for the research site, and lists the research questions guiding this study.
Participants were selected through purposeful sampling and using contact visit meetings
uging the research shudy eriteria current studenits who are 25 vears or older retuming to
college afier being cut of college for at least four semesters. Data was collected through
researcher memos, student contact information form, and recorded interviews with
participants using Secidman’s [2013) three step interview approach. Data was analyzed
using line-by-line coding, followed by focused coding, reduction into clusters,
concluding into identified themes. Validity and ethical issues are also addressed in this

chapter.
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Chapter IV
FINDINGS

This study sought to better understand the experiences of stopout college students
and identify strategmes that support cfforts by community colleges to increasc student
graduation rates. Three research questions guided this study:

RQ1: What are the college experiences of stopout students returning to college?

ROQ2: What stratemes did the identifed stopout students employ while attending

college?

R3: What strategics did the identified college employ te increase stopout
siudent graduation rates?

Bean amd Metzner's (19285} student altrition mode! for nontraditional students,
Spady’s (1971) conceptual model, Tinto's {1993} theory of student departure, and Astin's
{ 1985) theory of student involvement were used o framework the experiences and
strategies of stopout students in a community college in a southern state.

A basic interpretive approach (Memiam, 2002) was used to answer the resecarch
questiong for this study to understand the experiences of stopout students retuming to
college and allowed stodents to make meaning of their experiences. The study sample
comprised of five retuming siopout students at one community college in southwest
Georgia. Particpants were required to meet the following cniténa to be included in the
study: returning to college after being out of college at least four consecutive semesters

and be at 1east 25 vears old. Table 1 provides a summary of the participants’



demographic information {i.e., Pseudonym, age, sex, college attendance gap, and family

dynamic).
Table 1
Participanis " Demographics Projfiles
Pseudonym Age  Gender Attendance Family Dynamics
Giap
Summoer 42 Female Thres years Mever marmicd,
Mo chldren
Sabrina 49 Female Six years Married,
Two adult children
Katie 30 Female Three vears Marrled,
Two children
(5, &)
One adult stepson
Autmn g Female 1 & years Separated, Divorce
pending,
Twa children
(8, 10}
Bruce 31 Male Nine years wiarried,
Four children
{1, 1,4, 6}
Duke 7 Male Employes for Mattied,
12 years One child (5)

With the assistance of the Registrar, student= who met the profile of my
population were identified and invited to participate in the study through email. Emails
were sent to all 118 identified students within the population, explaining the purpose of
this study and inviting them to participate in the study. When a smdent interested in
participating in the study contacted the researcher, an individual meeting was scheduled
with the student so the researcher could explain the study in detail, hear the student voice

information about themselves and their experiences, answer any questions related 1o the
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study, and collect the student information form from the student.

Seidman's three series interview approach (2013) was used to collect thick data.
Five students were interviewed three times to share personal experiences and learn about
their educational history, their family dynamics, theit work responsibilities, and their
experiences as a student returning to college. Additionally, one college administrator was
interviewed twice to leam how the college and state system views stopout siudents and to
leam how the college assisted stopout students who retumed to college.

Each interview was conducted face-to-face on campiis and reconded with & digital
recorder for voice ransmission. All interviews were ranscribed into Microsoft Word
documents un a password-protected computer, The interviews were scheduled for 90-
minute sessions, using an interview guide for each interview 1o help keep focus on the
purpose of the intetview. Participants received a copy of the interview transcript to check
for accuracy and make editorial suggestions for revision. In addition to interviewing
students, researcher memos were written throughout the research process to reflect how [
may be influencing the résearch, how the research is influencing me, and how 1 am
constructing the data. The memos included my perceptions of the students’ comfort level
during the individual meeting and my observations of the students during the individuwal
mesting,

Additionally, my thoughts on each student™s experence and the level of repport [
had with the student during the individual meeting were included in research memos.
Key words or phrases mentioned during the individual meetings were also caphured.
Reflecting on the individual meelings and capturing my thoughts and perceptions through

research memos assisted me in selecting students to participate in this study, The same
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process of audibly recordimg meomos was followed after cach student interview and
throughout this research project. All of the audibly recorded memos were transeribed
into Microsoft Word and the memos were saved on a computer. This process of data
collection allowesd for the collection of moaningful data from stopout students returning
to college.
Narrative of Participants
Stimner
Summer i3 a 42-year old, Caveasian female, who is single with no children.
Summer lives by herself, works part-time, and attends college part-time throughout the
day. Summer did not graduate from high school, but eamed her GED {General Education
Diploma) and associates depree from the current college before transfeming to a regional
university in southwest Georgla. She stopped attending the regional university due to
several hardships. First, she lacked adequate advising to help her navigate the eollege
systern more efficiently. She lamented, *1 couldn't get any help. They put me into the
wrong program; they put me in the wrong major.” She also felt very isolated and not
valued, She complained, 1 didn't like the way they freated me.” She experienced tokal
communication breakdown with college staff and “couldn’t ever get anyone ... every
time [ called over there | never pot a call back.™ Summer blames the college for not
tnducting‘erienting her properly into the college and cxperiencing very poor student
services. This resulted in her evenhual decision o drop oul of college. She stated, “I had
to initiate all the calls. 1 didn't know the schedule or anything like that 1 naver received 2
packet or letter.”

For 3 years thereafter, Summer did not feel that college was meant for her. She
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explained that her decizion to return to college to pursue a Bachelor degree in
Management was driven by personal desire “to come back to school to further my
education and to get a benter job and not have 1o depend on anybody.™ She felt that o
degree in Management was in line with her current job dealing with finances and leading
employees, and a sure pathway to career advancement. Summer felt that higher
cducation can be vory cmpowering. She stated:

...being able to communicate right in the wotld, being able o understand what is

going on, being able to give people what they need. 1f you have a good education

you ar¢ able to know what you are doing in life. Education makes your life better

because you know more; you can do more things, and be more praductive in the

world.
Summer was more self-assured and motivated about college and her future, She
envisionsd higher education as her key to a better life. She stated:

I can see the goal of my future can be stronger, The stufl that I'm learming, [ can

see how it's poing to oo on o my peart Bme job...I can sce the benefits of lecaming

new stuff. 1can see how [ can apply it to the job that [ have. Ir... gave me a little

bit moré merRning.

Sebving

Sabrina is a 49%-year old, Caucasian, married mother of two adult children and
grandmother of one child. One child is marmried and the other attends a university in a
neighboring state. Sabrina lives with her husband, works full-time, and attends college
part-time in the evening, Sabrina fArst started attending Qriffin Stale College as an adult 2

few years after high school. She has started and stopped college two times, and this is



her third time retuming to collegc.

Sabring left collepe the first time due to changes in her family life. Upon her
return, she found it difficult to balance Eamily and college. She described her struggle to
juggle starting a new family, collcge and her job. She stated, “I was pregnant, and then ...
new baby, working full-time at the school ... frying to keep infants and the &-year-cld
together and 8 husband.” During this time of het life she felt like she was "sinking” amid
her pumercus respongibilities and al that time the idea of college was aut af the question.

Sabrina finally retumned to college afier raising her children. Several factors
inspired her etur o college. First, she felt like time was runmning out for her to attain a
college education and also to satisfy her epofself-esteem. She stated, ‘

[ want t do it for myself for one. 1 look at it end sce [that] 1 only have a fow

more [eredit] hours to pet a 2-year degree, and if I can pet a 2-year degree

then why can’t I go ahead and finish the other 2 [vears] and get a d=year

degree.

Secondly, she wanted to be a role model for her children. She slated,

... My oldcst child did not Ginish her 2 years....and 1 was preaching at her ...

about going back lo school and her comment was *Mama you cannot preach at me

when you did not do yours = you didn’t finish yours " [ said “okay, I'll show you

little girl — 1'll finish mine.... If | can do it - you can do it.”
Economie factors end prospeets of carcer advancement also motivaied her to go back to
college. She Feels that jobs will be easier to find with a college cducation. She said, I
can get a job anywhere in a business somewhere and not just settle .. ["m tired of just

scithng for a job just because [ don’t heve a degree. | don't want to do that anyvmore.” In



a sense she belicved that education is liberating and i8 a secial ladder to a more desirable
life.

Sabrina siressed the value of college education as something one acquires and it
becomes part of your life. She explained that “... you can’t put a dollar amount on it
because once you get it You can’t take it away, that's what [ tell my child.” As a stopout
student Sabrina has found a way to balance family, school, and work prioritics. Family is
“... top priority ... nexi is school work.” Her daily routines are now characterized with
work, housc chores, ... cook and elean, wash clothes...” and late nights “studying™
instead of watching TV and relaxing during the weekends. “Then on Tuesday and
Thursday | come out here [for night classcs].”

Katie

Katie 15 7 30-year old, Caucasian, marmiad mother of two biological children
{ages 5, 8} and one adult stepson. Katie lives with her husband and ehildren, {5 a full-
time mom, and atlends eollege full-time during the day while her children are in school.
Katie first attended Griffin State College at the age of 18 10 study for her GED end Nurse
Aide program. Afer completing her Nurse’s Aide program, she enrolled in the teacher
edocation program, but decided to stop college and focus on her growing family. At the
time she struggled with a difficult pregnancy, She was worried that the stress of colleges
would cause ber to have “... a miscamiage.” She also complained that at the dme she was
not aware of any college suppart to help her deal with the demands of school and family.

Katie later enrolled in a university online program, but decided to stop attending
that college because it was not challenging enough. She was not having any issues with

the online university, was making good grades, sccepted into an honors program, but she



wanted a more challenging environment. She said, “I didn't feel that 1 was being
challenged enough [online] because | was making a perfect score.” Katie was more
comfortable returning to college now that her children were attending. She cphesized
her commiiment o the notion of active parenting. She explained, *T wanted to make sure
that 1 didn’t have to pawn [my kids] off on somebody. 1 went back [lo collexe] ...
because they are in schoo] all day so now [ can po back to what 1 wanted to do.™ Before
returning o college this semester, Katie was out of college for 3 years. She blamed the
collepe’s poor sudent services for her failure to pursue college at that time. She
lamented,

They {college personnel) were not as fiendly and as nice s they are now, Now

you walk in the building and people are smiling, when you walked in before they

would mm around so they wouldn't see you. The atmosphere is different.
Katie deseribed her motivation to seck & college education, *To better my life, to better
my kids’ life.” For her, college education is liberating and a ticket 1o a better life, She
said, *I do ot like being dependent st all. | do not like being dependent on him {husband)
or anybody.” She also wanis to be a role model for her children. She stated, *T want
them (kids) to be mdependent too and | want them to know that in life if you want
something you have to work for it, it is not going to be handed to you." Katic decply
appreciated the value of a college education as being “priceless.” She stated:

Education is important. You cannot go anywhere in life without aducation. The

value of an education is important. You cannot go out and do great things withoul

an education. Even if you are not talking about college, an education in gencral

you have to have the knowledge to be able to do things correctly.
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Returiing to college has provided more struclure and social opportunities for
Katie. She reflected:

1 guess [ will say it brings morc structare to my life. It chanpes your whole

outlock on life. Coming back is different. The first time when I came it wa=n't

like: this time. This ime coming back is different because I know I'm ready to get
this done. It takes up the bits and pieces of iny day where [ didn™t have anything

to do it takes up that time. I enjoy it, even though everyday it may not look like T

da. Thave more friends. Social wisc I"'m morc social mow then | was before.

Atistenn

Aufumn i35 8 3%9-year old, Caucasian mother of twe children (ages &, 10). She is
currently separated from her husband (with pending divorce). She lives with her
children, works part-time as a substitute teacher and attends college pari-time while her
children are in school. Through the past vear she acknowledged the separation from her
hushand has been difficolt, but belicved she must be strong for her children.

Autumnn described herself as an average student in high school who first aftended
college at & community college in a different state. She stopped attending college
because college was getting in the way of her romantie life and she lost intersst in
collcge. She described distance as the main factor. She expressed:

T eottrmuted back and forth [to see him]. [ lived in Flerida. Onee 1 started secing

him that's all [ was interested in - just commuting back snd forth from Florida to

Georgia. ... It was just a decision that [ made at the time. I decided that I did not

have time to go back; I had a full time job. When [ wasn*t working I was

[commuting]. That"s why I decided not go back [to eallege],



She said there was nothing that could have prevented her from leaving college. “1 was
more interested in him than 1 was in going to college.”

Before returning to college this semester, Auhumn was out of college for 16 years,
Her children motivated her (o return to college after separating from her husband. She
stated:

They are my maotivators. [ want to do this for them. That's why I'm going back.

And to show myself that 1 can do it. I'm determined to. [t's going to be a Jot

harder this time. ['m single but ['ve got two kids now and ['ve zot them to think

about. Their needs come first. It's not easy.. . [having] kids and studying ...it
talees a lot of ime management and discipline. My goal is to get my degree as
with anybody that poes back to college and to get a job.

She wanted to be a role model for her children.

Autumn returned to college this time to prepare for a career in education to
become & teacher in order to provide for het family; and she did not want to have any
regrets for not completing college. In addition, she was also motivated to praduate from
college and be the first in her family o graduate from college. This distinction in her
family meant a lot to her. She highly valued collepe education and felt that “it's
something to be very proud of.™ She currently feels that she has the necessary support to
come back to college, Since retumming fo college, her outlook on life has improved.
Aulurmn was very optimistic sbout college and already looking forward o graduation
day, She stated, "] have something to look forward to. It's exciting. Every step I take
forward in this process, it's just a preat fecling, giving me a good outlook. I'm locking

forward to petting my degree.”
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Bruce

Bruce is a 3]-year old, African American father of four children. He lives with
his wife and children, works full-time as a purchasing agent and artends college pant-time
throwghout the day by adjusting his work and class schedules. Bruce described himself
85 & “watcher™ and “kind of standoffish.” He is unsatisficd with his job and wanted to
change careers o work with computers. His parents and in-laws live ncarby and help
Bruce and his wife with childcare. His current poal was to graduale with a depres in
Computer Information Systems and be able to provide for his family.

Bruce first attended Grifhin State College right out of high school for 2 years and
stopped attending college to join the military because he believed military service was his
civic duty. Bruce eloguently expressed his patriotisin, *] feel that you heve no rght to
badmouth your govermmment if you weren't willing to be a member of your government.”™
Bruce felt that his patriotic obligation of gerving in the U.S, military was a good way Io
bresk the monctony of being in school for 9 years and also participate in defending his
nation. He stated, “...it was a way o ... clear my head before I came back and focusad
in on what [ nceded to do. There was nothing against the school...but 1 had to get a
mental break.™ Serving in the military and taking some time away from college helped
him to mentally prepare for college.

Bruee understood the need of a focused academic plan in order to praduate. He
regretted s lack of focus his Arst time in college, but was thankful for the current
support he received from the college while currently enrolled. Bruse complained that his
first coltege attempt was not very successful because the college was not student friendly

and did not offer students any meaningful guidance in choosing courses. As a result he



felt like he had losl a lot of money and time taking courses he did not need to advance his
career irajectory. He pave an example of the support he received from college personnel
since retuming to college to keep him focused on completion, I signed up for four
classes because at orientation it was on my paperwork to (ake the ¢lass. The aecond day
of class or a week laler or something, admissions called me"” because he was registered
for a class he did not need for praduation, Bruce appreciated that someone at the college
was looking at his records and making sure he did not take unnecessary classes. He said:

Had she been here when 1 was first here she could have stopped me from

taking...any other nonsense class. 1 think that would've been the best thing for

me at the time. Becaise remember when you first come out of school vou are
used to that kind of structured environment.
Reflecting on his prior expenience in college he acknowladged he lacked focus, "l had
way too many classes that 1 should not have been taking.”

After 9 years out of college, Bruce decided to refum to college this semester o
receive the fraining necessary to start a new career. He believed rerurning to college was
B nsk becawse he was determined to stert college without his employer’s support if
necessary. Several factors motivated Bruce to retum 1o college: prospects of a better
future and career advancement opporunities, inspiration from his wife, and a desire to
achieve a gense of actualization. He expressed these sentiments as follows:

... my wife is going to school here for nursing ...T can™t do any better in my

current position besides moving up to my boss’s job and unless she is going 1o die

today they are not going to bump me up. And ['m not really doing what 1 enjoy.

With compulers 1 can find my sense of satisfaction.
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Eetuming to college has provided him a new “lease on life™ and he wants to graduate to
start @ new career, provide more income for his farmly, and more opportunities for his
children,
Duke
Duke is a 37-year old, Caucasian male who has worked at Griffin State College
for 12 years. Duke i marmiad and has one child. He is a former student of Griffin State
College. He earned a Bachelor's Degree in Aceounting and a Masters of Buginess
Administration from two separate regional universities. Duke was interviewed to provide
an institutional perspective of stopout students, Dunng his 12 vears of service 83 an
employee at Griffin State College, Duke has worked in the Business Office as a payrol]
aceountant and for the last 1] vears has worked in Student Services at the college. His
work experiences in Student Services include Admissions, Financial Aid, Academie
Advising, Student Diseipling, and Testing Servicss, He currently sérves &s the Remsirar
for this institution, and supervises all functions and personnel within Student Services as
the Associate Dean of Student Affairs,
Duke displayed a great sense of pride about working at the collepe hecause of his
ahility to help students better themselves and their families. Duke stated:
1 like the fact that we are able to meet people where they are and to change
lives...[t"s just & good feeling to know 1 contributed o helping that person. Now
they are going to go out and be a productive member of society, have a family and
live a mood life.
Duke believed deeply the college should be committed to assisting adult students attend

college and be successful. He pointed to some services the college offers to assist adult
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students in their ransition to college as new student orientation, First Year Experience
program, tutoring services, and peer mentoring. Duke values students, and expects the
same froin his staff. He 15 committed to mecting students where they are and assisting
them to a better future through college education. He summied up his eommitment to
student success, “The barriers that we can eliminate we need to eliminate. The barriets
that the student has that they can maybe get over, we need to throw them a rope and help
them get over.”

Dala Analysis

Data analysis was ongoing throughout this research, and the goal was to
understand the experiences of stopout coliege students end identify strategies that support
efforts by colleges o increase student graduation rates. | was actively enpgaged in the
data collection and analysis to meet my goals (Maxwell, 2013). Each interview and all
rescarch memos were analyzed. Throughout the process, the interview transcripts and
research memos were compared for similarities and differences to include reflection of
the theoretical framework of this study. Continuous review process followed Glaser and
Strauss' (1967) constant comparative analysis method.

Initial coding of transcribed interviews began by utilizing line-by-line coding of
the mterview (Charmaz, 2006). Codes were created by naming data through the
participants” words and experietces, and this researcher’s interpretation of their meaning
(Charmaz, 2006). See sample codes in Table 2. ARer the line-by-line coding of the
interview was completed, a memo was transcribed to capture my thoughts and
pereeptions. Capturing my thoughts allowed me to analyze my data carly in the process
{Charmaz, 2006}
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Table 2
Exemnples of Some of the Inftia! Codes Used

Participant Codes

Code Code Description

Family Suppart - the support a student receives from their family to retum (o college
FS and meet their requirements in college,

M Motivation - the students’ motivation to return bo college this time.
Time Management — how the studenis’ manage their time related to college, family,
work, and life. -
College Codes
Code Code Description

College Needs — adjustments and improvements the student participants recommended
CN the college to make to improve the stadent experience for stopout students.

Convenience — references when participants described the level of convenience for the
CV students to refurn to college.

Enroliment Process = how the participants described the encollment process to return
EF to college and 1o stay it collepe.

Fallewing the initial line-by-line coding, focused codes were constructed from the
frequently used mitial codes which categornzed my data best (Charmaz, 2006}, By
reviewing line-by-line codes and reviewing my memos, focused codes were created 1o
best reduce the number of initial codes and capture the meaning of the data. An example
of a focused code is presented in Table 3.

Table 3
Example of a Focused Code Created from Line-by-Line Coding

Focuged Code Created based on Sample Line-by-Line Coding Uzed to Create 2

Line-by-Line Coding Focused Code
" Support identificd for student 1. [1 need] Flexibility of classcs. For a married
success retuming to college person with young kids who are also in

school that flexibility. Without it you're
either waing to hurt your family by missing
time out with them...or you'te going to
mess up on your job. If you have fexible
houre...you can still et your education.
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(IB)

2. [have tremendous support from [y
employer and coworkers]. When [
told them that [ was going back 1o
[college] | had 100 percent suppost
People said congratulations. , this is
what you are cut out for. All chat stuff
15 5tuff that 1 need to hear. That's just
stuff that helps me to realize that ['m
ot the right path. (TA)

3. T've got full support. IFT just didn™t
have to work! That would be really
good. ['d rather stay home and do all
my college work. Some families
don’t support the adulks caming beck
to school. Some [adult students] have
children and don't have the help for
someone to look after them. (15a)

4, It would be the tinancial support, That
helps. Tutoring services. That's the
main thing. That helps. Teachers that
are willing to help, that are
supportive. Academic advisors that
ar¢ there to help you when you need
it (K}

5. [l need] Patient teachers. If they don"t
have a good attitude [ just can't work
with them. You can tell when there i3
someone there that just doesn’™t want
to bt there, They're just there to make
the money. Pretty much having good
teachers, Having people that are thera
to ask questions if vou need it. [15u}

Note. 1B = Interview with Bruce, [A = Intenview with Autumn, [Sa = Interview with
Sabnna, IK = Interview with Kabe, and [5u = Interview with Summer.

Themes were developed following focused coding in order to best present the
interpretations of the research findings. Through memos, my thoughts and beliefs

captured wheat the data was showing, how the data was being coded, and my process of
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analysis. Themes were identified following the coding stage and are presented in the next
section.
Dhscussion of Themes
Faciors fnfluencing Coflege Seleciion

All of the students in this study were driven 1o return ta college by their desires to
improve their career trajectories. This research theine supports Hensley and Kinser's
{2001} research that stopout studenis may return to college after evaluating their goals or
following significant changss in their life, Bruce and Sabrina desired to leave their
current employer for better jobs. Bruce was nol satisfied with his career and was
retumning to college to receive the iraining he needed to start a new career in computer
systems. He described his current employment as “I can’l do any bester in my current
position besides moving up to my boss' job and...1'm not really doing what I enjoy.” He
expressed, “For my own mental sanity [1 want] a job that I actually enjoy doing every
day.” He undersiood that additional education is necessary for him to launch a new
career in computer syslems. Similar to Bruce, Sabrina was ready to leave her current joh
but needs a degres in business to find another job with a comparable salary. Sabrina
expressed:

My goal is to leave where 1'm at {current job) but [ know 1 will not make what

['m making unless [ have a degree in my hand. So 1 could be hired elsewhere

with a degree in my hand and make what I'm making, well more.
She feels stuck at her current job, and views a college degree as an opportunity to make
IMWIC MONCY.

A desire Tor a betler future for their families motivated Bruce, Avtumn, and Kakic
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o return to college bo give them the credentials to start a new carecr, Bruce perceived a
new career as an opportunity (© have a better future, “My molivalion is for not onfy my
personal betterment but for the betterment of my family. 1 would like for them to have
better things.” Autumn was returning to college to become an elementary teacher. She
had experience as a substitute teacher and enjoys tsaching, but she lacked teaching
credentials. She explained, “My poal is 10 pet my degree, . .and to get a job. My choice
for degree is early education. I...have been in that field over the last three years as a
substitute [teacher].™ Her expenicnce as a substitute teacher influenced her decizion to
return to college for elementary education. Katie's career goal was to work with cancer
patients as a radiation therapist. She wanted to finish her college degree “to better my
life, to better my kids” life.” She had prior work experience in low paying, service
positions and understood the value of a college education. She explained her decision to
refurn to college, “I wanted something different out of life. Tdom't want to have to
struggle.” A better financial future for her family is & strong motivator for Katie®s retum
to college.

Sabrina expressed frustration for taking on low-paying jobs because she did not
have a college degree. She aspired to leave her current position but she “makes good
money™ and it is difficuit to find a job with comparable salary without a college degree.
She desired to achicve more professionally. Sabrina reflected:

I want 1o be able to say I got a degree; and...that L...cven at 49-years old, 1 can

get a job anywhere in a business somewhere and not just settle - not just settle

I"'m tired of just settling for a job just because [ don't have a depree. Idon't want
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to dor thad anymore. ,.[ would love to_. .move onle a different job and make better

WHICY.

Spbrina was motivated to fimsh college and apply for more jobs and make more money
in other careers. “I want to make the same money, if not mere, and have my degree.”™ In
addition to the financial rewards the degree would provide, finishing college would alse
increase her confidence and pride. She wanted to “have a degree not just =ay some
college, and to...have a good chance of getting the job.”

Autumn, Katie, and Summer returned to college to explore the opportunities that
come with college education. For Autumn college was “...something that I've always
wanted o do ... [ want to show myself that 1 can de il. ..zt my degree and become a
teacher.,” Katie believed that college education is liberating. She stated, “I love my
husband to death but I do not like being dependent on him or anybody.™ She also wanted
to be a role mode] for her children and she “wants them to be independent too and... to
work for it.™ Summer equated a collepe depree with providing meaning to her life, In
addition lo the career and increased salary the degree would provide her, a college depree
will validate her value as an individual (Sweet & Moen, 2007). She said a college deurce
woukd “give me some meaning.” Summer described her motivation for college as “gat a
good job and not have o depend on anybody to help me...I want to get a bachelor’s
[degree], | want to be able to.. . have an education anvd get a good paying job.,”" The
opportunity to get a pood job in an enjoyable career motivated Summer to pursue her
college degree.

All student participants chose to attend G5 because of its convenient location.

This notion of location supports Cohen and Brawer™s (2003} idea that community college
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students choose to enroll because of the instifution’s convenient location. Bruce said
“location 15 the most important thing when looking for a college...if it i in 2 bad
location. .. that is going 1o hurt you™ In subsequent mterviews he explained his college
choice, “1t"s local, 50 1 don’t have to do a bunch of driving and it's a pood eavironment™
Summer chose GEC because “it feels like home,™ as she reflecied on how she belongs at
O5C (Spady, 1971). Location of the college was the major factor in Autumn's choice to
attend as she soughl balance with her children, work, and college.

In addition to the convenience of [ocation, Katie was atiracted by the fact that she
was already familiar with the college. She stated, ™... 1 have already been here and 1
already know people who already po here, ] have been here before. ] am not but maybe
eight miles down the road. That is pretty much why 1 chose to0 come here.” Sabrina said
that in addition to location, she rated the college professors highly, and this is the only
college available to her within her neighborhood. She shared, “[t is close. ..there’s no
other college to go to around here anyway. 1 never had a problem with any of the
professors. They have always been good to me anytime 1 needed help people here will
help me.” Katie and Sabrina each felt comfortable at GSC and that they belonged at
G5C. The data from this study concluded students feel they belong at an institotion and
feel comfortable returning to an institution through positive interaetions with faculty and
staff. This data supports Spady’s (1971) conceptual model, which reported students are
more likely to be successful in college when they believe they belong, or fit, at the
Insttution.

All participants in this study expressed high levels of satisfaction with the

eollege's efficient enrollment process since their retumn. Summer was appreciative of the
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“casier process of applying ... smooth sailing getting in.” She attributed her positive
feelings about college to the fact she knew some of the college staff members from her
previous college experience. She stated. “1 go 10 Vince and he made sure [ sipned
up...because | was comfortable with Vince. 1 knew he would help me. When you have a
connection it just helps you a lot. 1 felt more comfortable.™ Sabrina was also impressed
with sudent quality of advising offered to her. She stated, “[When] I came up here and
didn"t kmow what I needed to take and it was alnoost like a daze. He [Vince] was very
supportive. 'When [ left that day all the way home, | was going '['m registered, I'm going
to school,"™ Summer and Sabripa's positive interactions led them to feel a part of the
college community and feel valued (Spady, 1971; Tinto, 1993).

Bruce eloquenily described the highly organized enrollment process as
“Everything I needed was right in one spot...that's been the most helpfal...” Bruce's
description of multiple deparimenls and functions being in one location supports Li and
Killian (1999) recommendation for college leaders to establish a center on campus to
assist students. Autumn’s enrollment experience was very similar ta Sabrina's. She
reflected, *If [ have a question it's answered...[it"s] kind of a8 well-piled machine and
that's what [ need. [ can't have complications. . . They cover all the bases. Any concémns [
have are addressed even before [ ask.” When deseribing ease of eollege experience,
Autumn said:

It seems like [college staff] here have really thought out what the complications

would be for a student and [the staff hag) uncomplicated that, [The staff has)

addressed those issues that would present problems for a student.. . It"s

uncomplicaled, [The college has] exceeded my expectations.

4



The students described how sudent services assisted them in enrolling at GEC (Kasworm
et al., 2002) and how the service helped them feel connecied to the college community
{Law, 2003}, Low encouraged college leaders to intentionally create environments on
campus 50 students will feel more connected to the institution. Summer, Bruce, and
Autumn described how they easily reenrolled in collepe because staff and resources were
available in one location {testing, admissions, financial aid, academic advising, and
registrar),
Rerle Confllet and Tine Manggemeni

All student respondents self-identified their need to manape time and priorities
related to their lives, families, employment, and college in order to be sucoessiul in
college. They described struggles managing and negotiating ime commitments, and how
they felt pulled by external factors (Bean & Metzer, 1985). Bean and Metzer found
extemal factors impact nontraditional students more than traditional students. ldentified
external factors impacting nontraditional student persistence include family
responsibilities, work hours, finances, and child care. Bean and Metzer found students
will leave college even when academically successful. Autumn, a single mother of bwo
going through a divorce, described a tight schedule where she jugsles work and family
respansibilities. She lamented, “1t's definitely a juggling act. I'm having ... to find dme
to stndy ... late at night whenever the kids are in bed. Their needs come first. Once their
needs are met and 1've pot them situated then | do what I need ta do for here (college).”
Sabnna struggled to fit school time into her daily schedule, “At times when supper is
cooking I'm running to my computer and when that is done then ['m sitting there half the
night.” She valued her family and feels obligated to be with them. Sabrina seid:
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1 still have to spend time with my husband and [ have to spend time with my
children, so you just have to juggle it (time). Life is busy during the week with a
full time job, night classes, and household duties...my top priotity i5 Family then
next iz school work if I'm going to stay in here.

The student respondents in this study offered meaningful time management
advice to adults considenng returming to college. Sabnina advised students to “Do what
you can [and] take your time in everything you do.” The demands on adult students arc
great: employment, family, and “. . .then throw school in there, you'll go really crazy. ™
Katie advises adult students retuming to college to be organized and prioritize their ime
in order to be successful in college. “If you're not organized and you aren’t priodtizing
your time you are going to be in a mess, especially if vou arc going full tme.” Her life
outside of college is demanding and she knows if her time is nol priccitized “. . _something
15 going 1o be lefl. It's easy 1o forget. . .it really is." Awtumn dentified the most important
skill for an adult student as “Time management.” With her obligations and
responsibilities ouiside of college she sees the importance in managing her ime. She
describes [ime management as “...a skill, being able to juggle college and children and
heme life and stuff. That's the most important skill.” Autumn reflected on her experience
returning to college and how scheduling time to study for college needed to become a
prionity. Bruce attributed the most important skill for an adult student as “knowing how
to manage your fime.” Because he had a full time job and a family at home he must
manage his time effectively in order to be a successful student. He said, *As an adult
most of us already have a job, . [and] coming to school requires extra focus (hat your

normal student doesn’t have to worry about.” In the evening he has a wife and four
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children to care for and .. .deadline to meet for [my classes]. 5o [ think that the best
attribute you have to have as an adult sudent is you've pot to know how to manage youy
time."” He advised other students if they do not manage their time they are “not going to
malke it. You can et alt the tutormg you want. [f vou can't manage your time. .. you can
hang it up. You've got to have ... a mental tme clock. That™s how you'll succeed,™

The data from this study supgest that stopout students returming to college are
more likely to implement and follow a systemn o manage their responsibilities in order to
be successtul. Katie ook college work very senously and gave it her best. She shared an
incident when she prioritized attending class degpite not feeling well. The fallowing
anecdote neatly expresses her determination:

Some days it is hard and some days it is not. . .the day before yesterday ! would

not have looked like this and | would not have been cheery and talkative because |

was in a lot of pain. But | struggled through that and still came. [t"s just

prioritizing and knowing what is the most important.
Summer also prioritized college responsibilities and was highly organized. Shekept a
schedule of vpeoming assipnment dus dates, quiz dates, and test dates, and she sets Ya
certain time” to complete her assipnments and online quizzes. Bruce was fortunate to
have a flexible supervisor who allowed him to come into work early, stay late at work, or
make up the work time he misses during the day to take college classes. After work,
Bruce helped his wife al home with their four children. Bruce completed collepe
coursework after his children were in bed. Bruce did not want college responsibilities to
imterfere with his family. He adamantly stated, “1 will never take the kid's time. [ can

always do mine {college responsibilities) in the middle of the night.™ Broce managed his



time with bis work, family, and children through negotiating his work schedule and by
compleling his college work at might and weekends.

While looking forward to graduating from college, the students described the
importance of managing time as key to college success. In order to stay on track and
graduate, Summer planned to “Put college first, everything else second, [and] set up
timnes to do that.," Katie sharcd similar sentiments, “1 just have to prioritize my time.
When they {children) are at home 1'm at home. When they are asleep, 1 do my school
work.” She understood the need to prioritize time and “stick to it.™ Awumn’s biggest
challenge returning to college was “scheduling and. . finding time to study.” In order to
be successful, Autumn plans to “prioritize. .. 1ime management [and] keep taking those
small steps towards my goal.™

Instizutional Strengths and Challenges

This theme examines stopoul students’ constant struggle to find flexible and
adult-focused programs. Respondents in the study reported efforts to seek flexible and
fast paced course offenings to allow them o meet their educational goals while still
balancing work and family responsibilites. Matthews and Lumina Foundation for
Eduention (2010) stated the needs of adult stopout students should become a greater
prionity for colleges and universities. College experiences of stopout students may enable
community colleges strategically and tactically target areas most in need of immediate
improvement. Student respondents of this study reported priorities specific to stopout
students including academic registration, and customer scrvice to allow them to meet

their educational poals while still balancing work and family responsibilities,
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Students of this study reporied receiving suppon from individual faculty and staff,
on campus servicees including ecnrollment processes. Bruce felt “relaxed™ at the new
stedent orentation “hecause [orientation staff] had already relaxed us” by communicating
that college personnel will assist and "see you until the end ™ Knowing that he was nat
alone amd expected to ask for help “relaxed” Bruce and gave him confidence for his first
day of class, Sabnina éppreciated having convenient free access to college personnel on
the phone, and her favorite thing about the college is “the people.” More importantly, she
valued personal attention and service rather than a recording ot visiling a website, She
stated, “] can talk to somebody, if [ nead to talk to them, [ call and they...help me out.”
Bruce and Summer praised the gindance provided by college personnel. Summer stated,
“having that trustworthy help is probably the strongest value™ at the college and “that's
{help} something anybody going to school needs.” Knowing from “day one” help is
available and resources are available (o graduate from college excited Bruce and
confirmed his decision to retum to college. Bruce received a phone call from his
academic advisor letting him know he did nol need to take four classcs this semester, that
one of his classes were unnecessary for his major. Bruce interpreted that phone call as
the collega wantg tarn to graduste and “we are not going to let you leave us again. 'We
are poing to make sure you get what you need to get your degree...” The phone call and
support he received “was a big help” to Bruce. Summer expressed satisfaction with her
advisors and attmbutes her cument college positive expericnce to having “a pood advisor
... someote who cares about your academic suecess,”™ Katic underscored the important
role of academic advisors. For her, “academic advisors ... are there to help you when

you need [assistance].” Katie also highly velued the support of faculty on academic
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matters as “something you really need,” Participants of this study felt valued {Tinto,
1993}, connected (Astin, 1985), and a part of the college (Spady, 1971) because of the
student services they received {Kasworm et al., 2002) and the positive interactions they
experienced from college personnel. Kasworm el el., (2002) found new student
orientation programs and tutoring services serve ag opportunities for institutions to build
connections with students. Bruce and Katie each felt supponied, relaxed, and prepared
after attending new student orentation &t GSC.

According to Chickering and Gamson, (1987}, Kuh, {2001), and Arredondo
(1995), faculty in the classrooms play a tremendous role in assisting stedents being
successiul acadermmcally, and play a pivotal role in student suceess and complétion.
Chickering and Gamson (1987) found a student’s academic performance is impacted by
student-faculty contact; and Kuh (2001) concluded students are more academically
motivated through positive student faculty contact. Arredondo {1995) reported students
are more likely to aspire to higher degroes through student-faculty contact. In order to be
successiul in college, Katic needs faculty “who are willing to actually help you instead of
just blow you off," The first time she was attending the same college, she felt neglected
and undervalued by the faculty. She described her previous faculty as being “so
blunt...and intimidating” which influcnced her to stop attending the class and left college
in the middle of the semester becatse she did not feel valued or eppreciated. Retumning
to college this time around, she appreciated faculty “who are willing to help you” and
who “can actually laugh and make jokes.” Interestingly, her most enjoyable class this
semester 15 the one she stopped taking the last time at the college because her faculty

member in the class this zemester is “hilatious. .. and willing to listen.” Kalie’s story
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deseribing how a negative interaction with faculty influenced her to leave college affimms
Mapoli and Wortman's (1998) findings that negative interactions in college can cause a
student to leave the institution and Tinlo's theory of departure (1993). Conversely,
Katie's current experiences with faculty demonstraic how positive faculty experiences
encourage student retention and support findings by Savchuk (2003) and Mutter (1992)
that positive relationship with faculty impacis student satisfaction amd persistence,
Sabnina shared a story describing her math teacher’s care for his students” success, She
was taking & math class at night and had a teacher who stayed late to assist students with
math. She knew the teacher cared about his students" success because he was willing to
assist them outside of class time and “he wanted us to pass [the clasa].” Sabrina said,
“It's satisfying to me, to know he cared about me and that | came out of there with & good
grade.” Summer reccived help outside of class from her English faculty, “she gave me
some extra worksheets. . [and] she would meet with me and talk with me.™ Because of
her prior experiences with faculty when she was attending college the first time, Katie
was reluctant to ask her math teacher for help in class this semesier. Katie reported how
her math teacher was sensitive and responsive to student needs.  Katie said the teacher
was “very, very observani.. [and] she probably saw my frusteation and knew something
was wrong.” Katie described the faculiy initiated assistance a< “...a big relief” and was
comforted to know faculty are willing to assist students, 1t made Katie feel valued
knowing she “didn’t have to figure it oul on your own™ and to leamn that faculty are
“going to help you leam how to do it™ Katie's classroom experience supports Tinkoe's
{1975} research that positive campus interactions strengthen student persistence and

Chickering and Gamson's (1987) research that student-faculty contact impacts academic
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performance. Before this posttive inleracthon with her facubty member, Katic was
reluctant to ask for help. Because of the support she received from faculty she is more
gssured, confident, and more willing to ask for assistance.

Adult stopout students have many responsibilitics as they must manage their lives
in addition to college and they Jo ot wanl college policies and practices to be
complicated or further complieate their lives. Cross (1981) referred to these as
institutional barriers which prevent students from being successful in college. Autumn
slated coming to college cannot be complicated, and she appreciates that college
persoimel have uncomplicated the college process. She said, “[college personnel] here
have really thought out what the complications would be for a student and. . .addressed
those issues that would present problems For a student.” She was happy to know that
cnollment, advising, scheduling, and communication concems were addressed.  Autumn
was not worried “because it's already been addressed. It's uncomplicated,™ Summer
coulld sense “body language™ when faculty cared about them. She knows when faculty
are concemed for their students by how faculty respond to questions and “how they act in
the class,” Autumn associated faculty and staff caning with the way “they ask questions.”
She felt a sense of connection when faculty asked students questions that showed Faculty
engagement and concern for the students’ success, which “speaks volumes about a
college™ Om the other hand Sabrina thought staff demonsirated caning by *... making
sure .. they have evervthing prepared to register, and prepared for financial aid.”
Aummn said her experience returning to college “.,.has exceeded my expectations™

becausc the help and support she received from faculty and staff retumning to college.
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She felt relaxed knowing everything was taken care of gllowing her to focus on her
grades, family, and work.
Influence of Family and Peer Relaiionshins

This theme explores the role played by family and peers in their retum to college.
Sabrina stated that retuning studeénts need both family support and self~-determination to
retumn (o college. She expressed the importance of both “.__.a family that's going to
support them.. ..[and] the drive to want o do it Data from this study sugpests that the
level of responsibilities {employment, spouse, children, community) may influence the
extent of external support necessary for stopout students to be successful in college.
Sabrina passionately articulated the importance of belief in oneself, *Y ou have Io sit
down and just take the time and do if. [t's tough but you've got to do it.” Sabrina
emphasized adult stedents need the support of family to make it in college. “Some
families don’t suppott the adulls coming back to school. Some have children and don't
have the help for someone to look after them.” She shared the fotlowing anecdote of
another student who benefited fom family support: “T was talking to a lady today and she
was telling me that her daughter decided to come back ta school and she helped her with
her kids and...she fimshed. And that was good. I said if she hadn’t helped her she may
not have finished. [ think its family.” The data from this research highlights how family
support impacts a student’s performance in college.

All mamied student participants {Katie, Sabrina, Bruce) atiributed their successful
repurn to college to the support and encouragement réctived from their spouses. Bruce
adjusted his work schedule to accommodate his class schedule. This meant leaving his

house early in the moming and returming late in the evening His wife “supports and
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encourages” him in school and his need to adjust his schedule. Katie expressed gratiude
for the support she received from her husband around the house with the children, “if he
wasn't there to actually help most days it would be chaotic because thers is no way that 1
could do my best™ without him. Sabrina said her husband is *real supportive.....he helps
me around the house. . he knows this is something 1 want to do.” Katie received “contact
encoursgement” from her husband, mom, and children. Sabrina said “Thank poodness [
have & supportive lusband,” who keeps her from getting too frazzled trying to balance
home, work, and college, Before rejuming to collepe, Sabrina nepotiated retuming to
collepe with her nsband by showing him how few classes she has left to finish her
degree along with the class schedule. Sabrina's husband told her, *Go do ™ Prior to
reenrolling in collepe, Sabrina and her husband weighed the benefits and sacrifices
neccssary to complete college, they concluded completing her degree will be valuable,
and they both made sacrifices for her 1o refurn to college. Sabrina's process of declding
to return 1o school vatidates St John et al."s (2000) college cheice nexus medel that
students initially weigh the pros and cons of enrolling in college. Once enrolled in
college, shadent persisience is determined by their college experiences and performance
academically.

Summer and Autumn drew support from fricnds, mentors, and parents. Summer
desgeribed her bast friend as her “biggest supporter.” Since retuming to school, he
continued to encourape Summer and show interest in her classes and work. Automn
received emotional support from her parents and described them as “the greatest group of
parents” who are “a phone call away,” She reported her mother calls to check on her
throughout the week and “she constanily prays all the time.” In addition to famihy



suppott, Katie also received support from a former middle school teacher who now serves
as her mentor. She stated, “...we keep in contact all the time...she keeps up with me
checking to see what ['m doing, making sure I am staying motivated in school, making
sure my goals are priotized.”

Employvers also played a pivetal role in encouraging and supporting participants
in their efforts to return to college. For example, Bruce’s employer allowed him to adjust
his work schedule 8o he can attend colkege classes during the day around his work
schedule. Autumn eloquently described her employer's support, 1 have tremendous
support from [my employer]. 'When [ told them that | was geing back to pet my degree 1
had 100 percent suppott.” Her cowotkers encouraged her by saying, “congratulations,
you will be great...this is what you are cut out for.” Autumn described the verbal support
from her coworkers as something she necds to hear and appreciates hearing, “that helps
me to realize that I'm on the right path.” Sabrina's employer oftered her flexibility with
her work schedule; *if I need 1o leave early or something...my boss is real supportive”
and he wanis her to finish her degres,

Summeary

This chapier provided brief narratives of each stopout student describing bow they
interpreted their college experiences, construct thelr worlds, and the meanings they
attributed to their experiences (Memiam, 2002); and discussion of reseanch themes
construcied from the data collected in this study. A basic interpretive approach
{Merriam, 2002} was vsed ta answer the research questions for this study to understand
the experiences of stopout students returning to cellege and allowed students to make

meaning of their expenences (Meriam, 2002). The study sample comprised of five
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stopout students at oie community college in southwest Georgia who returned to college

after being out of college at least four consecutive semesters and was at least 25 vears

old.
Chapter 5 will provide o discussion of the findings and research questions, the

limitations and implications of this study, and final conclusioas of the study.
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Chapter ¥V
DISCUSSION AND CONCLUSION

The purpose of this study was to befier understand the experiences of stopout
college students and identify strategies that support efforts by colleges 1o increase student
graduation ratcs. Additionally, this study empowered stopout students by giving them a
voice to express their day-to-day experiences returning 1o community college. My goal
was to not only understand the experiences of stopout students, but also to identity
strmegies colleges ¢an implement in order to assist stopout students in successfully
completing college. Using interviews, documents, and personal memos 1 sought to
inductively gencrate themes to answer three regearch questions;

RO What are the college experiences of siopout students returning to college?

ROQ2: What stratepies did the identified stopout students employ while attending
college?

RQ3: What strategies did the identificd college cmploy to increasc stopout student
graduation rates?

Purposeful sampling procedures {Patton, 2002) were used to select five stopont
students at one community college in South Georgia who retumed to cellege after being
out of college at Jeast four consecutive semesters and were at least 25 vears old. One
college adminisirator with at least 1(} years of experience warking in college
administration was intervicwed to get the college perspective regarding stopout students.

Seidman’z (2013) three-series inlerview protacols were used Lo colleet data,

87



Following each interview, full transcripts of the interview were sent (o participants a5
validity check between interviews. The research participants provided their ediis 1o
ansure accurate interview transcripts (Maxwell, 2013; Scidman, 2013). Data sources also
inciuded institutional website, policies and procedures, marketing materials, and
documents.

Constanl comparative analysis (Glaser & Strauss, 1967) was ulilized to compare
and contrast data from interview transeripts and research memos compiled throughout the
study. Four major themes were consiructed capturing the experiences of stopout
students. The themes were: factors influencing college seleciion; role conflict and time
management; insiitutional strengths and challenges, and influence of family and peer
relationships. The themes illustrated in Tobde 4 are fluid and the boumdaries between
themn are permeable. For example, it is not evident where the factors influencing college
zelection and the influence of family and peer relationships begin and end.

Table 4
Characteristics of Themes of Each Stopow Siudent

Stopout Student Participants
Themes Summer (F}  Sabrinu  Katie (F)  Autumn Bruce
(F} (F) (M)
Factors + + + + -+
infiuencing
college selection
Fole conflict and - + + - -
time management
[nstitutional + + + + +
strengths

and challenpes



Influence of - + + + +
family and peer
relationships

Key: F=female ztudent; M = male student

The purpose of this final chapter is to dizscuss each theme in relation to the
relevant literature. Finally, the chapter will conclude with highlights of study”s
limitations, research implications, and opportunities for finure research.

Discussion of Themes
Theme I Facters Influencing College Seleciion

A variety of factors influenced the smidents” decision o enroll in college. Factors
such as motivation to return to college, future employment opportunities, campus
location, student sepvicss, and convenient class schedule played a major Facior In this
study.
Morivation lo Refurn

This sub-theme reflected student’s motivation (0 retum 10 college. The student
participams of this study reflected on the various factors that encouraged them to purspe
college education. Stopout students suggesicd the current economic downtirn may have
forced them to consider new career opportunities in an effort to increase family incomes.
Sabrina and Bruce believed that higher education is the bridge to bigper pay checks,
Zabrina lamented, “1 would love to...move onto & different job and make beiter money.
Isn’t that what everyone poes 1o college for?™ The idea of colleges education leading to
higher income is affirmed by the U.S. Department of Labor (2014}, which reported
coliege graduates cam 53% higher salaries than workers without higher collepe deprees.

In addition, Bruce needed a college edication to reatize his ambition to become
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an expert in compuler information systems. He stated, “With computers | can find my
sense of satisfaction™ and he is completing this college degree to earn “a proper
reference.” Similarly, Autumn, and Katie were ambitious to attain college degrees and
begin new carcers in education and healthcare. Autumn specified, "My goal is to get my
degree. .. and to pet a job"™ as a teacher, Katie, a mother of three children, indicarsd
strong motivation to finish college and begin her career in healthcare by the “opportunity
i to have a better life...provide for my kids and not have to be dependent on anybody
else.” Summer who suffered from low esteem believed a college degres would be 8 way
of validating her self-worth, She stressed her motivation to finish her “degree and get a
good job and not have to depend on anybody to help me because they make you feel like
dirt.”

Bruce, Sabrina, Katie, and Autumn articulated their children alzo served as
additional motivation to retum 1o collepe. The ripple effect of education was reiterated
by The National Center for Educaiion Statistics (2005). They reporied adults with
bachelor's degrees are more likely to have children who are better educated. The zame
report exemplified how parents completing their college degree serve as their children's
role models because children consistently select their parent as their top role model and
how role models shape the behaviors of children.

Accesstbifity

All respondents affirmed the convenient location as the main driving foree to
choose their current college. All five student participants and the one collage personnel
articulated the importance convenience plays in stopout students retuming to college.

This finding supports Cohen and Brawer’s (2003 idea that community college stodents



choose to enroll because of the institution’s convenient location. Summer explained how
the college location led her 1o attend GSC, “I'm more camfonable bere...1 live about 10
minutes away...and if I need help 1 can get it Bruce chose to attend GSC becanse it is
local... I can take all the classes [ need because [ have a support system here.” Since
Duke has been working at the college {12 years), he belleves the overwhelming majority
of students choose to attend GSC because it is “close to home™ and all five of the students
chose to attend GSC because of s location.

Personalized attention prior to enmllment indicated student’s perception of how
they experience the admissions process. Student participants reported positively on
college personnel for being both accessible and fricndly making the reenrollment process
relatively eazy. Katie reflected on feelings of being supported and was more self-assured
after attending new student orientation. Before attending new student orientation Katie
felt *nervous” because she “didn’t want lo be the only old person in there.” When she
left new student orientation she felt “confident. . .ready to come hack. .. ready to
start...more reassured” because “everybody was willing to help.” Sabrina and Summer
were pleasantly surprised about how easy it was for each of them to reenroll in college
and register for classes. Both students decided to return to college a few weeks before
the sernester started and were able to reenroll in college and register for classes in one
day. Siudents described how student services assisted them enrolling at GSC. This
notion was supported by Kasworm et al.”s (2002) findings of the importance new student
orientation, toring services, and student life play in assisting students being successful
in communily callege. Kasworm et al, (2002} reported institutions have opportunities o

build connections with students through campus life, new student orientation programs,
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and twloring services.

Summer, Katie, and Bruce deseribed feelings of being part of the college
community be¢ause they were treated respectfully and participated in campus activities
and ¢lobs. Law’s (2003) sudy on how student services should be designed to assist
students feel connected to the college community supports my study finding. Smdent
participants in this study described staff and resources being available in one location
(testing, admissions, financial aid, acadernic advising, and cegistrar) durdng their
reerrollment process and how students were weleomed and assisted while attepding new
student orientation.

The cenvenient schedule sub-theme reflected the importance of class schedules
for stopout students. The college in this sudy desipned a class schedule that is friendly
ta the neads of stopout students and values the presence of these students. This notion is
in line with Tinto's (1993} theory of student departure that promotes student persistence
throogh positive experiences. According to Tinto, a shadent’s commitment to persist is
either strengthened or weakened by the institwtions ability 1o make students feel valued,
Student participants in this study reported, college class meetings being conveniently
scheduled to accommodate students’ work and family commitments. All student
participants based their college choice on the scheduling flexibility that allowed them to
contimue with their day-to-day responsibilities of work and family, They scheduled
college classes around family, work, and leisure in order to fit their schedule. Awtumn
was elated 10 learn classes she neaded were offered during the day, she described the
coursc offerings as “flexible class times...available for me and the times. . .that 1 needed

that would work with my schedule.” Sabrina took night classcs afier work and said the



classes “are scheduled very well,” allowing her to work full-time and take classes in the
evening. The data from this study sugpgest stopowt students rehmning to college expoct a
simple reenrollment process, available academic claszes, and accessible faculty and staff.
Theme II: Role Conflict and Time Management

Student respondents reflected the struggle experienced prioritizing time between
academic pursuits and other life commitments. Marvied participants wrestled with family
commitments versus school. While each of the participants in this study were motivated
to retum to college, they also felt pulled away from college by their jobs, families, and
friends supporting Bean and Metzner's (1983 student attrition model for nentraditional
students. This model contends that external factors can pull students away from college
and impact their suecess in college. The mothers in this study {(Sabrina, Katie, Autumm}
appeared to be dealing with the prescribed traditional gender roles of household duties
and childcare. According to Coltrane (1998), gender roles are based on the different
expectations thal individuals, groups, and societies have of individuals based on their scx.
Gender roles give individuals cues about what sort of behavior is belleved 1o be
appropriate for each sex. In this study Sabrinz, Katie, and Awiumn described conflict o
“juggle™ time in order to meet the expeciations of their families and to be academically
successful. On the other hand, married participanits in this study (Bruce, Sabrina, Katie)
described the importance of communicating with their spouse in order to negotiate
household duties and chores. Summer, who s single with no ¢hildren, also described
difficulties managing her time for studying, completing assignments, working, and social

time.
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Theme I Institutional Strengihs and Challenges

Student participants in this study reported several institutional norms/values
affecting their collepe lives. Institutional factors are rules, norms, and routines that puide
behavior (3cott, 2007} In this study the community colley= exhibited specific positive
behaviors by officials meant to assist stopout students with processes such as registration,
instruction, and support services. Student respondents reflected on the distinct
differences in behavior between their first college experiences and their current
experiences. Students complained of a mismatch between college norms and values
owards adult students and staff behaviors in their first college experiences. Katie
complained the collepe did not offer new student orieniation the first time she attended
GEC and when she had a concern she did not talk to anyone because she “didn't aven
know who to talk to.” Sabrina blamed the college’s prior insensitivities to working adult
students when reflecting on her prior experiences with GSC, “Before...] had 1o fill out all
the paperwork and send it all in...now you just come up here and £ill it all ouf and you
can gel registered today.” Stopout students in this study reported improved support
which made them feel valued by the institwion. Bruce described the support he received
from his advisor as “We are not poing to let you leave us again. We are going to make
sure you g2ef what you need 10 get your degree...”

This notion of institutions valuing stiindents is caplured by Tinto (1993} in his
theory of student departure. Tinto contends a student’s commitment to persist in college
15 either sirengthened or weakened through his or her interaction with campus personnel.
All of the participants in this study described how their interaction with faculty and staff

impacted their enrollment ia collepe. Katie and Summer gave very concrete examples of



how negative experiences with college personne] directly led them o leave callepe
during the middle of the semester. Katie left college the last iime without notifying
anyone because of negative treatment she received from one faculty member. Summer
left a previpus collepe withowt notification because she did not feel supported by the
faculty and staff and found it difficult to receive assistance.

Student participanis in this study enrolled at GSC because they had positive
communication with current persannel and all described the enrollment process as easy
and uncomplicated. Sabrina was surprised how easy it was for her to retumn to college
and how she was able reenroll and register “all in one day.™ Students in this study felt
supported by staff throughout the enrollment process and supported by faculty in their
classes. Even when the coursework was difficulty, Katie described faculty as “caring”™
and “pitentive.” The data ftom this siudy suppornt Astin's (1985) theory of student
involvement. The students in thiz study pave examples how their academic involvement
has increased their connéction with faculty and the institution. Bruce described how he
was enpaged by helping his fellow studente in his computer eluss, T was the only ane in
class who had already figured out the entire program so I pot to help everybody in the
class.” Bruce described how his academic invelvement has morphed into peer tutoring,
“I don’t want to let my fellow students down. IFthey have a question...] don’t want to
look at themn and be like [ don't know what to tell you.™

Theme iV Influence of Fomily and Peer Relationships

This theme examines the complex clrcumstances and barners stopoul studenls

faced and the support they needed to overcome these barriers to complete a college

degree. Of the five student participants, four have children, and three are currently
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mattied and another pending divoree, Additionally, four of the student participants are
employed supporting Jacot, Frenay, and Cazan's (2010} idea that nontraditional students
are more likely to have complex family and employment obligations in their personal
lives. Jacot, Frenay, and Cazan (2010} reported, compared to traditional stadents,
noniraditional stedents were mare likely 10 be employed, be mamied, and have children.
The five student participants in this study all reported positive encouragement they
received from family and friends motivated them to be academically successful. Katiz,
Autumn, and Sabrina all described the role family playcd in their decision to leave
college the first time, supporting Hensley and Kinser (2001) findings of the impact family
plays in stapowt student persisience. Hensley and Kinser stated recciving family support
positively impacts stopowt student persistence, and a lack of family support can
negatively impact persisience.

All of the participants felt supported by family to retum to college and compleie
their education. Cheng, Ickes, and Verhofstadt (2012) explained family support and
scademic performance impacts student success positively or negatively. In addition to
family support, working students also enjoyed support from their conployer to be
successful in college. Broce, Autumn, and Sabrina all dezeribed the support they each
received from their coworkers and supervisors io return to college. Bruce adjusted his
work schedule to attend classes during the day. Sabrina's supervisor supporied her
returning to college and granted her flexibility 1o leave work early if necessary, The dala
froem this research suggests stopout students need supportive people in their lives in order
to be suceessful retwrning 10 college. The support and resources provided by an

institution may not be encugh if the individual lacks support outside of campas.
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Research CQuestions: Final Discussions Summary

In summary of the findings discussed within the four themes, [ address research
questions pased in this study, What are the college experiences of stopout students
returning to college? The stedents in my study had mixed experiences returning to
college this time, and were looking forward to brighter futures. Positive experiences may
be attributed 1o students’ intermnal motivation, = convenient campus location, college
support services, convenient class scheduling, and future employment opporunities. All
the students in this study were motivated 10 return to college for carcer advancement and
the opportunity to have a better furure. Within the role conflict and time management
theme the participants discussed how retuming to college chanped their lives by reducing
their amount of leisure time. All of the students in this study prioritized college as their
number two priority in their lives (family was number one), and all of the participanis
were planning to graduate from college.

All the students in this study valued the persongl atlention received from faculty
and staff} and positive interactions with collepe personnel are important to each student,
The data from this study suggest a student’s interaction with college faculty and staff
impacts the smident’s deeision to leave or persist in college, Students will leave an
institution without notifying anyone if they have a nepative interaction with faculty and
staff. In addition to on campus influenccs, stopout studenis retuming to college were also
influencad by their familys and friends (o persist or leave college. All of the participants
in this study identified at least one person close to them who encouraped them to pursue

gollege education.
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Om a negative note, Bruce and Autumn encountered hardships with faculty
members. Bruce was unhappy with one faculty member who disrespectfully treated him.
He complained, “1 have never written an e-mail...and the first word was ‘obviously’...
that just pissed me off...right now [ can care less what happens in that class...™ This may
sugpest 8 need for faculty training to communicaie effectively with adelt learners.
Autumn felt the extended absence of a faculty member resulted in missed learning tme.
She lamented:

...we are having issues in my math class and .. .we git in the classroom only to

find out we are not going to have a teacher that day....[so] we got here for no

reason... That's the one class that's not really delivering dght now. 1'm anxious to
zeg how whoever is in charge...is going 1o try to pick up the slack where the siff
has not been taught for the last few weeks.

What strategies did the identified stopout students employ while atlending
college? All respondents employed different siratepies based on their individual
charactenstics to be successful in college. Student characteristics including marriage,
divoree, children, and employment had a big influsnee on strategics employed. Although
all students prioritized academic work and scheduled time for studying and completing
assipnmenis they all siruggled with balancing school, family, and employment. Bruce
and Autumn had to devise school strategies that accommodated raising small children.
Bruce is a father of four children {one school going age and three still at home). He is an
active parent Who atieénds to school work after his “kids ar® in bed.™ Autumn, a mother
of two children who goes to school during the day and works pan time, also attends (o
her children and household routine before completing her academic responsibilities.
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Katie, a mother of three {two are school ape), prefers to do her school work while on
campus before she picks up her children from school. Summer is single and prefers to do
her eollege work during the day and “in betwesn classes.™ Sabrina allots time for college
work on the nights she does not have classes and on the weekends.

The stodems with children at home (Bruce, Autumn, Katie} described a constant
siruggle to "jugple™ their schedule and demonstrated guilt if collepe ook time away from
their children. Even while their children served as motivation to return 1o college, their
children alsc pulled them away from college. Even as a single student, Summer still felt
pressure to be with her extended fumily who lives in town and to be available for her
friends. To be successful in college, the married students {Bruce, Sabrina, Katie)
commumicated and negotiated with their spouses a schedule to allow them to complete
their academic responsibilities and their household responsibilites. All students in this
study received support from loved ones and encourapement to be successful in college.

What strategies did the identificd college employ to increase stopout student
graduation rate? The college wsed a variety of measures 1o accommodate students” needs
as adult leamers. These included flexible class scheduling, friendly student support
services, and financial aid. Students in this study reported the institutions effort to
schedule classes throughout the day and evening to cater for the different siudent
characteristics. [n order to become more convenient for students to attend college, GSC
has increased the number of online ¢lasses, evening classes, and offers weekend cohorts.

The college in this smdy improved stdent recrufltment to inerease the enrollment
of stopout siudents. Duke reported a big push to recruit more adult leamers to retumn 1o

college. He stated, *We hired two recrviters that now visit the high schools and...are



focusing on nontraditional recruiting.” A thorough examination of the college’s malerials
and docurnenis, the {nstitution’s recruiting materials revealed a deliberate effort to target
aduh students by featwring adult students on the website and recruiting publications. The
institution is a member of the state systemn's initiative to recruit stopout students to returm
to college. Tn addition to traditional recruiting effoits (high school visits, college fairs,
ete.), the institution was visible at community events off campus, hosting open houses on
campus, and meeting with businesses to recruit their employees to retum to college.

Oiher college strategies included policy changes {n learning support and prior
learning assessment that reduces student’s time in college. The host institution for this
study served a3 a pilot carmpus for the stale’s current leaming suppott policy.

Institutional and state leaders saw students taking toc long to complete their leeming
support credits, and piloted a plan to allow sidenis to take leaming suppont credit
concurrently with college leve! courses. Doing so allowed students to exit out of learning
support quicker and allowed students the opportunily to begin earning college credils
sooner. According to Duke, “Definitely...learning support is ane of the keys™ G3C and
state officials made to assist stopout studenis. Tn addition to changes in learning support,
the instinotion grants college credit to a student with prior experience in the subject before
they enroll in college. Dnuke said the college has “denc a big push to help military
students. ..o come out and get college credit. .. those things that they did whale they were
in the service.” Providing college credit for their experience reduced a student’s time to
graduation.

Additicnally, residents in two neighboring states are able to aticnd the instibition

and pay in state tuition. The institution allows for a stopout smdent io easily be admitted
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and repister for classes. In 2014, GEC raised money thoough the college foundation to
provide GAP scholarships for studenis to assist students who did not qualify for federal
Einancial aid in order to allow smdents to stay in collepe. Duke explained how GAP
scholarships assisted students at GSC, “many students that are coming to us...are nod in
the best financial sitwation.... {t covers the gap between what they were awarded and
what was the remaining balance.” Two of the smdents in this study shared that receiving
a GAP scholarship assisted them in retumning to college by reducing their Fnancial
responsibilities,
Limitations and Implications for Future Snadies

In this section 1 examine research limitations and speculate on policy
implications. Tt is important to acknowledge that I am employed at the institution where
this study was conducted and could have led participants to raise particular issues and
ipnore others. The scope of the study was limited to curent students who have
previously stopped out of college attending one community college located in the
southeast within 2 main campus and an academic site about 50 miles from the main
campus in southwest Georgia. Additionaily, themes presented in this study are only one
interpretation of the expenences of stopowl sludents retuming to community college.
Date for this smdy was collected from multiple students from the same institution. Each
student is at a different stage in their educational journey and has varous family and
work dynermics, thus the experiences from this study are not peneralizable to all students.

An additional limitation that could have affecied the study was the participants’
unwillingness to be completely transparent. They may have gearded their responses out

of fear of retribution or simply unwillingness to share private information. When
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meeting with participants during the contact visit, [ explained the importance of sharing
their stories and protocol for maintaining their confidentiality. Throughout the sdy my
subjectivity was checked and captured by composing a researcher identity memo
following each contact visit, intervicw, during data analysis, and reflection (Maxwell,
2013),

Although this study focused on stopowt students, it has broader implications,
particularly for attracting and keeping adult stopowt students. For example, the siudy
described the everyday dynamics of five stopout smdents, which might need to be
incorporated into the college environment of community colleges in a southem state.
Ancther Feature apparent in the study is the notion that stapout students are matived 1o
create a better future by completing their college degree. Thiz study illustrated how the
five stopout students were inclined to adopt college coping sirategies. 1f the stopout
students used time management as a strategy to effectively overcome some of the
challenges of adults returning, then the collepes in the south need 1o create an
environment that fosters efficiency 45 a modus operandi at all levels of the college
community wherever feasible for both learning and teaching

The experiences of stopout students returning to college are important for college
leaders to understand in order to help them create a positive leamning experience for
stopout students. Related to the stapout college student’s experience returning to college,
college leaders should evaluate and assess their institution’s policies and procedures,
which affect the student’s experience even before thebr first day of class. Institutional
barriers such as policy and procedures, enrollment procedures, and course schedule along

with the student’s personal characteristics may prevent students who wish to retum to
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collepe.

In particular, adult stopout stodents returning to college want a simple enrollment
process and flexibility to select claszs schedunles. All students participating in this study
reporied the importance of a simplified enrollment {or readmission) process. Sabrina and

Autumn reported they would not bave retumed to college if the process was difficult or
timic consuming. [t is important for sudents to be able to enroll into classes, which fit
their schedule outside of college. All of the students in this study conveyed preforence
for flexible class scheduling to allow them to take classes arcund thelr family and
cmployment commitments.

Adule studenis retuming 1o collepe may be fearful taking college classes again
because they have not been in school in some time, and they may not be sure haw to
balance life and college demands. In order 1o assist students with transitioning back to
college, college personnel should provide stopout students with academic tutorizls to help
them reengage with academics, and refresh their minds before their first day of class.
Specifically the majority of the students in this study expressed need for a refresh in
math, writing, and time management,

All participants in this study highly valued personnel communication with 2
faculty or staff members. They preferred face-to-face and telephone interactions rather
than email. This may sugpest their desire 1o feel valued. Stopoul students highlighted
instances where they expericnced caring faculty staff members who were there 1o offer
asgistance. With this in mind, college leaders must evaluate their institutional practices
when communicating with stopout students retuning 1o college. Students value the

opportunity to effectively communicate both inside and owtside the classroom. All
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respondents reporied on the way collepe personne! related to them reflected how they
were valued. Faculty and staff awarcness of the needs and sensitivity to the
characteristics of stopout students may be timproved by training semmars and further
research. Early identification of the smudent characteristics is extremely important,
Supportive faculty and staff may make a difference in persistence and success of stopout
students.

Recommendations for Future Research

This study was a qualitative study of students retumning to college at one
community college. A quantilative study of the factors influencing college choice in the
state may expand literature on the needs of stopout students. First, repeat the study at a
four year institution or a researcher could conduct a qualitative study which follows
siudents from their college reenrollment through colicge graduation. Subsequent
research can confirm or challenge findings of this study and also add to the literature.

Additionally, a researcher could study stopout students returning to college at
more than one instintion. 1t would be inieresting to see if the students” experiences
would be similar or different dependinp on their instilvion, Additional research may
incliude academic data or add additional demographic data as criteria such as academic
GPA, househeold income, or online students.

Muoreover, a researcher could siudy stopout stadenis with milnary experience who
are retuming to college.  In my study one of the students originally left college to join
the military and is now returning 10 college, he consistently related his college experience
with his military experience.

Additional studies could examine role conflict expericnced by stopout students
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returning to college and its impact on student identity. Further examination of the needs
of stopout smdents may assist college personne] developing support systems for adult
students experiencing role conflict or overload,
Final Conclusions

Stopowt students are motivated to complete college for a betier future, and want
college programs and services to fit within their current life and responsibilities. College
personnel should devise policies and practices that are easy to complete including student
matriculation, course scheduling, sommunication with studenis, and availability of
faculty and support services (including counseling, mtoring, advising, and financial aid).
Stopout students value relationships with faculty and staff, and collepe leaders should
concentraie on cultivating positive relationships with stopout students beginning with

recruitment through graduation in order to increase graduate rates of stopout students,
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INFCRMED CONSENT FORM
Thank you for the agreeing to participant in this rezearch study.

The purpose of this study is to better understund the axpericoces of stopout college
students and idenlify stratagies that suppori efforts by colleges to increage sudent
graduation rafes.

You are belng asked to participate in g resecarch project entided “Stopowr Students, Wha ave
Their Experiences Reiarning (o Community Colfege? ™ which is being conducied by Sam
ddrypligw, & sivdent ot Valdosta Stals Liniversity. This research is anonymous, readers of the
research will not be able to azsaciate your responses with your ldentily. Your panicipation b
vahmisry. You may choose not to participat in the rescarch, 10 stop responding at any time, or
ke skip any questlons that you do not want Lo answer. Yau myst be at least 18 years of ags to
participate in this sudy. Your participation in the research serves as your volunizry agreement to
participwie in this research project and your certlfication that you are 18 or alder.

Questions regarding the purpose or procedures of the research should be directed to Saw Meaphew
at oov-cor-xcky of samayhew(@valdosta edy. This study has been exempted from Institirtional
Review Board (IRB) review in sccordance with Federal regulations. The IRB, a university
cotmifies established by Fedemal law, is responsible for protociing the rights and welfare of
research participants. IF you have concerns or questions abow your righls &% a reseanch
participant, you may contact the IRE Administrator at 229-259-5045 or icb@valdosts ody.

Bttident Name=

{Printed)

Studant Slanmture;
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The purpose of this study is to better understand the experiences of stopout college
students and identify strategies that support efforts by colleges to increase student

gradustion rates,

Student contact information
Mame:

Home address:

Frimary email address:
Secondary email address:

Mobile phone number:
Home phone number:
Best time(s) to call:

How many people do you currently live with?

How many children/family members currently live with you?

Diescribe how other people depend on you in a typical day:
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How many hours per week do you currenily work?

Describe youn current work schedule;

Describe your social and civie involvement outside of work and school (religious,
athletics, volunteer, etc.):

Why did you decide to come back to college?
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Dear Student,

My name is Sarn Mayhew and [ am inviting you 1o participale in a research praject here at oo
College. | am conducting research to understand the experiences of college students wha are
retuming o college, and [ am mviting you to participate in this study. | want to beam your story
about your experiences returning to college.

The purpase of this study is 1o better understand the experiences of stopout college
students and identify sirategies that support efforts by colleges to increass student
graduation rates.

This research is anonymous; readers of the research will not be able 1o associale your responses
with yvour identity. Your participation is voluntary and wou must be at least 25 yvears of ape to
participale m this study.

Please email me at xaoxx or call me 8t xxs=xoe-xxxx to let me know iF you are mtecested i
participating in this research so | can coordinate 3 day and tme for us (o meet on campus. Please
contact me if you have any questions. | loak farward to hearing your story!]

Sincerely,
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Interview Questions

Interview One

One important sspect of rescarch is being able to describe each participant by creating a
profile. Please explain your family background.

How would you describe yourself,

Describe Your education expericnees up through today, please share experiences when
you were growing up as 2 child and in high school.

Deacribe what motivated you to return to college,

Deseribe the support you received from your family growing up.

Before you started college, who in your family had attended college?

Please explain your educational background prior to reentering college, . the lime you
starked college and stopped attending.

What were your goals upon reeniry 1o college?

Why did you decide to come back to college?

What factors influenced your decision to attend your current college?

What are you majoring in and/or what career are you pursuing? Why?

Please share with me the things that are most important to you when looking for a
college.

How are you integrating family responsibilities into your college duties and
performance?

Deseribe your external commitments outside of college or goals you have retuming io
college,

Drescribe amy outside influences that impacted your goals or commitment while at your

current collegse,
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What impacted your decigion to leave college the First time?

Who at the college did you talk to about the difficulties you were having?

Please describe your ideal learning sitvation. .. this doea not need to be specific o college.
How do you learn best?

What could have been done to prevent you from leaving college?

Shate a story how the college gave you support toward your education.

Was there any incident or major influence that impacted your departure decision? If so,
please explain.

What kind of hobbies and activities do you enjoy in your Spare time?

F.ei}e::t on an incident or situation from your past in which you had to make a difficult
%ﬁ:ﬁ:& the situation and the process you used to make the difficult decision

How are your needs different from the nesds of stedents coming straight from high
school?

What do you do after o stresshul day at school

If your education progresses as you like, what would be the next step in your career?
In your own words describe some attributes of an educated person.

Deseribe the value of an education.

Describe a situation when you doubted yourself in an academic sctting.

Tell me what is unique or remarkable about you
Do you have any questions that you would like to ask of me?

Thank you for participating in this interview. We will meet again on
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Interview Two

Lerst thme we mef, we discussed . 1 have provided a transcripl of
our imerview. Please review the transcript to verlfy [ aceweately caplured the iment of
vour responses. if you see any discrepancies please ler me know,

Why did you choose to attend this college?

What do you fike most about this collegs?

Describe how you felt attending new student orientation.

What experiences do you recall most after coming back to college?

What activities are you involved in at the college?

Describe your best day of collepe.

Describe your most difficult day of college.

Thinking about the academic advising you have received. . ..Deseribe your best advisng
session.... Describe your worst advising session.

How would you describe your experitnce with the institution since reuming to college.
If you could change anything related with the college, what change would have assisted
you retuming back to college?

What needs do you believe were not met when you retumed to college?

Describe your best classroom experience after coming back to college.

Now please describe your worst classroom experience after coming back o college,
Please describe what stands out most in your mind when recalling your overal] academic
experience when you returmed to college.

How did you choose a major when you returned to college?

What kind of support do you need to be successful in college?

What support systems do you believe that you were lacking while returning to college?
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What support systems do you feel that should be offered to help students adapt to thely
academic and/or social environment when refurning io college?

Describe vour college experience since retumning to college.

What are some financial aid options available for older students?

How would you describe this institution to someone wheo is visiting for the first iime?
What have you learnad abowt your institution while being a student?

[f you were given the opportunity to advize the college President, how would you
improve the overall student leaming experience at our institution?

Describe a satisfying or meaningfil experience during your ime as a student at 200X
College.

Describe a leaming experience that has been unsuccessful and why.

How did you get into this major? Whal jobs and experiences led you to this college?
Describe how you are treated by faculty and staff.

What eourses have proved to be the most valuable to you in your collepe experience?
What do you think is the biggest challenge facing adult college students today?

How do you decide what pets top pricrity when scheduling your time?

What advice would you give an adult student who is starting collepe here?

Is there anything else that we did not address about your experence relurning 10 college?
Do you have any questions that you would like to ask of me?

Thank you for participating in this interview. We will meet again on
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Interview Three

Lest fime we mef, we dixcwssed . { have provided a transcript of
our inferview, Please review the iranseripf fo verffy [ accurately caphweed the intent of
your responses. [f you see any discrepancies pleqse lef me know,

Malcing Meaning

Describe how relurning 1o college has changed your life.

What information do you wish you knew when you returned to college?

Describe your motivation to finish your degres.

Describe a time when you felt a} discouraged because of your educational experienos
and, b} encouraged because of your educational experience?

Describe 8 situation when you have questioned your self-worth in college.

Share a story of an accomplishments you are proud of.

In what type of learning environment are you most productive?

1F you evaluated vourself as a student. . how would you evaluate yourself?

Tell me about a risk you took since returning to college, What did you learmn abowt
yourself?

If you were given a “free pass™ to spend your extra collegs energies in an area of your
choosing, what would you choose and what benefit would it bring to the campug?
How do you siay engaged and passionate about your college responsibilities?

What attributes or skills do you think are most important for an adult X3¢ College
sudent?

At this point in the process, how are you feeling about our instinstion”?

What expectations do you have of your instructors/administrators? How do they know

this?
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Describe a situation when you have shown initiative in a situation and the result.
What strategies do vou have for maintaiming contact with instructors/students?

What do you see yoursell doing five vears from now?

What have you leamed from your participation in extra-curricular activities?

What are your own special abilities?

Describe an example of a college simation in which you were not proud of your
performance.

What learning-velated values are strongest in this college?

What characteristics are most important in a good studentfinstructor?

Give a specific example of a college policy you conformed to with which you did not
agree.

Describe an instance where you had o think o your feet to extricate yourself from a
difficult situation.

Related to vour personal and professional like, how do vou define success?

If you were to prade the college, how would you grade them?

How do you plan to stay current on your college trajectory?

What challenges have you faced when seeking academic advisement? How did you

handle them?

Who has served as your role model throughout your college experience?
When you leave here today, what are the most imporiant things you want me to

remember about you?
Do you have any questions that you would like to ask of me?

In a previous interview you mentioned . please elabhorate

THIre.
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Thank vou for participating in this study. Your participation is appreciated very much. I
will be sharing the analysis and results with you. 1 want to confirm [ have your correct

contact information.

137



APPENDIX E

[RE Exemption

138



Insthtutional Review Board (IRB)
for the Protection of Human Research Participonts

PROTOCOL EXEMPTION REPORT

PROTOOIL NUMBER: IRE-DZ23R-2005 INVESTHIATOR: Sam Mayhew

PROJECT TITLE: Sbopout Stiderrts: Wisit are Their Experiencas Returning to Commamity Callege?

INSTUTIONAL REVIEW BOARD DETERMINATION:

This research protocol is sxampt from Institutional Review Board oversight under Exemption Categony[ies) :1. You may begin vour
study Immediately. IF the nature of the research project changes such that sxemption cribaria may no longer apply, please consult with
the IRB Administrator (rbdvaldosts edu) bafarne contlmuing your research,

ADDITICNAL COMMENTS/S UGGESTHINS:

Althciagh not & requirenent for exernption, the following suggestions are offered by the IRB Adminktrator by enhance the protection
of partheipants andfar strengthan te ressarch proposak

NONE

] tfthis box is checked, plaass submit amy docurments you revise to the (RB Administrator at jrbBvaldosta.edu to ensure an

updated record of your exemption.
Elizabeth W, Clnhie 8114115 Thank you for submitting on IRB appiication,
Elizabeth W. Glphie, IR Admindstrator Date Fleose direct guestions to @ voldosto, ediy or 229-258-5045.
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